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FOREWORD 


The National Seminar on Work Experience was organised by the 
NCERT at Trivandrum in collaboration with Mitra Niketan, Trivandrum 
during December 9-11, 1991. The seminar was attended by high level 
of ficials/representatives from States and Union Territories, the 
concerned experts from various fields and the NCERT faculty who 
deliberated upon the significant issues and problems of implemen- 
tation of work experience programme in schools after taking stock 
of the present position in the participating States. 

This report includes papers on the general theme and sub-themes, 
status reports received from the States, proceedings of the Seminar 
and its recommendations. It is hoped that this will be a useful 
piece of literature for al] those interested in work experience 
and its implementation. At this juncture when the Eighth Five Year 
Plan has just been launched and is being implemented, this critical 
appraisal of the programme would throw light on the future plan 
of action. 

I am grateful to Prof. A.K. Mishra, Head, Department of 
Vocationalisation of Education and his colleagues for organising 
the seminar. Dr. A.P. Verma, who was the Programme Co-ordinator 
of the seminar has compiled and edited the manuscript of this report. 
I am also thankful to all those who participated in the seminar 
for their contribution. 


eae 


Dr. -K> Gopalan 
Director, NCERT 


New Delhi 
July 1992 


PREFACE 


Department of Vocationalization of cducation periodically 
reviews and wakes critical appraisal or implementation of work 
Experience pro’ rawne in the country by conducting national seiuinar 
The present national seminar was organized in collaboration with 


Mitraniketan, Vellanad irivandrum from Dec. 9-11, 1991. 


The general theme of the seminar was : Vocationalization for 
All - Concept and Implementation. The sub-themes were (i) Charact 
Building and Inculcation of Values Through work experience Activi- 
ties, (ii) Teaching Procedures and Teacher Training and (iii) work 

\ Experience and Community Participation. The seminar aimed to 

(4) assess the present status of the programme and share the expe- 

r nce amongst participating states/UTs, (ii) discuss major con- 

temporary issues on the basis of lead papers and (iii) formulate 


new approaches for future, 


The report of the national seminar on work experience has 


been organized in three parts, 
* 


The first port relates to the proceedings of the seminar and 
gives the recommendations .of the seminar. All the papers - theme 
papers and other papers are presented in part II of the report. 

In part III of the report, the inaugural address and. the reports 
from the States have been placed. There are two appendices givinc 


the list of participants and the agenda of the seminar. 


( ii ) 


I believe that this document will serve as a useful 


reference material. 


I am grateful to all the participants of the seminar 


for theiz siti contribution, 


I place on record my appreciation for the untiring 
efforts in planning and conducting the -eminar put in by 
Dr. A.P. Verma, ncader in Technology and Programme Coordinator 
of the National Seminar. I am thankful to Dr. Verma for com- 
piling and editing the manuscript of the report and bringing 
it to the present form. i acsnowledye the cooperation received 
from the staff of Mitraniketan. 1 alsu acknowled.e the coope- 
ration received from my colleagues, Ur. V,S, a0palan, F.A., NConT 


and his staff. 


(Arun K, mishra) 

Dean (Academic), Professor & dead 
Department of Vocationalization 
of Education, N.C.E.R.T. 

New Delhi-~110016 


17. States Reports frou sui.ccs 


17.2% Jmdhra Pradesh ° 
17.2 Jammu and Kashnir 
17.3 Kerala 

17.4% Madhya Pradssh 
17.5 Meharashtra 

17.6 West Bengal 

17.7 Uttar Pradesh 


appendices 
Appendices I= List of Participants 
4ppondices II-Agenda of the Soninar 


cit sof the Seminur 


introquction 

Nuviosas vounc.] of esucational agsearch and Training perio- 
dically orvanises tetivnal scednac on .ork experience and Vocatio- 
nalization of ..ucution, The present istional Seminar was orga~ 
nised by NOsai in collasoraticn with witzraniketan, Vellanad, 
Trivandrum. It was considérec appropriate to organise tris pro= 
gramre in mitraniketan which is in rural setting and which is 
deeply involve. in work ecucation anc is conducting several inno- 
vative experiments in education and rural development. Thus, the 
experience of mitraniketan ws of cirect relevant to the concept 


of work experience. 


The yeneral theme of the Seminar was: Vocationalization for 
all - concept and implementation. The title essentially implied 
inclusion of work 1nu vocational eleuents in ceneral education at 
all levels of schoo. ecucstion. Particular attention was yiven 
to vocations! experience, The objectives of the Seminar were 
(a) to review the progress of the work experience programme in the 
States anu te share the exp clencces ainonsst the participating 
States/UTs anci exchange i.cas, (b) to discuss major contcmporary 
issues on the basis of lead papers and (c) formulating new ‘approa- 


ches for future. 


a 
nN 
ee 


participants ‘ 

The Nations) oonda 2 ons sttencec vy twenty six participants. 
ropresertin owtsive oe ws. Iney inclu. efficers of the Loaris, 
of seucomulmy occ lieu, acue. tien Seciit.rics of sectors of due: 
tion and otucr offic. 1s a ut te aov rns nts, vrincipals, Profe- 
gsors, »CSearc. dificcis, Teachers, teacncr cuucsators, Exrurts 
from vOlunt ry organizations, anu icauceic staff from uegional 
Collejses of Ecucecisn. In acditicn to the yo)6Vve, five faculty 
mumbors of the vepartucnt of Vucctionaliz-tion of kducation of 
NGiaT, also participet2: in the semin-r. There were experts who 
were invitca in inuividual capacity to the seminar to present lead 
papers on the sub-themes of the semin + snc share their views and 
experiences. The list of ;-rticipants is placed at Appendix-I. 


The ayenda of the seminar is olecw. at wppendix-Il. 
J Y p 


4ou, the Gov. rnor of kerala, Shri b. nacnaliya was to inaugurv 
the National G.minar, «owcver, it was learat that H.E. Governor ¢ 
Rercla was uses. up wecause of some "bandh! in Trivandrum. Thus, 
vpening sussion uf the scmaner began with - silent prayer. Shri 
Vishwinathon, Uisecter, sitranikwocn welcomu the participants. & 
Qouorked thit sis assucio tion with Nook? was nearly two decades ob 
lie point.s out thot wo have tu wOVEL as | work culturc, value systi 


anu develop self confisence ant gulf iespect in the students which 


w 
oo 


is the role of educ-tion, ie pointe: out, citing the example of 


Jaan, that if we think we can achieve 1 lot, we can rise to the 


occasion «nd prove vur worth. ve sad. that the prorlems should be 
faced os Citlicnges on. Cifficvltics snoulu »e overceme not some 
gay out too. , 

EDIT. net. aishre, Ooon (acaceaic) ana prof. and dead, bepart- 
ment of Vocatiunalizztivn of buucetion, NuunT then welcomed the 
participants an: Gupicinew that whe Mle T uccanises such national 
seminars periodically, it wes csciced te hold this programe at 
Mitranik. tan so thet tie perticipants coulc alse visit various 
centres of mitronisetan an’ svbserve the infrastructural facilities 
here. He explain. thet the theme here was 'Vucationalization for 
All'. He sais thst re comic ona py. ctice learning should take place 
all alony the cGucetional luwizr, «ae Furth r stated that the last 
Hieview committoe under th. chairmanship of ;.charya Ramamurthy has 
‘uses a "Cuore vecttivaal" for all stucents anc has not favetGed 
eeenaint at wishui sCinuery stage of cuucation. He felt that 
‘conceptunll: ta re was av problin. at the elementary level, dowever, 
what we as not how. is vucutisnolization for, all at the +2 level, 

for 
cand thercforn, © mudule oF @ Component of ‘cure vecational'/classes 
XD and ali may be thought wf ane designe. for the academic stream 


students, 


oe 
ae 
MCR MST hha 
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Then there wes self intr wvctivr by .ach participant. Dr, Ag 

: ; é ‘ t 

Viriag bricsdly moicat J the bockyr-una .f ths seminer. rie- explain 
that the genre. trea. on th saaines was 'Vocationalization for’ 


all - Gene. 6 fm. dua) so mtetion! ana tie sub themes were viz., 


. i 
(1) Chi reet oe tio oy: 4 ane le ticn ef Values through Work Exp 


rience .ctivici.s, (¥) a- ching rrocacur.s anil Teacher Training ¢ 
(3) werk mxjpersence anc Coswnity basticipation. de acquainted ¢ 


participents with the scn.cule of present tion of state reports » 
i 
theme papeis vtec, This wis followee by presentation of state ren 
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by representotives of *ne statis. all the state reports are plac 
in pert Til cf the report, The status roiorts of the fullowing 
states were presentes: 

- -e”«nihra Pre.eshn 

- aihar 

— Janhuen: Arsiair 

=- wWerala 

= iwnyoa Pradesh 

~ >> raisgsntra 

- waniLur 

- «est cenyal 

The discetor of glue tion Ur could not attend the seminar. 

5 

dowever, th giatus s.puct hos been ceceived from’Up Govt. which 


y 


is plvceu in part ID ot tic Be ports 


oO 
aa 


Session II 


ore a _—— 





In t-is session, the paner 'ssertiencLisetion for All - 
Backrrain an. Lssucs' by aroun w. omishra, bean (academic) and 
Pror., andowad, ove wi ud. n.P. Verma, a oder, SVe was presented 


ana ciscuss... ao > 2 Ais zlvec! in 


ee. yp. xt ai of the report, There 
Ws ° Keon intesese sucwa by tho p.rtici; snts in the discussicn tit 
Fullowes: the presentition, In this psper, the iuca of providing a 
core component of vucitionaiiz-tion for all has been presented anc 
it Aes wen argue. thes suen 2 core eannce be vocation specific and 
would compris. of tiuse skills waich woulu cut across various voca- 
tions ane prepare an in.iviuuel for an cecun*ticnal rele in ceneral 
imieciately or -ft-i sone training ur after a much later stage. The 
concept of cure component of voce tiunalizction for all was explained 


in great Cetail by Exel f. wishtra. 


Session-LilT ' 


lee eeree Faeyr once 





This sessicn wee cov-etic t. the sub theme on Ch-racter Building 
ond incule: tion ov \clucs tas ugh werk axperience Activities. Director, 
mitronikoies, obet a. Vishoerstoan while Giving his address soid that 
Witerniketan wes . secink loo xc-tory te try cut wevelopments in edu- 
Cation ans tacdeing am. teid ta bring out the best in ench child. 

Hic polntec cut Mick dy the sudl is nut con ‘.adal even the best sceu 
will mut cessinste. simil rly, the community, the envir-nment in 
scheol any hore ast b. yele -ad emntribute te the vevelopment of 
the cdl... le saic the concent uf so pinj fer your neighbeur will 


not come by ture indsctrin ticn. This woes not become a part of 


ea 
os 
ev 
- rege gee te 


ene's Doing unjcss stunts g.c this .25 -l. arcune thes anu try/ 


to imbirs the sisivit. moo geee the exauple of Gurukula and tele f 


that win. ho: c nfusse thes Got the ison ar cesidential schvol 


from acti. oo. said th-t formel syste Ss mote informal end gave, 


; os ‘ \ — 4 gee 
the oxen, .f aru: siyvooin the hocit cf ashram surrvuundes £ 
Wess OM. ga motural surcc uinesijs. ile sci: the students were sen, 


‘ 


ty yet “shiksne" waicn wis cssentiolly on exvusure tu the coleunl 
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Shri Visnwineth-n said that o osec coardination between head 


~ 


1 


heact anv hinc was te be wvela ol. Furtho.wore, welfare, educat 
and Geve epi at an’ the neture 25: iniertwincd. He sairi that we 
must prep;re our chil zer for t-morrow cm vay after. de saia th 
wor. bx, Orience/Vec ti nil wducetion was the neart ance soul of Ky 
de sale ticet th. cunficene. and cospstenevy which is a functiun of 
comritacnt ane ccvddiention sucule be Cevi axe in a person by doin 
ORL tie GUT riceliw’ Goanuniji's concept of ecucatisn throug 


work, Lift ana onviromicnt. cw seid thot velunmtary -yency, NC&al 


Fh 


ang wov gmicent .f invis saeul forme: team. He said that there : 
Ga-Uli b. cap logctery cetuvitics at the lower primary stage, expe 
rite ntction wdita tools, tocuni.ues en. tiotericls at the UpREer pri. 


Stage Ae Aik yg ae hate 8 th ‘secon? xy stage. t 


wit. eeebaoy tioaie oresenion hor ace on this sub theme, 
Lee. Shor cter rudililin en: incule tt on of values through work Le 
risnce nttiviti. s = un Cuservation in U-w-hir Navccaaya Vieyalaya! 
Digs-popes iseulece. ingart de .f the Tereurt. 


; 
‘ 


~] 


Luring tn. discussions, the y-rtici,ancs ehoaee keen inturcest, 
It was ptdnme foout tho uw stu. mes mut (it : arm te keep things at 
their pro.er gl ce an. seer nestiecs, (ii) shuulc do the: job 
correctly .a. teke prise in thet, (iii) etstive towards excellence, 
(iv) cbseon foitn oe in c os tition, qv) lo srn ta take challences, 
(vi) L.arn ts vetuat. and (vii) devel... proper attitude tunerce 


failures, 


es. Shri b. nacaciy- came ts mitraniketan on 10.12.91 to 
inaugurate the notionel soviner cn wenl exnoricnee organized by 
NCGRT, New Delhi and mitrauinetan, vellceacs fran becembur 9-11, 1991. 
Prof, S, isenon welcomes) che vow rrer 2. wosala. 

Ur. .runk K. wishra, Bean (acicuic) snd prof. and Head, bVE, 
NUexT, New uelhi speke about the peoyeneee. He said that prograsuie 
uf iwitraniketan, which was in rural iwc: ticn, was of direct relevance 
te concert of uerk exp ccience. ve explroin.a that National Sesinar of 
this ty, « was a periccdic sctivity of MCsKT - ence in every two years. 
He sade th two hoe gvllctid a them = "Voentionalization fer ALL" 
Wide’: is cf cunsic. role sclivance to education tuday. He also 
strt.. thot theses are sub thames for Cdftciont séssions., Nine states 
and experts invite! in insivieual can-city -.re attending the seminar. 
de said that werk oxreri-nee/Vuc..tisnal Leueitivn has stocd the test 
of time. wandhiji wantet werk ani sducction and life tu be integra- 


ted. From scthari Comission ty acmaimurthy Committee, all feel that 


a 


ed 


WK Ns * vojue ia ‘sen. il systeu For beic. personality, woVvelopiuc nt 
of th. chfl... ... gent tk. Hirt the Lae). ment,ticn was nut cs 
suce.ssful § we woul. Lis. it t. be ne nis seminar is delibera- 


ting. -n tnas .n. will) jai oo us to tak. furtace; ‘ction, 


Dine. 2 ut mitcnaike ta tra -elesund the Governor an thonked 
him for coming t «dtzanis.iiwn for this function. Heo gaic wits - 


1 


niketan is an cxperigent nal hue. tnt its roots will grow stronguy, 


de said thet th. v lunt-rt sector ant Gev rnment may in partnership, 
deviloy ru jriwes an’ c.ntribule for wdue-tion and traininy, jointly, 
HG sidu that whe peosene. .f doc. onri wchaiya is a yreat source 


4 . : . 7 . 7 ; ‘ t 
of ins, drotisi, ie then invites hin t-> .cliver the inaugural suc Tom 


Hye. uw of weatds, Shri a. iachsiya said that the 
wandhiji's concept 21 e-uc tion sneule &. given top priority. He 
sii wbj.ctive savule be ty provice e.ucntion fer living. de advised 
th.t innovative strategics be trice t. mke ccucation more efficient, 
ae sak. tant ucet of the p.ce nt day ,roblcms could be sclved by { 
r.stricturing cduc:tioun cn. wiking it relevant to society. He said 
thet he Gelt as if he wes in Shontinik.tan. The Governor tien 
dnsuyguret. Fhe son cath a feelin, of jenuine prive. «4 copy vf * 


tate hence oe ee ae inj. t LIL of the. resorts 


SALi feo. a Lev tion Gay. th. felicitation acdress. He also 
refertren Toon. tole» f t cears an? seis that they must explain ‘ 


thet withwout «2 uucin. we eu not ee Wie dsj 


Finally, vete of tactn.g tas posse. Oy Prof. Vedwani manual. 


Oo 
on 


Session- 


This sessiun wos cuttic. oy Gori [.n. Chauahary, Principal, 


» J.5. orewal, presented 


Fr 


Woe Sse oF “Le ue en, brie urs re 
nds paper cn "Tose dine gaveccuecs ani Tuneher Training in work 
gxperdencce™, ib. Sigscevssce tne chinglag cnet of work exnerience 
anc aise valt wit. the a, reaches ant srec.curcus in teaching uf 
work expieiene. aw in tils he ciscusse’ the integrated approach 
to the teaching wf wo. ref. Grewel alsc .iscussed the we curses 
related t. voertional subjects. .f presentes different ucthodo-~ 
logies relevent t: the teecainy .f uk. ae then-highlighted the 
aspect of torcher training fur .£, ‘both in respect, of pre-service 
and inescrvice wroprid..s. The , per hes been placed in part I1 


au 


of the rcyport. 
Other papers un tals subject were presented by bir. wahadevan, 
Shri Nun. Chavchari. these vipers are also presented in part II 
of the repert. 
Shei Cw... wlsra glacecu saofore the nhuuse the usefulness of we 
pProcrawee, at stressuc the need for a well duusigncd teacher edu- 


Cation sruyraie, ie suygestec innovative progra ies like simu- 


lation, skill cevelenuent through ganics, vicecs etc. 


Session-VI : 


In this session tae resticipints acyuainted themselves with ' 


he. 


various .ctivitiis .f s.itviniketan., The prrticipants divided them: 


art q 


selves int. tw. yrou.3 or; wont ts the v riwus scctions/departients: 


of mitranikttan. ihe « i ticijsines had an vppertunity to visit (i)¥ 


rrintin. cn. .ubhisslail unit, (44) nrishi Vigyan Kensra, Aurel Tech 
nology Lentic, virivus cvaft conta.s (teiloring, weaving, ayarbathi 
ete.) 

wll the activities in witranik. tar un-er various units have 
Gevehopec os trainin; cum ptewuction centres, mushroom culture, 


sericulture, grraent waking ote. -zo ether sections tried out i 


recently. swirk. ting sutllots hove ilsu beon mrovided. § 


Svil cunservstion, water conservation, ygro forestry managerent 


have transfeormec the cntire area arouna witranike tan. 


mitraniketan hes several orcgranmes involving community e.g, 


Li 
literacy .roorrdies, Upyresation cf local cows and organising 


MilK procuc.rs umrketing soci: ty, cte. 


The est2olishment .f centre for buucation, sescarch and Inno- 


na 


vatiuns i: 1 7. is -Ls. sicnivicant. They are working on various 


PS.ArCu Ne evel opient oroslenis. 


The voirisus euntres am ixeonsicn units of mitraniketan are 


Cetablishee sg a writ of tice helistic aporcach to total and inte- 


grated vevelu mnt te Aut t.ehneleyy science and cducation in 
an ar reori. te tenner, 


Segsion-VII (ite mayht sess? nm 9,30 px t. 10.00 pm) 

Since tasc. wes auen ty & alseussod ana tine available was 
snort it was un, cushy vur ed cs hol. the sprcial session for 
waica the g-cisisics wore rec tly orovice.. by mitranikotan. 

Prof. ‘SUL cao a. Thro wek. preeented is paper on the sub 
theme of Teccate FE Giou owe inechis ivainine. This paper is 


laced in wart Lb of ths 2¢,0ct. 


There «es a ver, Lively ¢iscussion on “rious aspscts of the 
sub the.ic, severnl questicns weee raiscu which were answered by 


the authocs of the yopers pxrésentec carlicg. 
I i 


This session ics tu Jiscuss ‘work uxperience and Community 
vorticiprition' (sub theme 3). br. o.8. sinha, Wirector of biher 
wig requested tu ic in the ch ir, Faper on education, werk Sxpe~ 
ricnc. ane cummunity © rticigcticva was ; resented by Dr. $.S. Kalbag 
of Vigyen .sheam, buns. fhe op .r is pre .ented in part Ii of the 
renort. 1. scald thet was te be thouynt of os an integral part 
of education. xe ciscus3ed the concept of cere skills from the 


outsice v 


= 
c 


(is bo be ciecn te the student s> that he can act ina 
voriety of situaticn. From his exp. ricnce, ur. Kalbag said. that 
he visualiscu - te .ti skilled a, pruach =~ "= necessary base en which 
specialivatien co.ld we built. It us ey: lained by him thet edu- 
cation wust give ability to visualise anu this is helped by prac- 


tical work. ur. Aalbsy gu jgestee that ¢ rtain projects could be 


taken up througa which tie cu unity ben fits ans. in. such cases the 
community Seiny aahsies t dhawe cahie cost. For this if the quality 
hrs to be mointeime anc th. stuvents have to practice skills under 
supeivisi.n «i iastcucts 7s. Such srojects will builu up assets, 
nurture tho act om ive tian ¢ nficencc that even in rural situa 
tion they os ake things chet work st Low cost. at fairly low 
cost, s-rvices Con io previecd. br. ailb.y also suo yc sted training 
uf out of schesl youth in multi skills an. using them'as Instruc- 
tors for cectain prejects. in tiuis cunt.xt he mentioned: (1) 
Drinking .ater tanks anc their su.,ly lines, (2) Roofing for school, 
(3) guilding dome huuses (yeouesic uss), (4) Folding ladders, 


(5) foultry cnges enc (6) voultry shc anc many wore. 


mrs. Frobnovati we, Princip 1, W/S, vresented her thoughts 
un tis sub them, dhe parc gz is »wlrc.e in part Il of the report. 
Shi yave her rich exreriene. of workine with the community and how 
she Aelpou t. bring the c.neept of health onc clean habits to rural/ 
trioal chil. ren. wrs. ace exileined the vorious sources from where 
she coulek. it nelyp, Ghe gcric tht she h-d involved children of 
Cl*sseus VI1 to IX in suveral royraimes for benefit of others. 
in wellure, ..08. n> siic, sht propagates the concept of kitchen 
Warden ine suppiie. ge. s ta the community. In Karnataka, she 


glia thet wit) bac acl» of th. cullcetor she could rehabilitate 


a.0ut ume aumites Nwatonlis' (leveasi). 


“ 


A pApLY on Impontance 2. osstc a terivls in day to day life 
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wis presente... by us. v¥. Vasunsnora bevi o. aw. She had also broucht 
a nunbor of exhivits, ut co 22 th. vieste m- t¢rials which were dis- 

plays in th. seminar xvom., Tis ipey i: picces in part Il of the 

report. 


altocugh irs. agind sume whe ho. gr-ocicusly accepted te rogtie 
Cipate in the sewiner but cuclu not attend .ue to health reasons 
sent her paper on ‘work Experience anu Uuumunity carticipation'. 
It was discussed in concernme yrous while framing the recomienta- 


tions. Tils p=per is place! in pant Li of the ceport. 


Group work 

It was ceciued tc Civite the poeticipents in four groups in 
order to consiucr the suyscaticns v ceive: from the house and also 
te dvaft the reco..enections, First -riu, censicered the .eneral 
theme, "Vocationalizatica Cor wll = U.nevst anc Implementation", 
The si cond group consi.: cee th: suo thous £ on Choracter Building 
ang Incule-tion cf Values threugh ork experience activities while 
the thire greun cunsiaeree sup theme IT on Teaching Procedures and 
Teacher Training. The fourth groun considerad the sub theme III 


on work bxnericnce and Consunity particip.tion. 


Session~LX% 


cen ee 





In this final session be. 5.5. Kalbag wos reyuested to be in 
the chair. ‘tho cecum nurtions finalised Guring the group work 


were presenteu by the ru. leaders Dr. (ars.) Neeru Saluja, 


presente. tne receit of tas figs Troup. TS. pPrabhavathy kao 
erosent., the serext Poth. .muo 2a Chax..cter Building and Incul-~ 
e:ti:n cf valu s thew. a ¢evivitics. 

cref. Jews Stewn?  2.se0a ne cerns ct for the group on Tea~ 
thing ares. uo Tt. eek : cining. Th. report of group Lil on 
we mn Cucaundy, ct. rtiein: Livn «7s presenu.d by mrs. rrenalati, 


Bach recumem ation os procentca te the heu e, carefully celibe-~ 


catud upon ane finally zucpt-c unoniueusly efter suitable ammendments 


in the closing scssicn, seme s+ rtici,ants gave their impressions 
about the preygraw @. ion th cont a vote uf thanks wes prozosed by 


Es sere Ve ails evita, Psi lss 


Recommendations 


te Th ro aust be sume yocetional ccucition in the form of ab or 


any etaer 12m fur all stu.cnts till the enc of the +2 stage. 


2. as ‘Gere! vocaticnal ceurse, C.o .risin, of non=occupation spe- 
cific san! gemric vocttionsl skills, which cut across various 
vecationol sp.cializitions, sacule 3. compulsory for all stu- 


4 


VOnis, «. tii. 72 stoy | a-uerdless of stream, 


ae ouch 2 Course. Core ‘sc7tional skills should be carefully 


sodas in view the prosent situation and existing 
revl Lli.s, 


This course shoule be trivc cut ss 2 pilst project, covering 


schools zt 


of the country boftie 


peth vureai sn’ uroan tac’s in all the States/UTs 


wieeS ia loucnt :ticn anc should be pro- 


Ma tee JVoluttes before 7 lout sev]d. visannca intervantion. 


noout 13624), 


cv.urse. 


The skills 


i? L 


fe Tk ee oe ayes tax a The Sstucy Of “ERis 


lise an. cursicculum reyuirerent of teachers anu 


their troinine wn. ther infr+structurc should be worked out 


through as 


“Ch-s of worksnws. 


The try-.ut of the Couuses must be preceded by the ‘training of 


teachers to be invelyee one the creatiun of infrastructural 


facilities, 


Building of character and inculcation of values in the student: 


through work a:pericncs activities in ‘he comunity aepend upo 


teachers. 


in the 


the rele red 


Jnly terehors with vision perception will be able 
Cucceni.l cn. stimulsting environment for the stu- 
1. a. inculcate values. 

existiac situ tisn it would be necessary to uevelo 


re vticn in the teachers by training them in an 


instituticn h viny csequatc infr-structure and stimulating 


environment for avcut 3 to 4 weeks. 


The work of. the teachceess should be. recognized and suitably 


pewarcrud. 


10. 


11. 


12. 


13. 


14. 


13 


16. 


1s 


In evoluatinge ub cctivities generclly psychomotor skills are 


q 


euph>sis.c nd persun lity traits sic not taken into consice.: 
+ 


As ‘ 
btulome fer incule ticn of values anu character building, SOy 


t 
z 


of che incerts vt un os nality treiss relevant to the particuly 


oy 


oe ae. tele ae yiven weightage. The overall objectives 


Stiuul. se 6 t the stucsnts in tneir behaviour exhibit fairne, 


in thir cs. -lings. 
Case stuci.s shoule, c um ertaken to bring out success storig 


Ne citorging crias shoulc find a plece in the teacher educiti, 


curriculum, (open ing upon the ncevs of the society and avail 


bilit. of res urc.s. \ 


The rativ wf theory and srcetice in 15-204 time recommended 


for wE »ro rs ue sisulce pe 40:60. 


In vuditicn to th. astrocds of dewcnstration and practice 
adopted at ures at, projvct methou is suggested in view of 


its cduevtional sicnificcnec. 


m 2. SNS acy so Téli-erec vuring int.rnship in teaching. 
ee ee t. Il Siens, continuous evaluation (both 


fur liv. unu suauctive) should be conducted. However, 


fine] wvabuction may be cone on scven point scale, which 


com aise f. C Averctec int. marks it need be. 
We SAOULE. So dE Feet cS 


a C.tipulsory subject at the primary 


wu SC ni oiry stoges, 


18. 


19, 


20. 


hh 
~J 
on 


Community Involveaient snorli ve = c.mpulsory feature of 
-ll work stuuy pregrammes. 


Porsonality traits suitrale fore entic: reneurship and intore 


facing with Community shoulaw be stressed. 


The Pabal w.ocul of Gr. wilbeay has snown the feasibility of 
the «ao as recom ended by iwnaT. This mocel should be cxtended 


to more schools. 
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vocationalization fo: All - Bickyround and Issues | 
EE TL EE Ras RR TE mae = A 


By? 


Arun K, mishra 
Mean (Academic) and Prof. and- dead 
and : . 
Dr. #A.P. Verma 
iwader 
vepartment of Vocationalization 
; of kducation, 
a ea SS National Council of ‘Educational - 
Research and Training, 
Sri Aurobindo marg 
New Delhi-110016 


A wajor ¢ nc*rn of all the educationists, thinkers and philo- 
sophers has beer t. mrovide that education which will lead toa : 
total ptevsonality wevelo went of the child, inculcate the dignity 
‘of labour, relate Aen’ wits heac and heart, provide certain life 
urientes sills to the stucvcot, make the student moré employable 


and tr>inable on onc hand ana avoic mac rush to the universities 


on the other, in or. to aciisve this an alternative track of : 


ecucetion st tas +2 Level in the fora of vocational education has 

been introuuce. rcsi‘cs the cademic stream. The focus, therefore, 
: y 

mvs heen to ..untify the job potentialities through district voca' 


tionsl SUF ve VSs5 Gis]: ct vocational cours::s and institutes, cevelop 


cwitpetency Go ae curriculs, cevelop instructional materials, and 


Other cgp.cts such as tracutr factors, stuvent factors and infra 


structural facilitics, a 


s. 49-5 


Presently, nearly three lakh stucents are enrolled in the 
higher secondary vocational courses in different parts of the 
country. About one hundred fifty vocatiunal courses have been ' 
introduced in more than five thousand higher secendary institutes 
in twenty one states and union territories. An elaborate manage-~ 
ment system is gradually taking shape but the teacher preparation 
thraugh pre and in-service training programmes leaves much to be 


desired, 


As a matter of principle the course selection has to be done 
on the basis of district vocational surveys but the progress so far 


has been satisfactory in only a few states. 


5 
The labour market for vocational education graduates as well 
as the employers' expectation for entry level positions have not 


been adequately addressed|to. more ogcupation specific training | 


demand greater link with the local employers and skill development 









is not always the sufficieat condition for employability. Entre 
preneurial development 4s ar important component of the total 
vocational eurriculum and tha area potentialities would suggest 
those oceupational profiles iri which entrepreneurial opportunities 
lie. The-model per se is collaborative, strongly dependent on 
industry/employment sector for pkactieal training but in most 
situations education ~ industry l&Ankages have remained unexplored 
and rather poorly defined. Opportunities for on-the-job training 
for vocational students have been identified as a major weakness 


in curriculum implementation. 
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The auglemntsticn of vocvtionss eciucstion progta ue in the 


yenecal schuol syste. pice * a varicty of .erands such as provicin +s 

didgasetuctur-l focilatics, tuilding of lz .cratories anc worksheds, 
. 
s 


instructional “et. Isic, sCi ovlein ustr, lLintsgcs, providing teach, 
and aris. owt ela. doledtes ana others Aicn require a lot of 
painsiakin, ...uastretive cifort, due te tniis there is consil. +34} 


apeth, in tne sysvc) ti the concept and roctice of vocationalizatiy 


n committe, 5 gut u. un *r tne chairmanship of Acharya 
Hamarurthy fer revicw of Nre 1986. The committee deliberated exten 
sively on the work anc suuc ticn relationships ana the constitu- 
tional right to wock. coil. the cunstitetion can provide the poli-/ 
ties} right to work ane th. economy has te create opnortunities for 
WOrFk ama ump lov ont, i 9. ror the euuceticnal system to empower 
the ,Godple te your gy su Jamy osportunitics to develop capabili- 
tics tu wor. with on ine soclo-ccunusale context and to inculcate 

an attitude fer su wcistion .f worn for its own sake. In view ee 
the comaittec - Core cousem of os vocuticovalization has to seit 


q 


cf the curelculum ges lai. f°is 13 in view of the fact that a larg 


section ef th ef veneer  camoeusuzly in the rural sector and among 
Roe Pata: OTA Cy ieee 


wacationaliziiion at +2 staye will mear 
nv vou thonslivetaci inc Test as wany ero out ana do not reach 
the #2 ates. ot oll, The intention is thit all includiny the most « 


ecaue ically gift.) snuuld be involved in a basic minimum of voca-- 


tiwnal vr picevicotional esursos pat the secundary stage as a part 


of a process of holistic uevelopmental education. Furthermore, 
in the case of those who complete class V1II and doe not go into 
the secondary staye of formal ecuucation, facilities should be 
provided for acyuisition of vocational skills through other means 


(non-fortwal -- modular a, ‘reach), 


Altnougn the contents of the core component of vocationali- 
zation for all have not been spelled but by the committee it can 
be logically argued that such o core cannot be vocation specific 
because all stuuents would not follow any specific vocation and 
many may not go for an occupational life immediately after secon- 
dary or higher secundary education. So the core can be interpreted 
to comprise those skills which would cut across various vocations 
sid seers net co foe tine Woes Teor tt rads after a much 


later stage. 


while considering the job oriented courses at the +2 stage, it 
will be pertinent to consicer the experiences and studies in other 
countries. Tracer studies conductsa in USA showed that those trained 
for a perticular vocation do not stick to that vocation and change 
over to oth. reas. This points out to the need to prepare students 


who have certain core skills and are more trainable. 
The rapidly changing technologies provice another set of consi- 


derations for a generic vocational preparation. Robotics, automation, 


expert systems, artificial intelligence comuunications explosion, 


large scale cumputer ar, lic tion, syneryctic management. Besides 


such advancemencs fev. rot frozen in tire and are dynamic in nature, 
have po CoG spoeial Jes mus for skill requirements. In such a : 
highly tecancluyjy uricntec . orice one coula not predict with any j 

i 
degree of .c.un cy os be dt the skill requirement would be af ter, 


say, ten yi -rs or su. 4 is also points out to the direction whore 
a package of core skills be giver te all stuuents in order to make 
thei more trainable and consequently toce employable, in diverse 


situe tions. 


There ert = nunber of well documented studies on the aye fEct 
of employcrs expectations fron educational sectors. In New York, ! 
a survey Cornmiuctrd by Labour wcrkct Infurmation Network during 
1978~81 highlighted th:t the employers preferred on electrical or 
electronic core over a numb: r of marrow applic »tions such as 
Acvanced Business waciines, Interconnect telephones and major 
4vplinnees keprir., It wes iclt thit with such a core, a low level 
departure coulc ie u tu such occupations as typewriter repairer or | 
computer waintainer. «a Japanese survey indicated that the school 
cannot be ~ “-réet os an appropriate provider of any thing looking, 
like training. In sritain the eiployers strongly recommended voce- 


tionyl elvments within the school curriculum but not in the form 


of specific vocitiennl course for entry into particular occupations 


but a general vecational approach across tne whole of school life. 


The industry in 6ritain prefers to menaye the provision of training 
itself and sees the job of scnool ss providing a founustion on which 
further training ccn be bised, 

an developing countries the infommatiun on envloyers' opinion 
ig not well cucumentecd. Yet ne available inform tion allows no 
other conclusion than those fron the developec countries which’ point 
towards the role of scncols in ;roducing trainanle rather than 


trained manpower fcr specific cccupations. 


a CaS SOO STE 


Curricular Framework 








In the modern world bascd on science and technclogy where rapid 
developments change the skill cemancs for emerging arcas of technology, 
no educational curriculun shoulc be cesigned without taking into | 
account the above into cunsiccration. in this context it is per- 
tinent to inclu.c occupetion free components or non occupation 
specific components which have a bering on easy adaptation to 
changes in technology and the changing demands of the work place. 

This can be achieved by integrating general vocational preparation 


at all stayes of education. 


Till the beginning of lower sec.na-ry staye, work may play an 
important role as a medium for education along with other. components 
such as Langueye, wathematics, Science, Social Studies, Health and 
vhysical education and «rt educ-ticn. ‘iork experience snould be 


relevant to the emerging needs. Manipulative skills should be given 


preference, Attachment to worksites for the development of skills | 






should be consivwred. Ln creer tu bring scenes] closer to comnunity] 
the prouramia shoulu be exicae<d through community services. work | 


exXicLici-s w.., ment should constituit. 15-20, of time in Curriculuns 


At tin wvie az f/post Cunmulsory staye there snould be 4 distil 
subject fFicis fue vocetional/wchnelogical orientation which Leads», 
the cevelupsent of curtain comnuon vecational skills such as key- 
huarding, uots manipulstion, prebl.im solving, decision making, unde 
standing inforim:tion anv other tcechnuluyical system, knowledye of 
ecunonics ad work, a.;licd mathematics and science, career planning 
ang other transferable skills uscfel for any work or employment 
situation, Suen 7 course pry even be compulsory for all seesndary 
grauw stu cots, fo -xeu lify these ideas, namely the cevelopment of 
‘Core! or “Srsen a Seat oe rol vucational corpetencics, specimen 
cudpetency list ic giver da atin xeD. oan cxanplc of how such compe- 
tency hes boon wvelere. in us, is shewn in annex.-II. This would | 
previve the knowlec © o-s. for nen-vecupation snecific vocational 
wGurctier or mich one cwulv buile further academic base for higher’ 
devel vecuprtins (the.u a university level education) or an imme- | 
Giate veeatintl sseelilizitila through enterprize based training, | 
prenties sad, er pers « ceialized voeaticnal training eneeeug iene 

j 
In th. plete Curricul r structure, the work experience/SUPw compey 
nent cCyuls bo theruusaly revomecod anc avout 15-20 per ccnt time gint 


to this course, | 
4 
| 
| 
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In this form of vocationalization does not involve precise 
preeemployment training, ther. would be no need for assessing the 
manpower needs or establishing linkayes with the job market for 
post-graduaticn absorption or for pre-graduation support for inse- 


truction as in case of the streaming wodel, 


It is desired te cuncluce by reinforciny some of the ideas in 
support of this option, the strength of which lies in being operable 
alone or in conjunction with the present stceam of vocational courses 


The changes in technology, to a greater or lesser extent, are affece 


ting all areas of work and employment. As a consequence a precise 
forecasting of educational and training requirements becomes diffi-g 
@ult. The changing technological scene demands adaptabilkty, contie 
nuous learning and acquiring skills throughout ones life. Af trends 
in developed eountries are any indicators, the jobs tequiring une 
skilied and senmiskilled workforce would gradually shrink, the demand 
for higher levels of education would increase, employment in the 
service sector would further increase, there would be a shift from 
occupational) to skil) groupings, i.e., the skills would cyt agrosg 
the occupational groups, older jobs would gradually digappear and 
newer jobs would emerge faster. The wider applications of migroe 
elegtronics would cause fewer manual jobs to be available and would 
necessitate more of such skills as critical thinking and greater 


amenability to team work. It is also likely that more jobs would 


be available in smaller enterppizes rather than large corporate 


bodies, 


: 26; 


This woulu further cemand Jie levels of inter-personal, 
sucinal anu technicrl skills teyether with creativity, initiative 
gus see, -rgivdlity. It is, therefore, 4 Major concern te develop 
vocational wuucition in the cuntuxt cf nigh Unemployment, low wage 
employment ©, vwrtunitics and onecrtain future exployment respects, 
It is im,-ortant to make initial training so broau brseu as to allow 
future trainability in entcrprize anc enhance adaptability of the 


youth to the uncertain job market, 


Anne xure=1 


Exaugl. of 'core' general vocational competencies: 


~ Positive attitucve to work 


- eievLem solving skills 
- Learning to learn 

- Cooperation 

~ Initiative 

- Information Accessing 
- Communication skills 


Example of ‘Broad based! skills: 
- Computer Literacy and key board skills 
- Drawing ana araphics 
- Local creits 
- wood work anu metal work 
- Electricity 
Local industry/Agricul ture 
= Community awareness 


. 
Me ue Oo rete ee 


- Facilitative/dapting developed technologies to 
appropriate local labour/mechanical mixes 


S Service sector skills (Business/secretarial) 


Annexure-IT 


an exauple of Core Gutpetencies for U.3.A. 


Cose co. > t-neics for every high school graduate of a VE programme 


in Us, (state cf “«w York), 


ie Personal bevel opment 
Pessunol Skilis 
v-lf Concept 
Pexsonal aupzarance 
igalth 
Ysge of Leisure Time 
adaptability 
ecisicn makine 
srokies Solving 
Interps rso.al relations 
social skills 
Darticipr.ten ana int. raction with groups and organizations 
iLcadershir 
wATGeED EWID Nn. 3s/..r3loration 
Goal setting/tarcer ini educational plan 
Job appace ction. 


Foes “+ 


cl 


entien ancluding work habits 
Jcb jstyavssion ana chenge 


ompiey.r snd Raipleoy-e rcelations 


: 
S ere yayonvretome 


an ntale contepts 
eOlLiasrel J cecpracy 
ik La ancy 
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Information skills 

Verbal communication 

Non verbal communication 
Listening communication 
written communication 
Computavion communication 
Information retrieval 
Dictating communication skills 
Keyboarding skills 

Use of Information Systems 


Resource Management 
money 

Time Natural Resource 
duman Resource 
Consumer skills 


Technology 

~ Concepts of Technology 

~ Developing Technology 

~ Application of current and emerging technologies 
~ Use of basic tool 

~ Work related health and safety 

- Personal safety. 
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Character Buildiny and Inculcation of 
Values through work Experience Activities ~- 


An Observation in Jawahar Navodaya Vidyalayas 


By: 

Smt. Prabhavathy Rao 

Principal 

J.N.V- 

A.P. 
Introduction 

A study of the value oriented education is conceived as a 

global view of the educational phenomena in bringing fresh insights 
into many aspects of the educational process. It is seen that this 
process covircs areas of learning which go beyond the purely inte- 
llectual sphexe intc all dimensions of being and encompasses all 
dimensions of learning. For the individual seeking to develop atti- 
tudes and capacities which will enable him both to cope successfully 
with the challenges confronting him throughout his life and to 
participate constructively in the larger process of development. 


Tieot aiincstsinns attaincd greater importance in the role of learnin 


in Navodayas. 


The very objective of Navodayas is novel, the teaching and 


lournin: is activity based. It sustains routine mental laziness 


and lack of inmigination. ‘he secial dimension that covers the 


importation of knowledye for developing personality by involving 


the Lody, the ewotions, and the aesthetic faculties. Jawahar 
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Navodaya's mission - raison d'e'tre is not to transmit ready made 
knowledge but to enable each person to cevelop his potential and 
to Iny held of all the dimensions of his being. Thus excathedral 
lectures, sct tasks anu cenventiunal lessons have gradually been 
replaced by 25 uj. work, givvj Uiscussion and the exchange of expe- 
rience. most significantly the teacher is encouraging the chile 


to seek question and utilise personal experience and documentation, 


School Complex 
The school is an index of values. A value oriented physical 


environment could have the following characteristics: 


1. Cleanliness 

This means cleanliness of the.cntire school complex, the 
grounds, buildings, floors, classrooms furniture, books, the 
childrens! persons clothes, the staff room, kitchen and dining hall, 
2. Orderliness 
- Ordériinéss or organisation of materials, systematic arrange- 


ment of thinys/books/apparatus in classrooms, library, laboratory 


office, sports room, store room etc. 


3. A Feeling of Beauty 
The classroum and school environment must inculcate a sense 
of appreciation for beauty. Contribution from the children is 


‘essential in order to create this value. 


4. Respect for Plants and snimels 
Chilacen love the plants and animals and will have a chance 


te > thar 
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The Teacher and The Taught 
Child is the nivot of education - Navodayas have child centred 
education. In the work experience classrooms the teacher Takes 


vbservations of the messages sent to the child,. 


The school puts up magnificient show, dance, displays on the 
“agehiod day. It is a feast for the cycs. what we observe is what 
has it dune for the child's life, and to the development of his body 


in a practical way. 
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Intended messages Hidden messages 
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Physical exercises “s 1. Physical exercise has no meaningful 
important in lifs, relationship with life. 


2. It is cnly a show 


3. Prestige is more important than 
real improvement of health. 
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The chile.ca present difierent activities te exhibit their 
talents. 
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ht ee at es 
Hhe_ Intended Wes sayy the "Hidden am WESSAGe 


i. alt the chiicion ist 1. We are in show business 
deveion toeir talent 

7. Team spirit and 2. The yrand shows mean that the 
cooperation 


name and prestiye of the insti- 
tution more important than mine. 


3. I ama thing to be used for show. 
Iam an insignificant part ata 


orn rn ee whe. 
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Thus Navodiya innkos an obse.vation of hiccen maseages and 
cnanges its strategies to tailor the messages to fit in the 
planning. The schools are concerned and pervaded by Ganduian 
philosophy of self reliance, mutual helpfulness, co-operative 


action, ces oe.te Living cad welfare of all. 


The Creative Child 

Navodayas arc playins a vita] role in identifying the creative. 
child. The precious lout to contribute tewars the progress of man- 
kind. The parameturs set to iccentify the creative child - The 
creative child - tries to be original in his thinking action or 
behaviour likes questionning, disagreeing, arguing, deffering, sees 


new relations between ideas. Tries to give as many answers es - 


possible to broaden questions put by the tescher. 


oy 
a 
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éative Child and the Values 

The creative chilc through his self crestion he outgrows his 
immediate envirunment anu escapes @ precetermincd destiny - his 
Cxistenc. becomes a histcoricya] continy¥um thet has meaning ond 
purpose. Thereby we covelop thinkers, workers, the artists talent 
in every child. This creativity is observed in all his activities, 
washing, cleaning, ciessing, arranging tiings, beautification of 
campus, garcening, art and cther work experience activities. These 
activities help not only to assimil-te knowledge but to take 
possession of himself snd of that part of universe within his reach. 


An adequate exjosure is given to the child to experience the work. 


Nobody becomes a skilled «jusstrian Sy watc..ing horse recis, nor g 
pianist by Going to concerts. Bein. 2 sportsi#ian, musician or 
technician requires qualific-tions which express a modi. of being, 
charscteriscd by th2 ccqvisiticn of 1 variety of abilities and 


competenci - Su .cyudving the abilities gvery incividual obeys 
in his Loh visu « syslua of values, It is he himself wie is the 
princinal ajent of his development if only because outsive aid can 
only be tcauporary and intersittent. For the lergest part of his 
learning, he is reducec tuo his own resources. Nobody can think fee 


er grow for hina. 


Communication, Learning Situ tion 

In a work situ:.tion a criitive child is given 2a botique prin- 
ting in his work cxnericnce class. He expeils himself frum the 
authoritarian in. Goyatisn of the teacher. between the uogmatic 


teacher and the creative criilu there exists a dinlectic movement 
LS LS AT TT AD 


that cannot be inverruptc: wrich ere tes seriscus 


oe e * 


damaye to both, 





bet ot agmatism has booum as kickegaard says a Fatal malady. 


The indivicuslity is rested aut. Thus the criative child in a work 


expericnce .. 2.5 vA cLitner 


m 


passive Jistener or tries to dis- 
tury the class ky uivertine the attention of the teacher. The 


teacher cnmonys his straicgy by working along with the child. 


work world 





Fr. “ wipe é o 2 . . . 
In Naveday+s thece are many Varle yatedc activities under work 


uxpericne. like, cendle making, carpentry, soap sculpture, making 


plaster cards, chalk piece, carpet weaving, makiny decorative 
articles, gardening, which demand an amalyamation of skills, 

dere the Navedayas do not confine comfortably for tracitional 

thinking but child's diverse potentialities ave proyramied. This 
fulfillment results from a synthesis between what is genertically 
programmed ang the entirely of activities this child undertakes. 
Etunave wolf an eminent biologist said "wan is Programmed to Learn". 
The child reflects his potentialities through his orks It is what 
he is, The teacher acts only as a catalys%# to bring out his poten- 
tialities. There are number of activities identified for the foutine 


life + washing mending ironing arranging, book keeping etc, 


Programming Values 

The observations recorded in the process of work in the workshop 
reveals the following. The child is supplied with, a target, the 
source material, the implements to design a product. The child 
‘manipulates the materials. The child painter or the child engineer 
translates and nourish their poetic inspiration through the manjpu~ 
lation of materials ~ Canvas, Paint, Soap, Plaster, Lime, with the 
help of tools, brush chisel, or hameer. In this context the role 


of the tool and the importance of the way it is handled seems clea‘r 
for the child. They become more evident in industrial production. 
In Navodayas the vocational courses are introduced at +2. If 


4g a need based course. It prepares citizens to fit in an organi-: 


gational society with heirarchical structures, arranged to combine 


the work of different specialists, into a systen set up to obtain 
objectives, indepenaent of the individual aims of its members. Hence 
the éaiidten-are made inquisitive, critical and capable of under- 
standing soseibie choices and their implications, The pedagogy 
cares more for pcoyress than for growth. The vocational education 
planned isto make the child perfect but not productive: The 
Navocaya have taken care to include creative component to the work 
experience. as Noveas said the child is motivated to fall in love 
ith vocation, It can be delicious or it can be’ a torment of frus- 
tration. The vocational education in Navodayas is to imbibe social 
and moral values such as production is for peaceful co-existence and 
happiness for the man, but not for d@struction.. This vocational 
education makes the cnilu inuuisitive, capable of understanding 


possible choices and their implications. 


The Work Experience for a Corporal man 

The cnildren are trained in diama, cance, singing, sports, and 
other rhythmic movenents of the body. The expression corporalman is 
undoubtedly 2 tautoloj;ical one and is intended to remind:us that 
man with hic *-trllectunl, volitional emotional and other faculties 


is a cornoral ceality. 


This cvalisation helps us to control defective perception 
insufficient control over their body anu’ difficulties in ‘keeping 
their balances wiile standing. ‘he observations have gone deep. 


to know the communication of a child's body witn the world. The 
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peripheral appearences emotion, excitement, anxiety, destruction 
and other bodily drives are treated, The observations reflected 
an €jo world zelation and the self relation of the ego, The 
corporal person is the spatio temporal dimension of the ego. The 
main inspication of pegagoyicel schools of liberation of Neill, 
Freire, Holt etc., evadec by brilliant educationists is incorporated 
in the system of observation, The hilarous activities of the children 
are modernized by influencing the cortex of the child which regulates : 
the activity; the neurons are systemised to obey and to confirm; the 
brain for plan and proyramme (Working Brain Luria 1973). 

Thereby the motor activity of the child is reyularised by 
rhythmic work experience activities. The child begins the process 
of self discovery, self reflection, self understanding sna self 
regulation, There is a correlation between physical sports activity 
and retardation of aggression. lhe correlation between amotion and 
singing and dancing. The teacher tries to regulate the qualitative 7 
libidinal relationship of a child with other persons, These corporal 
activities are schematisec with reference to time span life. As . 
Cagigal point: cut the substantial vaccum between the corporal 
development and the development of personality is filled pedago- 


gically to make the body a domain of ‘being and not of having’. ° 


work cxperience expressions through Human Creativity 
art, drawing, pa-nting, soap sciilptures various forms of writip 
$ ' 


constitute. the human cre:tivity of work experience activities. Tho 


w 
03 
ee 
ee 


entompasses the intellect emotion ana the imagination, when the chins 


draws, what. ars learned ary be or may not be useful for him int 


nenbe 


future but he is performing an action that is fully justified for 
himself the child fully ané authentically. The child fully enjoys 
the way he hid live through his drawing, expressed himself, achieve 


his aim, ov. reome or trieu to overcume limitations, lived, suffered 


ssiguerengg ear RG EE er 


and enjoyed. The chila i;*nelpcd by the teaeher to express nis new ; 


dcsires for self expression, 


| 
Tc «ssess the values cf work cxperience in human creativity art] 
plays a vital role since it is seluted to man. It has embellished | 
{ 
production, personaliscu comunication, intensificd human relation. j 
ships. «rt is concerned avout the cultural asp:cts of the human ede 
cation, growth of spiritual life, mans emotions, his imagination, 
nis attitude towaras vaiucs. Since the ert expressions are neglect 


in schools as Leopold Flaa says in his 'L' homme et la conscience 


tragigue" there ar- blant p>tches or vague terrains in the present 


ne ete 


dey educetion. The visual «rts linked with production and manual 
attivitics wre stable valuos. They invited contemplation Leading 
to peace of mind (The Dionysian and Appolonian arts). 


The Navodayas have not treatod art as a ritual. Attention is | 


paic ty this nev idea 'epen beauty! which expects not only knowled%, 


and sensibility, but also some activity even an effort. ncounter 
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with new artistic works Gemant a constant reappraisal of value 

judgement. Th: value the endl. resived is he will say "1 don't 
like that", but nev.r". This is bad", He will become receptive 
and accoiluocating towarcis th. works of othirs. As H.rbert Reads 
gays that if vso much confidence is plaecd in int. llcectual powr 


while the powers of imsgination are neglected then bad will triumph. 
As the child starts drawing he acquires the following values. It 


- helps to 'scc wholc' to apprehend facts and phenomenon. 
- inspires the faculty of cxpression through symbols and the 


ability to interpret these symbols. 


- permits dialogue and communication. It give his mind ‘a museum 
of imagination’. 

- develops sensibility to things and to life. 

~ develops ability to adupt rapialy to new situations. 

- develops orginality charactcrising diveryent thinking. 


- develops a capacity for abstraction which enables a person to 
proceed from a general impression of things to the determination 
of actails. 


- assembles several ecloments to forti a new whole in order to 
give them a new meaning. 


- gives sensibility and self-awareness. 


The work experience icentified two fold end=-self identifi- 
cation together with the promotion of casy sincere communicability 
with others. ‘he work related to his instincts and iife within 


the institutions of school, family, develops morality..: ae 


i (Oxi d tne teacher is expected 
In this situations of work wor] 


7 hor 


er than a _moucl. Then values can be taught 
- 2 : is -_ 
to be an sxateds. rather than. 


aren. ae TK 





j insé i odoin anc’ violence, 
through work bo abasy anxicty, insecurity, bore 
tty of benevelence Confuscious and Jessus have 
To attain ti: sts 


expressed "YOU iUcT Be SOHN ANEW". 


a 
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Teaching Procedures and Teacher Training in work Experience 


By: 


Dr..J.S. Grewal 
nouvional College of Education 
Bhopal=462013 


1. Changing Concept of work Expericnce 

The concept of work Experience (wE) as a sehool subject has 
undergone several changes over the years. In Basic education System 
teaching-learning was to centre around craft at lowcr levels and 
some kind of inter-relationship between the subjects was to be 
attempted while teeching rather than teacning these subjects in 
an isolated manner. alongwith the study of crafts, technical 
streain was introducuc as one of the diversified courses at the 
nigher secondary stage, as recommenced by the secondary Education 
Coinmission in 1953, sut not many schools could introduce a variety 
of diversified subjccts as was cxp.ctec under this system. The 
Education Commission (1964-66) was the first to give us the concept 
of 'work expericnce' in place of the study of crafts 2nd suggested 
a list of scicnce and tecnnology based work-cxpcrience activities 
from lower primary to higher secondery stage. \.e waited for ncarly 
10 years when a document titled "The Curriculum for the Ten Year 
School" (NCiRT, 1976) was brought out. This curriculum framework 
suggested a certain time allocation for the wE subject ranging 


from 15% (classes I-11); 10% (classes LII-V); 5% (classes VI-VIII); 
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and again 5% fer the classes La--X. The 10-year curriculum wags 
itself revicwed svon aft. r its implementation in 1978 by the 
Ishwarbai Patel Committee. Tunis committee viewcd wE as an activity 
of Sacially Useful Productive work (SUP1). The NC&EKT brought out 
another docw.ent in 1976 titled "Higher Secondary Education and Its 
Vocationalization" which was also reviewed by ‘the Add seshaiah 
Committee in 1978 and the report published under "Learning to Do - 
Towards a Learning :nd working Society", This committee recommended 
15% of time allocation to SUP. even for the students of vocational 
stream. The NPE-1986 suggested streaming of courses of +2 stage 
into academic and vocational courses. Vocational education is 
supposed to proceed in a continuum, starting with work experience 
{at primary and upper primary stages), pre-vocational work expe- 
rience (at secondary) and finally ending into vocational stream at 


the senior seconuary stage. 


One of the objectives of the .&/SUPw components in the secon- 
dar, school curriculum is to introduce this area as "pre-vocational 
stage" and to initiate the students to the world of work. The 


NPE-1986 his suggested the retention of original nomenclature of 


"work experience’ in place of SUPw end has accorded it a signi- 
ficant place in school education as is evident from the "National 
Curriculum for Elementary and Secondary Education - A Framework" 
(Kevised versior, 1988). The curriculum framework is based on the 
policy statement contained in NPE-~1986 where ..E be given 20% of 


the total duration of school hours at the primary stage and a 


mini Tool Kit' has been developec recently for its teaching under 

the ‘Operation Bleckboard' (NUcHT, 1991). However, a review of 

the iwké-1966, done in 1990 by Acharya samamurthi Committee took the 
position that there snoulc not be any senarate vocational courscs 

at +2 stage. Vocational education may be incorporated/introduced 

by suitably integrating .£ activities at the various stages of school 
education. Despite the several weaknesses/problems of implementation 
and changes suggested in the policy, .£ continues as 2 school subject. 
[It is in tnis context that ve have to revitalize the teaching of WE 

by the teachers. For this they are to be adequately equipped with 


teaching and evaluation procedures. 


2. Teaching of work Experience: Approaches and Procedures 


a aa 





In the post-graduate Basic Training Colleges/LTIs work expe~ 
tience was taught as craft subject and was entrusted to the craft 
teachors instructors. Later with the introduction of "10+2" curri- 
culum in 1976, ’& has become one such curricular area where every 
teacher is expccted to participate. However, it was slso suggested 
that services of personnel trained in specific trades, particularly 
at the secondary stayc, will also be useful for c.nducting produc- 
tion-oriented activities. But tcachers might think of organising 
We activitics relatiny to their subject. These activities also help 
students in ‘learning by dotng'. The craft teachers, who were 
recruited after the introcuction of diversificd courses, were 


required to teach wk with newer orientation. They were trained 


through v rious programmes orvanised by the stzte, regional and 
national level agencics. It wes also felt that since ell teachers 
will be required to handle wt courses, they should follow "subject. 
centred" approach by bringing the theory.cf the concerned subjects 
into practic. (€.c., science, commerce streams). Let us have an 


juca of this aporoach further. 


2.1 Integroted Approach in the Teaching of is 

Bhandarkar (1978), on the basis of his interviews with science 
Velchens from lowsr primary to lowr sécondary he found that they 
had to ¢over lirge units of syllabi at every stage. Therefore, they 
could conduct work experience activitics by 'technical means! like 
handling cf basic materials (pidetic. pliable, liquid etc.) and basi 
tovls (for masuring, meking, holding, cutting, bending, joining), 
Advantage of this approach is that these activities provide an insist 
into the undirstanding of science and its application. Further, 
improvisation of apparatus, teaching and learning aids is also made 
possible. For exampls, Hoshanyabad Science Teaching Project (HSTP), 
started during the seventies, has made an attempt in this direction 
by breaking wc isolation that "hypotheses are not taught but tests,! 
iews are not l.arnt but discovered", The HSTP, therefore, follows 


activity-bas.d approach which is also stressed in WE. 


2.2 we Courses Related to Vocational Subjects 


The CoSe, while developing courses of studies in the context of 


NPE~1986, suygested two types of u2 activities, one relating to skill 
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development and the other relating to comrunity services inbuilt 
flexibilities. The .:: courscs, that were suggested in the light 

of this policy, centred around agriculture, home science, tech- 
nology, fine arts, commerce ani other vocational areas. A school 
chooses the .& courses according to the availability of infra- 
structure. For example, the Vemonstration multipurpose School (DS), 
attached to the Bhopal xeygional Colleje of education, offers wE. 
courses like electricity, fine arts, music, gardening, wood/metal 
work and home science. In tnis particular setting special teachers 
are available. But such is not the case with the majority of other 


secondary schools who follow the curriculum of the State Boards of 


Secondary Education. To make another example, a school affiliated 
to the m.P. Board offers courses in gardening, first aid, motor 
mechanic, commercial art and music (Guitar). Instructional work 
is mostly done by the subject teachers and also assessment is done 


internally. 


2.3 Teaching Procedures 

Perusal of literature indicates that like any other activity— 
based subject, wi can be taught as a practical/workshop subject 
through the sequence of demonstration followed by practice. The 


following methods are perhaps relevant for teaching wE: 


(i) Lecture-cum-Talk method: «# lecture or brief talk is given 
before the vemonstration where participation of the learners 


is not possible because of the large size of -the class. 


(ii) 


(iii) 


(iv) 


(v) 
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The information to be put over can bé sorted out before hand, 
participation i: the form of questions may be possible when 


sufficient information is pessed on to the students, 


Demonsiration: it 1s cne of the important itethocs which goes 
through the stag-s of stimulation, assimilation anc applicatial 
at the enc. Demonstration method is followed where skills 
are to be developed through incependent work on a job marked 
by repetition. Use of aV aids, particularly computer, can be 


made for wemonstrating a skill. 


Exercise/Parformance/Practice: This approach is essential 


oe a, 





for the development of skills. Mmicroteaching approach - a 
teacher training technique - imay be perhaps relevant in this 
regard. Students can co the various exerciscs in their own 
time. 

Project method: It is most suited to our conditions where 
facilities are limited and group work is assigned. A number 
of stuents can be yiven a project, where they can apply the 
theoretical knowledge. Froject reports can be written by 
the stucents in their own original style by using the same 
set of observution/data, In the DIkTs, the project approach, 
rather tian assigning individual tasks, may be tried out. 


Evaluation: Assessment of the “E can be cone better by 


awarding yrades, preferably on a 5 or 7 point scale. The 
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development and the other relating to comrunity services inbuilt 
flexibilities. The .: courscs, th-t were suggested in the Light 

of this policy, centrec around agriculture, home science, tech- 
nology, fine arts, comierce an other vocational areas. A school 
chooses the .& courses according to the availability of infra- 
structure. For example, the Demonstration multipurpose School (DmS), 
attached to the Bhopal segional Colle e of education, offers wE 
courses like electricity, fine arts, music, gardening, wood/metal 
work and home science. In this particular setting special teachers 
are available. But such is not the case with the majority of other 


secondary schools who follow the curriculum of the State Boards of 


Secondary education. To make another example, a school affiliated 


to the m.P. Board offers courses in gardening, first aid, motor 


mechanic, commercial art and music (Guitar). Instructional work 
is mostly done by the subject teachers and also assessment is done 


internally. 


2,3 Teaching Procedures 

Perusal of literature indicates that like any other activity— 
based subject, .6 can be tuught as a practical/workshop subject 
through the seyuence of cemonstration followed by practice. The 


following methods are perhaps relevant for teaching wE: 





{i) Lecture-cum-Talk method: A lecture or brief talk is given 
before the Uemonstration where participation of the learners 


is not possible because of the large size of the class. 


grades,can be converted into marks, if need be. It is also 
suggested that both foxmative and summative evaluation pro~ 
cedures are relevant for wk. Criterion referenced testing 
may De used where tiastery of skills (e.9g., typewriting, 


stenarcemhy) ie svoncted, 


3. Teacher Training for work kxperience 


Several approaches have been thought about and tried since 


1976 both in the psc-service and inservice programmes. 


(a) Pre-service Training activities 
3.1 wk as Second Teaching subject 


The RCE, Bhopal in*roduced in 1976, on experimental basis, 
WE as a second teaching subject related to physical and biological 
science subjects in its one Year B.Ed. (Science) Course. This 
course got off to « jooc start, but the employers wanted the second 
academic subject of teaching py the teachers for employment purposes. 
Now the NCTE-1990 fzamawerk has suggested wE as ‘stage relevant! 
specialization fur the elementary teacher education institutions and 
as additional specialization for the B.kd..(Cne Year) courses con- 
ducted by 22 ua, Uelieyeo vr Education. Ferhaps wE subject 
developed by the Ck, Bhowal in 1976 can be introduced as additional 


special paper in the B.Ed. course. 


3.2 wk in the Subigc 





nelated Areas 


are a Tend aT 


The Regional College of Education, Bhopal offers training 


in wk to the trainees of One-Year B.Ed. courses (science, language, 
commerce, elementary education), depending upon their areas of study} 
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- For Science Group: petal/woot..work, electronics, Photo-yraphy 


and gardening. 


- For torerce Group: Stenoyraphy and Typewriting, Operation o¢ 


PCs etc. 
- For Langueye Group: ecok craft, Commercial art, Typewriting et, 


- For blementiry education: wmetal/wood work, book Binding, Opere 
tion of PCs. «activities suggested in the Performance Package of 
OB Handbook published by the NUERT (1991) may be consulted by th, 
teacher educators. Linkage of wk activities with other subjects 
is important aspect is important aspect of post~internship perix 
The DIETs/Colleges of education may organise subject-wise exhibi. 
tions of the teaching aics prepared and used by the trainees, x 
have successfully tried this practice by holding exhibitions of 
teaching aius of scicnce, commerce, geography and subjects taught 
at primary stajc. Later these materials are distributed to the 


schools. 


3.3 Work Lxperience in Four-Year Integrated Cougses 


These courses provide unique opportunity to the trainees to 


acyuire wf skills while underge ing science and language courses, 


For sometime, we at Ehopal reduced the duration of teaching vb frob 


two to one year which affected the quality of skills to be acquired 


Now we are again increasing the duration by spreading the WE coursé 


over a period of 2-3 years. we have also replaced wE areas like 


Book Craft and Paper ina 


che with need based courses like computer 
training. 


3.4 WE as Stave Relevant/jcditional Specialization 

As stated earlier, the NCTE (1990) curriculum framework has 
provided for a very realistic way of training the teachers in WE 
area. wE, in tnis approach document, has been considered as rele— 
vant tc the noeis of elementary education, ‘herefore, wk and Art 
Education, which are relevant tc the needs of primary schools, are 
suggested with time allocation of 5%. At the secondary stage a 
teacher trainee can offer wk as an elective subject with 10% time 


allocation. 


(b) Inservice Training Activities 
3.5 Training workshops 

A series of programmes have been organised at the kegional and 
State levels by the aUks/SCERTS and other agencies in specifie areas, 
both for the teachers and teacher educators in eamactes: agriculture 
and technology. Later, with the establishment of &T cells in the 


States/RCEs, areas like photography, radio scripts and computer 


education have come up, 


3.6 Induction Programme for DIET Staff 


LR EE err 





The Department of Teacher Education cf NCERT, in collaboration 
with the RCE/SCEAT staff, has developed some training modules in wE 
for the training of DIET staff. These modules will be used for the 


induction of DIET staff. Uther areas where the modular approach has 
been followed in CMDE and ET. 


3,7 Need~basecd Courses 


At Khiroda, in maharashtra State the College of Education 


organised inservice training for teachers on demand by the formey 


trainees. 


4. Some Problems 
The following problems are identified: 


{i$ Suitable evaluation procedures for we are still to be 


(ii) 


(iii) . 


(iv) 


devised, Grading System in place of marking system is 


suggested, 


There is a lack of use of local sbaciteescgeet thie: both 

in the schools and training insti tutiong, WE is sometimes 
not related to the loral conditions. For example, Burhan 
in uP. has a large number of handlooms, but weaving is w 
an area Of wk in its sehools anc teacher—training instite 


tions. 


Inservice training in wE/Vocrationalization is not serving 
the desired purpose beeausc of the change of staff due t 
postings. This leads to wastage. Some positive steps at 
now being taken in this regard by following nonetransfer 


policy in case of OB school teachers, 


in some cases, there is over-training as well. Some 


teacher educators are deputed for training in many areas 
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(v) There is lack of rescarch/survey studies pertaining to 
teacher training and organisational structure of wE 


instruction in schools, 


(vi) Involvement of local craftsmen and community is not to 


the udesived extent, 


It is our experience that the courses in wE shoula be. designed/. 
changed accordiny to thc needs of learners. Now courses in compu- 
ters, educational technology, electronics and steno-typing are the 
most preferred ones. Teacher education institutions should revise 
and update these courses from time to time. For example, even child 
care and providing nutrition to the children at a nearby nursery 
school can be treated as an ictivity arca of wk. The assessment of 
WE skills may be done on continuous basis, both internally and 


externally. 
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Teaching Procecure and Teacher Training 

of wOrk «experience Programe 
By: 
WZ. N.K, wahadevan, General Secretary 
Kerala Work Experience 


Teachers Association, 
ernakulam-682315 


The new concept of work experience was introduced in our 
schools as a result of implementation of Kothari Commission Report 
1968, Previously the craft education was introduced after the 
failure of basic education school: The success of educational 
enterprise depends upan-the joint efforts of Government, teachers, 
parents and students. There are two ways for implementing the Work 
Experience Programue, either by taking the workshops to the sehools 
or by taking the schools to the workshops. jie have to adopt both 
the ways for effective implementation, generally there shall be a 
workshop in each school for teaching various subjects under Work 
Experience Programme. For better training we have tc take the 
students to various workshops or production centre of any activitie 

The procedure of teachiag work experience differs from other 
subjects since WE viewed as purposive and meaningful mannual work 
organised as integral part of the teaching process anu resulting 


in either goods or services useful to the community. The valua- 


tion creteria also differs frum other subjects. 


One or two tcacheuss specialized in locally suitable activity 
under wE proyrame are to 5. sppointed in all schools as the pivot 


of iuplemntttion of the scheme in schools. 


fhe availability of cducatiunal facilities, raw materials, 


local resuuze.s, transioctin; facilities anc marketability of 
finished goods ctc. are to be considered for sclecting the activity 
All the teachers in thc school are te be given orientation and ins | 
service training for various ‘activities and are tc be put to use 
for teaching work experience, withvut causing overwork to them, 
Posting of additional t:.achcrs in schools counting the periods of 
work uxpericnce is the only remedy to reduce the work load of 
trained teachers. The special teachcrs appointed will be in charg 


of the workshops, equipments, caw materials and the products. 


There shall be a school work experience committee in each 
school unccr the leadcerstip of the heid of the institution, the 
teacher in charge of the workshop as convenient and all the tea- 
chezs as membcrs. The committee have te be meet ct the beginning 
of each acavemic year to chelk out yearly plan and monthly plan of 
work exprrcic.we accivitics uf the schools. Then the committee has 
to meet in the beginning of vach month to scrutinize the progress 
of previous month and to discuss the problem in the road of imple- 


mentation. 


In the case of evaluation a work book is to be maintained 
by the teachers concerncd to record the merits end demerits of 


the stuvents. The stuucnts rire te be graded on the basis of thelr 


95.5% 


ability to de work intclliyentally, neatly and earnestly in time. 
Special attention shall 6c given to the students in lower grade. 

The Government of west Benoal is cconducting both internal and exter- 
nal examination for work cxpericnce and the performance is recorded 
with the Sci.v2l Leaving wsrtificate. This can be adopted by the res’ 
of the States for effective implementation of the proyramme, As the 
community and the officials are giving more importance for examina~ 
tion, gencrally the subjects without examination are neglected. Due 


weightage is to be given for admission to the technical, industrial 


institutions for their performance in the wk activities in schools, 


The national banks and other financial institutions are to come for- 


ward to help the people with bettcr records in work experience to 
have self emplcyment for their Life. The "earn while you learn" 
programe is to be ceveloped in vach state as in the case of Kerala, 
leading thc students for self omployment after the completion of 
their academic period. Spot c-mpetition and exhibition under work 


experience is to be conducted in school level, district level, state 


level and national level for better eneouragemant of the students 
and the people, so that a national awareness can be created for 


better development of work experience programme in the nation. 


The 'diets' shall impart orientation and in-service training 
in the district level and the tcacher education centre for work 
experience at the state level is to be cunducted by the state insti- 


tute of education. A national institutes for the training of teache: 
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aducaturs of work experience ds te be established by the Government 


of India to awore a natisnal connection and policy in the Matter, | 


The « rk load of the ‘diets! can be neduced provided Necessary’ 
change is mide in the curriculum of training institutions of both 
primry ind s.cundary schovl icachers, giving duc important to the 


Vf en da 
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work experience in the syllabus. 


The utilization of trainea teachers in work experienee actj. 
vities is a very important factor for the effective implementation 
of the programm, Necessary funds for purchase of raw materials, 
equipments, rolling canital and teaching materials are tv be proviy 


by the institute of education in each state. 


a new India self sufficient in agriculturel, industrial, tech. 
nical development can be budlt by the vocationalization of educatio 
in higher secondary sta,¢ un the basis of effective implementation 
of work experienced programme in primary and secondary schools of 


our nation. 


Teaching irocedure and Teacher Training 


By: 

P, Sudershan Kao 

yrofessor & Head 
Vocationalizaticn Depsrtacnt 


Ss 3C ok e rhe T 2 
Hyde rabau-500001 


Introduction 

work Experience conceived under NPE 1986 as work oriented 
edugational activity contributing towarcs the total development 
of the learner's personality, which incluties development of the 
child as an efficient worker with a sense cf cummitment ts the 
socicty and personal fulfilment. It (w5) contributes to the 
inculcation of dignity of labour and, the devclopment of stamina 


for the hard work. 


work Experience should be predominantly manual and the manual 
work is performed intelligently and not Mechanically, the learner 
should know why and where for every process. This problem solving 
approach enriches the educaticnal component of the programme. The 
Manual work beccmes iwkeaningful, when it is related to the basic 
needs of the learner, viz., food, shelter, clothing, health and 


recreation, community cork and social service. It is necessary 


that this manual activity should result in some material product 


Or involve the learner in seme form of service to the community. 
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Vocativonalization cf egucation hes been accorded a viry high 
privrity in the ~. 1786, nz introduction of systematic well 
planned and riywurous?’y inplementsd programmes of vocational edu 
cativen A's ween recegniser ac crucial in the proposed educationa) 
reorganisnrticn. Cho veestisnalization is a distinct stream, inteng 
to preprre sth'.nts for iuentified vocations in several -7e1s of 
activity. The min objuctive of the scheme is to provide diversi. 
fication of educaticnal cpportunities so as to enhance individual 
empleyability, reduce the mismatch b-tween the demand ana supply of 
skilled manpower and to provide diversification of educational op 
tuniv.c¢s so as to enhancs individual employability, reduce the my 
mitch between the deman anc supply ef skilled manpower and to pr- 


vice alternative for those prosecuting higher cducation, 


Uncer the Froyra.me of action, NPE has sug.jiested that the work 
@xrerience should be provided at school level. At the Primary Stag 
of education it should be an integral part of curriculum. At the 
middle stage the Work Experience projramme should aim at developing 
confi.snc: and psychomotor skills to enter into the world of Work 
dir-ctly or through certain occupational skills. The work Expe- 
rience Proyra.wes at the lower seconuary stage callea pre-vocations 
are viewes as a linear expansion of that for the middle stage. 

The activities at lower secondary stage (1X and X classes) are 
pre-Vocational and are also expected to enavle the stuuents to opt 


for vocational provram.es at the Higher secondary stage (+2 stage) 


with better appreciation ana understanding. All the activities 


anvisaged from I to XII class level should have an integrated 
approach for the effective functioning of ei vocstiera isateon 
programutes at various levels and Institutions of Teritiary level 
education. The passouts of various programmes should have an 
opportunity for vertical and horizontal mobility. The integrated 
approach of the wE/Vocational education programmes would form the 
base on which it would be possible to develop further productive 
skills and veduiaite knowledge, attitudes and values. The success * 
of vocationalization programme is based on the strong foundation of 
wE programmes at school level. 

Hence, the programme of work Experience are expected to ensure 
the modest preparation of students before they leave the school, to 
enable them to choose the occupation. The drop outs and the school 
leavers under these programmes will have sufficient ‘skills and will 
cater to the needs of 90% unorganised sector. Such Work Experience/ 
Preevocational courses are to be handled by teachers with specific 


skills and compe tence . 


Teachers for Work experience 

The Work Experience programmes comprises of varied elements, 
sucess of Work Experience programme depends on the quality of ins- 
truction imparted by the teacher. Since this area of education is 
related to development of proper attitude towards manual work and 
development, of skills and to acqui re some amount of pre~vocational 
orientation to. be able to become more gervicable to himself, his 


family, and soeieiy. thee is a special responsibility on the 
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work Lxperience teacher to achieve these objectives, de has to be ; 
not only the expert in his line of specialisation but also should 
have a broader frame of mind in terms of knowledye and understanding 
It will not be possible for any individual teacher to handle this 
subject in tetn, It is expected that all teachers should work as 
work Experience teachers, a large number of activities may Sequins 
specialised personnel. The involvement of all teachers in this. 
programme would logically imply their proper orientation and trai- 


ning in this area. 


At the primary school and middle school stages, the work 
bxperience activities are varied and pertain to the six areas and 
related to the basi. needs of the learner. Involvement of all 
subject teachers with their expertise in their subjects with suffj- 
clent orientation and training can do justification in implementatil 
of wi programme, ut at the secondary staye, the nature of activi- 
ties remain the same as proposed for lower classes. Only their 
complexity will increase by adding more specific diversions with a 
definite prevocational focus and on-the-job work. The teachers at 
this staye must be specially trained and qualified in that appro= 
priate field. It necessitates specialised teachers to be appointed 


specially for the purpose either on part-time or whole. time basis, 


Teaching Procedure 


eee ee 





All successful teaching requires the use of sound methods. 


A successful wE/Pre-vocational education teacher must know how 
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learning in a productive situation takes place, The teachers should 
know: 

4. The subject and contents, importance 

2, Objectives and skills involved 

"3, Teacning metnod and <.ctivities 

4, Tools and equipment and raw material 

5. Conclusions 


6, Evaluation 


He must have the ability to pass his knowledge and skills to 
learners through suitable teaching methods. Method consists of those 


activities through which teaching becomes effective, 


In conducting w&/Pre-vocational/vocational subject activities, 
a teacher has to hear in mind that process is more important than 
the product and skill development is the major goal. He has to. 
remember certain crucial factors which will make him ensure progress 
and success in his task. These factors may be: 
(a) ‘lechniques of performing activities in the related WE subject 


to be the primary point of attack. 


(b) Demonstration should be an important function before asking 


the student to perform the work. 


(¢) Division of students in groups according to natureof practical 
. activities, size of the class. and facilities available, plays 


important role in increasing effectiveness. 


(d) 


(e) 


Teacher co-operative attitude ana reward or nraise to student, 
good performance is 1 plus posnt to motivate student's for 
butter performance. 

Testing is an integral port of teaching and it should be Conti 
nuOus . .-ctos. The teacher has to ensure that students tok 
interest in the vc subject, in both theory and practicals, 


mainiain regularity ana follow safety measures. 


For successful implementation of wi/pre~vocational subjects, 


the selection of the tcacniny method should be yoverned by the 


following general criteria: 


(a) 


(b) 


{c) 
(a) 


(e) 


(f) 


(g) 


The methoa should be considercd in terms of the objectives/ 
aims of teachi.g. 

The interest and enthusiasm to learn skills should be aroused 
and maintained in the students. 


The method should be dynamic and not static. 


Use of Audio Visual Aids should invariably be made while 


teaching. 


beviers of “cisnstration, short term drills, techniques check 
shvct, time drills, motivation devices should fora a port of 


teaching. 


The skills should be developed in » correlated and integratet 
wanner and uncerstanding. 
The metnod should stimulate the desire for further study and 


exploration, 


There are two asp.cts of teaching Gach and every subject of 
gtudy. One is skill] sad the other is nonmskill. A good wE teacher 
must understand tnat skill building is cifforent from learning a 
non skill subject, because of Gifferences between methocs of teaching. 
The skill Wuittfrs fr OE 4c mostly concerned with the development of 
enprecs techniques, i.c, correct ways of performing the skill with 
accuracy and speed. But in non-skill subject like languages and 
social studies, it is rayuircd to c:v.lop knowledge, understandings 
and attitudes. The wE programmes are mainly skill in nature. As 


such every wk tcacher must understand the principles of skill buildiry. 


dowev.r, the review shows that none of the methods of teaching 
is perfect. It is always advisable to use any method which the tea- 
char thinks is best suited for teaching a particular group of students 


under particular conditions, 


what is Training? 

Training is an oryjanisea procedure, which brings about a semi 
permanent change in behaviour, for a cefinite purpoce, The three 
areas involved are skills, knowledge and attitudes(some times incluces 
social skilis), But for all practical purposes training is aimed at 


specific, job based objectives rather than broader society based aims 


of education, 


Benefits of 5ystcsetic Tozining 
If a syste. tic treiain: in .L is given to the teacher he can 


inculest. com skills smonyst the students anc turn number of chilg. 
ren into yooo citizen and serive many benefits, such as; 

{a} wectirg manpower no ds 

(b) Reduced learning time 

(c) Improveu performance 

(ad) Aeduccd wastaye 

(ce) Less absenteeism 

(f) Fewer cccivents 

(g) Reduced Labour turnover 


(nh) benefits to employees 


Industries are production centres, wher. the worker/employees 
neeus Skills to turnout good production and make the whole system 
an economical one. wise employers see for trained and skilled pers | 
s2ns rather than giving training, whicn is a high investment. whethe 
wage employment or self employment, skilled practitioners with up-to 
date training techniuues te produce the results that are anticipate 


is the neca 7f the aay. This can be achieved only when the teacher 


is given gooa training ind skilis in wk. 


Organisation of Inservice Training Programme to 
wOrkK Experience Teachurs 


Training programmes need special attention and sustained and 
well organised decisive efforts with regard tu their planning, orge 


nisation and successful cunclusion. In order to realise the desire 


objectives it is aavisatile to have a well thought out plan of action 
for selection anc cepussticn of teachers for training, assessment of 
thaim Sscining nescs, iucmtification of training institutions, budge- 
tary planning and fineneijal azrangesent, execution of training pro-~ 


yramie anc. tel iicsedy, Stoke ee SOONELONS 


une of the weakoacesses in organising traininy programmes is the 
identification of the right persons for a specialised training pro- 
yee, If persens, suited to the area of training are well iaen- 
‘igied, selected and trained, the objectives are fulfilled to the 
uaxiinum extent. Since the programme of training wei teachers is to 
ro areaniced in different wh activities/subjects in the various 
aroas, zt is im;erative on the part of the organisers of the training 
prograuie to igantify the teacher who belongs to the subject area in 
with the training is beiny organised. It is desirable to have a 


eva teaensive profile of i teachers of each activity/subject. It 


ua 


ipe in iaentifying right type of teachers for subject/activity 
“raining procratmes ana on the other hand helps in identifying 
sraining necus. The training needs can be analysed from the personal 
srnfiles of the teechc r and from the analysis the training programme 


™r he atrnanised relevant to tne needs. 


hs the training in wE needs special attention, it is not 
“ssible to organise all the activities at one place. Different. 
institutions have to be faentietea depending on the activity for 
raining. For identifying the ‘ingtitutions. it die desirable to have 
an inventory of such institutions, areawise and activity-wise, which 


engaged in the type of work for which training has to be arranged, 
The criteria for the selection of institution for artahging trai. 


ning to the teachers shoule be - 


1. Availability of professional experts for training, 


2. availability of infrastructural facilities like labora. 
tory/workshops, classroom ete. 


3. «Vvailability of Audio Visual equipment and other teachin 
aids. 


4. Availability of library facilities. 


5. Convenience to the institution for arraning training, 


6. Financial implications. 


7, Boarding and lodging facilities, if necessary, 


A Teacher Deployment and Training 


According to the phylosophy of work Experience, all teachers. 
are to teach and supervise Essential Activities and one or two 
Elective Activities. This would require general orientation in th 
WwE/Pre-vocational subject for all teachers anc skill training for! 
some in elective activities with the help of experts actually 
engaged in the job, It would be necessary in the beginning to fir 
out the existing expertise and interest of teachers for various it 
activities, which would not only help in the selection of the list 
of Work Experience activities but also in arranging teacher traiti 
in these activities for which all other resources exist except 


teacher experts, For these activities, artatigementg would have t 


: 67 3 


be mace for teachttraining with the help of local eraftsmen/profe- 
gsional experts. In discourse of time every teacher should atquire 
cometence in teaching atleast two w& activities, one of which 


requires greater specialisation. 


Besides, it may be necessary to deploy experts from the commy- 
nity for teaching-updating some activities of modern type on a part 
time basis. Regular we teacher should be entrugted with the task of 
planning, co-ordinating and monitoring the Work Experience programme 


in the school. 


Functions : 
Every we teacher must be trained to fulfill the foljowing 


functions: 


{. Selecting, Planning and Organising Aetivities. 
2. Exploring of Community/Local resources, 

3. Providing tools and raw materials, 

4, Teaching, demonstrating and instrueting. 

D. wictivating, supervising and guiding. 

6. Evaluating outcomes. 

7, Maintaining recordse 

B, toring/imaintaining tools and equipment, 


9. Displaying and sale of products. 
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EnsKS 
Functions Tasks 
4. Selecting, Flanning Selection 
eee acti- (i) Identifying work areas according 


to teacher's interest, expertise, 
local needs =~ cssential -ctivitt, 
anc. elective activities, 
(ii) Discovering resources in school, 
(iii) Icentifying students interest in 
particular wE activity. 


‘vlarnihy 

(iv) Distributing work experience 
activities - stagewise (primary, 
miudle, secondary). 


(v) Utilizing avnilable periods in 
school time table to the best 
advantage. 
(vi) Utilizing facilities available i: 
school/out side school. 


Organising 
(vii) Dividing students to various atti 
vities according to thcir age, 
interest and apptitude, 


(viii) Seeking co-operation ftom other 
subject terchers, ; 


(ix) Inviting local experts for bette! 
practical skill. 


9. Exploring of 
Community 
Local Resources: 


9, Providing fools 
and Raw Materials 


4, Teaching, Demons- 
tgating and 
Instructing 


(x) 


Oryanising field trips in nearby ongoing 


developinental activities. 


(xi) 


(xii) 


(i) 


(ii) 


(iii) 


.(iv) 


(4) 


(ii) 


(411) 


Organising competition, display and 
exhibitions, 

Awarding some products of useful nature 
to students for outstanding performance 


Surveying community/Local resources in 
co-operation with students. 


tnlisting agencies ready to help work 
experience programme in school. 
Establishing rapport with probable 


potential agencies. 


Preparing list of experts available 
in locality. 


Advance planning and procurement of 
tools and raw material according to 
needs of approved work area. 


Storing and maintenance of tools and 
preservation of raw material. 


Ensuring availability of tools and raw 
material at work site. 


Teaching 


(4) 


(ik) 


Giving importance and providing theo- 
retical knowledge of work activity. 


Establishing co-ordination between 


mental and physical activity. 


Demonstrating 


(iii) Stepwise eewonstrating a work activity 
before the students. 


(iv) «llowing a few students to try out th 
inethod of uemonstrated. 
Instructing 
(v) Clarifying points/difficulties raised 
by students, 


(vi) allowing students to handle tools am 


use raw Inaterial. 


4, motivating, wotivating 


Supervising and ay: es : ‘ : 
Guiding: _ (i) Establishing relationship of work 


activity with home and local needs. 
(ii) emphasizing the importance of work acti 

vity in aay-to-day life. 
Supervising 


(41%) Inspecting students at actual work 
activity situations. 


(iv) wocrting the wrong practices adopted 
by stuaents in handling tools and us 
of raw mtcrial. 


(v) knsuring -roper development of skill 
and attitude. 

Guiding 

(vi) Guiding students for taking up sisi 


activities at home. 


(vii) 


(viii) 


§, Evaluating Outcomes (i) 


(ii) 


(434) 


71063- 


Guiding stueants for safe and proper 
use of equipment. 


Giving proper guidance for acquisition 
of more Knowledye on sources of infor- 
mation, availability of materials 
connected with. work items, 


Assessing day~to~day work relating to 
process, product, services by the 
teachers. 

Making students maintain a work dairy 


under teacher's regular signatures. 


making it incumbent on each student 


to demonstrate his skill in doing some 


‘part of work related to work activity 


- . (iv) 


(v) 

1g Maintaining Records (1) 
(for stucent's, work) 

| (34) 


(432) 


(iv) 


at the time of final exam. 
Exhibiting the products manufactured 
or commodities produced by a student 


through his project followed by oral 
exam. 


Getting a picture of personality 
traits of each student. 

Keeping attendance of stucent in the 
particular work-<item, 


maintaining cUMulative progress charts 
of every student, 

Grading of stuaents according to their 
performance at suitable intervals. 
maintaining Annual Assessment records 
of the class. 


8, Storing/maintaining 
tools and equipment: 


9, Displaying and 
Sale of Products: 


(v) 


(i) 
(ii) 
(iii) 
(iv) 
(v) 


(i) 


(ii) 


(444) 
(iv) 


(v) 
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Preparing students profile chart of 
his progress in different wW.E. acti. 
vitics, 


vetting a safe place for storing tools 
eyuipments. 

maintaining of stock registers with 
proper entries. 

Periodically verifying tools and equip. 
ments by other teachers. 

Replacing lost/wornout tools and equip 


ments. 


writing off tools and equipments after 
expiry of estimated servicable life, 


Displayin; finished products of wé wit 
names of students in a ijuseum room, 


Fixing a "Snle Day" at the end of 
session to dispose off saleable 
products. 


Inviting parents, local dignitorics 
and educational officers. 


arranging disposal of unsold articles 
in local market, 


Distributing sale procveds (after 
deducting cost of material) to 
stuucents. 


gtege-wise Teacher Training in n pork £ ork Experience 

Teacher-Training Programme in .ork &xperience may be effectively 
designed by giving cue consideration on one ‘hand to the objectives of 
work experience at the particular stage of schooling, nature of the 
pupils, preftrred methods of teaching and the identified function/ 
tasks of the work Experience Teacher ang on the other te the reine i- 


ples and methods of training, 


Teacher Training at. Eximary Stage es 

The contents of work kxperiences at ‘the primary eget have three 
components: Awareness Of environmental studies and amplication, experi 
mentation with materials, tools and techniques, and work practice. 
Through these contents the young chil.ren will diag participation 
in a large number of activities at school, xt home and in the commu- 
nity rather than beiny engaged in bookish education alone. Therefore 
emphasis should be laid, in the teacher training programe, on the 
development of good health, environmental sanitation and beautifica- 
tion practices through WE activities. The preferred methods of tea- 


ghing work experience at the primary level are: 


To fulfill the above objectivcs the teacher training should 
fixetly emphasize training of the Work Experience Teachers in the 
use of "Observation® and "Enquiry" ‘methods of teaching, secondly in 
experimentation with matexiale; tools and techniques proper, thirdly 
they should be trained in the use of "problem-solving Approach", 


which lays stress on awareness of problems, arriving at the solution 
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of problems, planning analysis and detailed preparation. Thus 
teachers of work experience at the primary level should be orientg 
in the four methods of tcaehing (1) Observation, (2) Enquiry, 
(3) Experimentation, (4) Problem Solving, An approach to such 


orientation my be outlined 1s follows: 


1a Observation method 
The world of work should be explored in productive manual wort 


and seryice situations. Organizing observation activities involve; 
several furnctioks and tasks of the work experienee teacher (enum. 
rated carlier) are: 3 

(t) relating, planning and organizing aetivites, 

(2) kmploying of comminity/locad resources, 

(3) motivating, supervizing and guiding. 

(4) tvaluating outcomes. 


(5) Maintaining records, 


The teacher should be trained in seleetion and planning the 
proper activitics suitavle for obsérvation method from his school 
subject. He should be trained in motivation, supervising and guidir 
the pupils in using eppropriate techniques of observation. For this 
purpose he should also be well conversant with the procedure, mate 
rials required, and other facts pertaining to the selected activily 
survice. He should know how tod arouse the curiosity of the pupils 
to undertake an observation activity, to quick their thinking and 


observation towarcs the critical aspects of the activity/service, 


toe 
os help the pupils in foruuleting the Guestions, and to supervise 
their perf ormanc> throughout the exercise, For evaluating the | 
pupils performance in the 'Observation activities! the teacher 
should be traince in prepariny observational schedules and in assig- 
ning approarict. yrac-s to th: Virious components of thé observa- 
tional activitics undertaken by the pupils e.g. Theme of obser- 
vation, ji@levance. and specificity of questions raise,. accuracy and 
adequacy of observations, recording of ubservation, ability to work 


in groups, reporting skills.etc. 

In addition to training in evalunrtion the work. experience 
teachers should be oriented in ‘maintaining Records! relating to 
observation techniques: (a) Vevising Appropriate Observation Sheet 
for use by the pupils, (b) Devising and using pupils profile for 
recording pupil progress in knowledge, abilities, habits, attitudes 


etc, 


Experimentation with materials, Tools. and Techniwues 

The teacher of work Experience should be familiar with the 
material and skills involvec in various work practices like handLlin 
of clay, paper, cardboard, hcondling of simple gerdéening and agri- 
cultural tools, safe handling of knife, needle, scissors etc., 
handling of various types of cicaning and working m:terials, skill 
of preparing meals, acquaintance and skill in the use of colours 7 
(dry, water, oil) for making drawing, scenery, charts etc.; making 


garlands and bouquets ctc. work Experience activities under the 


' 
4 
$ 


* 
1 
A 


avove amea involve the following tcach.r functions for wnich 
apyrepriste treining snowld be »reviacd - (1) sclictiny, ol-nnins 
anc os .atizin, rictivitics, (2) exploring of community/local resouy 
(3) proviciny trols and caw mrterials, (4) storing and maintoining 
tools 7nG i:.vi, ment uncer function 3 and 4 require the teach: rs ny 
to have knowl. dye of the tools and moteplals required for thos: 

activiti.s list.d, he shovid also be traincd in proper selection 

the teols and m-tuerivls, which ire of no-cost or low=cost. He sh: 
be traind in the use of the tuols for the particular activity an 
glso for theizc maintencsnce. The work bxpericnce teacher should bh. 


1 
trauncd te pr cforu the various activities so :s to yiv. theortic 


Inquiry training can “co usec offectively by the tcachrs of 
wetTk iExporience. Use of this methos invelves the following fune- 
tivns: (1) selecting, planning and or,anizing activities, (2) hoti- 
vo tivns, supervieinj-nc guiding, (3) svaluating outcomes, (4) main 
waining recois. They should be trained in the effective implomn 
tation of os. aneulry motacd whicna compriscs of five stcps: (1) tr 
counter with eh wruplea, (2) Gatr gathering (exploration), (3) 5" 
mtnering (e xporim nt tion} (4) Formulating an explanction, and 
(5) analysis of ith. in wiry process. de shoule learn to motivat: 
the students ens to present e proplew in challenyin,; manner for 
angwiry., sic sisulad cxplain the rules or nreccaur:s of im,uLry, 


Thon he sacel. ho train.a in helping the punils s. lect relevant 
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information froti memory through providing clues and reinforcement. 
He should also know how to help pupils isolate relevant factors 
(variables); to formulate hypotheses and to test them, Further 

he should know how to guide the pupil arrive at a viable explanation 
or solution to the problem enunciated. Finally the work experience 
teacher should also be trained in helping the pupils to examine the 


strength and weaknesses in the inquiry process adopted by them. 


Teacher Training at Upper Primary Stage 

At the upper primary staye the content will comprise of two 
parts Essential activities and Elective Activities, The component 
of work practice in elective programme should be given 50% weightage. 
The learning and mastery of skills become more important than at the 
lower primary stage. 

Work practice at the upper primary level would involve the main 
production of some items prepared earlier under experimentation and 
also the performance of some services which can be esageed in terms | 
of some reww~—n in cash or kind. ‘he need for giving more intensive 
skill component to the wk programme at the upper primary stage emerge: 
out of the concern for the large number of chiluren who drop-out/opt 
out of the educational system after 8 years of general education and 
seek absorption in the World of work and services in the community. 

In view of this emphasis and need for skill development, WE teachers 
should be adequately trained in imparting work related skills to the 


pupils. The teaching method for imparting skills is "Demonstration 
and practice method." a 3 


The usun) oat oi Lee pbsac sxill is by ef experienecd tercnor 
je 1 

‘ . eis : . amnine a ee le ‘ : 
p ‘founin. the werkain. octaivirs, to pferwelormhincd splocs, tT") Ling 
the traince nsw te fe the tos, shevires the traince the WO Vewents 


involved an. cov¢asuy Uw obLooin ¢ voile ho practiccs, 


This mthec of teacning invelvis the functions of = (1) Prova. 
dingy tools and rw materiais, (9) Tcaching, Genonstrating and ing. 
tructing, (3) motiv ting, supervising and guiding, (4) evaluating 
outcome, (5) visplaying anc sale of wrosucys. For the effective 
use of tiis method work cxperience ticchers should be traincd in 
earcrying out the folluwing t+sss, wevance Lanning anc precurement 
of tools ant cw m terials -ccccruinge to neers vf approved work area, 
their storing and maintenance, proviuing theoretical knowledge, esta 
biishing cooruinstion between mentol end physical activity, stopwiss 
dewonstration befure stuvent, clarifyin, stucents Gifficultics, im» 
ting stu.ents at actual wrk, locating wrony prictic.cs of the studum 
ensuring proper skill devloprment, assessing work relating to proces, 
product, service by the teachers. 

To fulfii] the abow. cbjectiv.s of trainin, the work Experience 
tcachtrs in the method of Vemonstxation, the following 7 roach ay 


b. rwWopted, 


Training in the effective use of the 'Demonstration and Practic 
ficthod would involve traininy for proper planning and oryanization, 
and use uf visual m terial, Giscussions, question and answer techni- 


ques to back up the cemonstration, Since a smooth performance durit: 


demonstration increases corfiden.e on both sidos of the learning 
relationship sufficient emphasis should be laid on adequate prior 
rehrorsal of the skill, often to 4 pre-determined speed ane quality 
stanaard. The YeMonstration should as far ag possible use the actual 
equipment ir the real-.wrk plece i.¢., on-the-job training, if skills 
are to be taught, the teacher ijust be trained with the actual cquip= 
ment in real classroom situations. «alternately, realistic and accu- 
rate reconstructions of the working environment are desirable. 
Besides the above the teachers must be given sufficient training in 


coaching skills to help the pupils duriny the practice sessions. 


4 typical skill-type session based upon the demonstration and 


practice technique might look like this: 


Commencement 

Check (nositioning of trainecs, everythiny ready). 

Demonstrate silently at usual speed for task. 

Demonstrate the task ayain, tnis time with verbal explanation, one 
stage at a time. 

Discussion, question and answer, clarification. 


Demonstration oy trainecs individually with trainer correcting 


faults. 


Trainees dispersing to practice 
The Work Lxperience teachers need to be trained in preparing 
the strategy for instruction, “hich consists of three important 


facets of their tasks; the written work necessary for presenting 


the session, the 4 t.risis an. cyud ments ty ce used Curing semen, 
bration an’ pr-etic. (iclutin, any visual ois) an, FancJly any 

unstrucucc “lo einturial te. backup the scssicn suc: -s han. Outs .t 
Hence wOrk pxncricenes. te chers snuul' on teeinec in writing th 

tencaine wyy.ctaives bub A-visurcl terms to facisitste attainment 
cf the stance res of worrormance re juirer in the stuc.nts, we fu) 
they shoul be trainga in slanning for the traanin, sessisn cumrj 


siny of thro divisisns « Commencement, Core, and Conclusion, 

The commencement phisu should hive the objcetives of arousin: 
interest, setting the geene for the win subject mattor, motivati; 
the stuccnts. 

the Gore is the wiin part. The teachers should be trained t 
structure this poit on the basis of principles of losrning proces 
cheusing the ap oropriste acthes. He should be traines in cecidin 
the Uvyree cf importance te be attached te the inforaetion ur sxil 
Further he shoula be trained in Sequencing ur ordering the instru 
tisnal mrt rials for use. He shoul elisa learn how to arouse the 
intercst anu enlist the active participation cf the gstucent. 
Quncelusion 

The mujer purouse cf this session is to checkthatthe cbjcc- 


tives hav. been achieve... The tcachers of work Experience should 


be traincd in evaluituny the y-upils schicvements. 


Ligh school Stage 


The content of work experience at the high school stage, just 
ag at the upper primary staye, comprises two parts i.c., essential 
activities, in which children will be expected to conduct work study 
nore systemclically and an elective programme of productive work and 


service Which woula result in some remuneration in cash ox kinc,. 


The nature of essential ictivities remaining the same as proposed 
for classes VI-VIII, only their complexities increase by adding more 
dimensions with a definite free vocational focus on the job work, 

In elective programme work practice coule be takcn up in the form of 
projects with sequential activities relating to vocations in the pro-= 


ductions or service sector. 


Therefore the teachers of Work Experience at high school stage 
who are handling free vocational courses either inservice or pre- 


service, should be given training on the following guidelines: 


1. The pre-vocational courses are to be administered mostly in the 
form of actual, practical work with minimum essential theore- 
tical instructions. 

2> The subjects/activities selected should be of continuation of 
the upper primary stage as far as possible. So that the equip- 
ment/ma terial available in the school or locally available mate-~ 


rial can be put to use. 


3 j c ’ ‘ F - me ifica ie “sxXCias i oi Y 
3. Emphisis should be of the i'entification of jrowlems ana prety 
selvin, by the ru ils. 
4 The v-g.uvi7s of the cunmiunity shculu pe mobilisd +5 far as 
7 . 


possible, ane tne %.2checs muse be trained to ensure maximun 


utilisui..a uf che aviailcole limited human anu material Tes. 


Se Visit t the work sites relevant to the courses, in the Commy. 
nit; should form an integral fourm of the teacnins learning 


mothod. 


6. The local orvanisations like Panchayats, mahila mancals, Yout: 
; of 
Clubs «tc. should be apnrvachec if necessary for the suoply/t 


material, equipment, sale of finished fi OUS. 

as Skillea crafts sin wane professional personnel in the local cur 
nity should be invited. 

8, Institutions to have the essential thresholc facilities for 


conJucting the pre-vucstional (ccurses) activities/subjects, 


The finished products/services shoulc have gjea bility and 


cuitrercial acce-tability, 


T3 satisfy the above objectives znd guidelines, the work oe 
rience teachers of hieh schsol level should be trained in the vark 
Mo thuus of teaching cuiline ind discuss above as best suited to th 


porticular wors/activity selueted unccr the essential ana clictive 


proyra.unes, 


conelusions and Suggestions 

In view of the:realisetion of the Laportince of work experience 
as refiectcd in NPk-1986 and of the immense necessity to cater the 
nueas of the unorganised scctor for the skilled workers to keep them 
in direct pruuuction fur the rrosperity of the national economy, it 
is necessary that Gue importance be given for training the teachers 
of work experience, so as to moulu the stucents to became suitable 
for wage/self employment. 

The following sugyestions are put for devising a suitable trai- 
ning programme for the work experience teacher (Pre-service/Insexzice) 


tu achieve the above objectives, 


Teacher Training Programme (Primary) 


(a) Ineservice 





Duration 12 wecks intensive training. 


(b) Pre-service te 
(4) 9 months PosteHigher Secondary full time certificate 
in work Experience. 
(ii) In case of Teacher Training Courses duc weightage 
should be given to work experience subject on par 


with othcr methodclogy subjects. 


secondary Level 


(a) Incservice 
24 weeks incentive training (split into two spells) in any 
OM pré-vocaticnal course. 


(b) Pre-scavice e 
(i) 40 wcks .uraticn curse for undergraduate (restructun. 
curs. )/digher Secondary (Vocitiunal) - Daplonit vista 
ITL vertificit. delcers, 
(ii) 2 yorrg full time szaining dn any one vre=vocational 


course after grcuation, 


defresher Cour y r ses ; 

Suitable refresher curses of 10 Gays duration icy be ora 
nigec tor all the inservice work experience teachers to acquaint 
then with the musezn uevelopucnts anc trenes in the touls and 


techniques ete,, of their respective ficlas, 


1g Procedure anc Teacher Training 


ee 





By: 
N.K. Chauchari 
women's College of Education 


Faizyur 
bese Jalgaon 


ntroduction 


In a free and aemocratic society there cannot exist a dichotomy 
between the hcad ana hanc. in pre independent period the education 
was aimed at only wakiny clerical personnel for satisfying the need; 
of the British bureaucracy. But after incgependence the Indian Edu- 
cationists beying to think in a different way. This new thinking 
was reflected in the various reports. om Educction after 1948. The 
most important among these is the kducation Heport under the Chair- 
mainship of Dr. Kothari. The cuumission has stress thenced of rela 
tion between Education an Productivity. It observed "The Link bet 
ween education and rrceuctivity car be forycd through the developme 
of the following provsnmmes wnich should r.ceive high pricrity in 
the plans ot wuuce tional reconstruction. 

1. Seienc. +s 2 besic cum wnent of ecucation «na culture. 
2. Work Experience as on inteyral part of yeneral ecucaticn. 
3. Vocationalizataon of Educition especially at the secondary 


level. 
4, Improvement of scientific and technelogical education and 


research at the university stage with special emphasis on 


agriculture and allicd sciences. 


work experience, if oraperly intesrat.¢ with general education 
¢an help ty r-ise the procuctivity of the notion and to serve 28 an 
instrumnt .f ccunciic chang in the Indicn Soci-ty. But today the 
gulf between the cuucated anc the unecucated, between the intel. 
gentsi. ane tal miss.s is quite déplortkle, The vorle of work and 


the world cf clite is suy,esed tu be quite different. ‘S 

If work wxperience programme is carriec out in schools in 
proper way these defriciencies can be removed and in real sense 
education ase become -an instrument of change. For carrying out 
the web. .pruyraliing in propor mannur the teachers must hive know 
iedge and skills in varivus W.E. program.es, They must be well 


vorseaq with the teacning ;rocedure of work experience, 


Present Position of irk Lxne science Trrining 


LTS AHA Fy = aa 





The NCTE has sugyesu" to inclu ¢ work kxperiance in teacher 
education progr-. oe. Most of tac universities has included w.E. 
As comulsory compsn at of Tceachor Education programme. But thire 
is no ex mane tion fur the subj.ct. Internal marks are allotted to 
ench stuesrt or hie - fartience, But there seems to be little 
rerhibility an. validity to these marks, Hence the wk. procramme 


is not scriuusly tiken by the students and even by teacher educa~ 





tours. 
Training of Teach.rs_in work ex crience : 


Needs The philosopny cf aol. treats wei. ag an integral part of 


yencral ec.ucation, Thre is therefore grestcr need to: introduce 


the programmes of web. in 4 systematic Manner in colleges of edu- 
cation by revising and revitilizing the Seseane syllabus. Inclusion 
of wi in tne syllabus of colleye of education both in theory and 
practice, therefore, becomes very essential. work efficiency should 
become part vf teacuing-lenrning process. Unless the teacher removes 
the dicnotomy b tween theorvtical learning and work and 
forms suitable attituce towards work, the programme of w.E. in schools 


will not get any fruit. 


Need _to change the Curriculum of Colleuc of tducation 

In view of the changing curriculum of Secondary Education many 
universities in india has incluced uE as one of the subject in the 
syllabus of colleges of education. But there is a great difference 
in content and implementation of the proyraume cf we. In secondary - 
education honest -fforts have been made to associate education with 
work and real life situations. This needs to be reflected in teaener 
training programmes tcmke it more meaningful to the teacher educa- 
ors an. student teachers, The secundary schools expect every secon= 
dary teacher to know the basic concepts of work experience. The pla- 
aning and u...cuuucarson or the WE programme will be fruitful only 


when the student tcacher concerned is properly oriented. 


Eroposed Syllabus in work Experience for Colleges of Education 


AG ST ST aA: alr 








It will not be possible for secondary training colleges to 


Provide training in all the programmes during the course of one © 
Year. aA core programme involving common skills from the clusters 
of work experience needs to be considered. 
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It is th. refore, necessary te propose a commen core programe 


for all the student teachers under training in colleges of educaticy 





Broposed Syllabus in work experience for Colleges of Education 
It ig divides int. feur parts: 
1, Objuctives 
2. General tyupics in theory in Work Experience 
3. Practical work 


4, List of equipments 


1. OQbjectives of ne in Colleges of Education 








(a) To remove dichotomy between cultural and vocational education 
s0 as to remove social distinotion based on differing educa- 


tional opportunities, 


(b) To reduce the existing emphasis on buck learning and to relate 


the academic knowledge to socially oriented productive work, 


{c) To familiarize student-teachers with tools, processes and 


matezials of modern technology and to impart skills in using 


them for productive activities, 


(¢) To develop among stucent-teachers an awareness of the direct 
relationship between modern productich -td dis¢iplines of 


Maths and Science. 


{e) To enable student-teacher ty develop habits of work planning, 
work-study , precision, persistence, enterprize and innovation 
which«i. basic for the maintcnancc of efficiency and protitess 


in all -welks of. life. 


4 me ek waged st 


(f) To provic.e opp ‘ortunitics for Sei ei eoheaenes te, Aiscover, their. 
yf 
aptitudes and interests through a wide jerieey of “jobs sientis 
ficaliy planned enc executed so as te enable them to relate 


occupational exploration for secend:zry school youth. 


{g) To acquaint the student-teachers with the syllabus of work 


experience of schools. 


(h) To develop the abilities amongst student-tcachers to evolve 
and redesign programue of work experience for the schools 
depending upon the needs of the locality where the school is 


situated, 
(i) To develop among student teachers the capacity for character 


buileing and inculcetion of values through we activities. 


—o ¥ 
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2. Theory cf work kxnerience 


Theory »ortion consists of various topics connected with the 
concept of work Experience and implementation of the Work kxperienc 
programmes in See tndane seis ies It also emphasizes methodslogy to 
be used while iuplementing practical aspocts of the programme. The 
syllabus further sediGanee ene teachers with the syliaius of the 


sec mdary schools, Fhe objectives of the programe can be obtained 


through fruitful dialogues between eaucational institutions and 
industcics thus building an important evenue for voc :tivohalizatioy 
of gucontury cducation. The theory portion further cunhrsizes 
wk proyra ues ts pirt of gener) eucation pro wrammes and gives 


guidance fur wveluation cf tha programme. 


3. pragtical work 

The programme envisayes an intcyrated course in Agricultural, 
Technical and dome Seience Clusters fur all the students. about 79 
periods of 45 minutes duration are t: be proviced for the total 
programue. 48 fir as possible 3 continuous periods 17¢ to be given 
te do full justice to each job. agricultural «hb is propused to 
be compulsury Voth for Rural and Urban colleg.s to eyuip the te 
chers with productive approach te movern agriculture. 

The project method shuuld oc asplied to the v+rious units 
included in the srogramue to emphrsize sclf-lc-rnina. It is desi- 
rable to oriznt teather-evucators in wt programmes before startinc 
tne pro ramie especially during the first week of the academic year 


or at any suitanle time. 


Im-tiwint: tion of the Programuac 

Te The existing duration uf the periots can be modified and a 
special theory ;cried can be ineiueea in the weekly time-tablé 
of the colle jcs of education, Thus 25 periccds can be made 


available for theory work during the Yoare 


2. 


3. 


3. 


Student teachers are divided into groups for WE programmes. 


Double pericds for practical work may be utilized in the 


‘ we ckly time-—tabl op 


The practical sr j.c0mmee con also be organized on Sundays and 
holidays “s:en the equinpm nt of the co-operatiny schools can be 


available, 


The practical programmes Can also be arranged during the pro- 


grammes of the co-operating schools. 


The periods in the second=-term after the lesscns are finished 
can be utilized for developing skills of the students in tech- 
nical cluster. The agricultural programmes can be arranged 
during the first-term when the period is quite suitable for 


the work. 


Assistance of Krishi Vidyapith, I.T.T.'s, and Extension Centres 
of Agriculture Department can be sccured through fruitful dia-~ 


logues between the authorities and members of the colleges. 


The co-operation of the local experts in the fields will be 


helpful for the guidance in carrying out the programmes. 


A short orientation programme in the theoretical background 
of we and world of work may be organised for the teaching 


staff of Colleges of Education. 


9. The theoretical part in the syil2vi of wi anc world of usry 
way bo linke¢ with suitasle tucics from the various subjects 


in the existaun, syllabuscs of the Collegcs of Zducction, 


10. ihe stucentt ach as in the training cclleg:-s will only at 
a yeneral training in wrk Bxywricnce-, It is not possibile t- 
offer training in all the vsork experience programmes tu the 
Beka. students. cence, it is recomacndec that the gtucent- 
teachers after com,letion of the course may select particular 
two training prugram-cs, cnc from Technical Cluster anc the 
other from accicultural Cluster, required by the schools they 
joun. The teainicy may be arrangcd by the Bepartment gy, 


vacations er at toe becinning of thi. acacemic year. 


equipment on Finence 
a Sulfesufficicnt unit fer erjanizina an incepenaent pragrim 
in ork kxperience will cest about iis.20,000/- subject to fluctus 


tions in rotes. 


AN inuepensent ana well furnished workshop of 7 x 40 sq. mtrs. 
will frct*iict th. eomtest uf the work experience programme in th 


Colicces cf fauc: tion, 


In th. beyinning, (ue to sume financial difficulties, it may 
Net be possibl Por all the Colleges of kelucption to have al] the 
equipment, a suiteole workshe; anc a pi:ce or farm-land for the 
| roper inplemertation cf practicals in wE programmes. For technit: 


schuals, guvirnitent techni-al centres and Industrial lraining 
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+ Sb ts ty rc 7 . , - 
Institutes may be asyecachsa fur co-operation wherever possible. 


. 


To start with, the enea rrca in the campus of the collese may be 


use’ fer agricultural proyran..s. wherever possible the co-operaticl 





cf local farmers can be cbtaincd, Scnocls with agricultural subject} 
will also yuo. vevwp sativa if small expenses towards planting etc. 


are incurred by the college. 


The Evaluation of Work Experience Pro jrammes 


Modern technicjues of evaluation also need to be fullowed in the 


arexof work Experience. 
Evaluation of the work Experience programmes involves: 


1. The evaluation of the student teachers performance in terms of 


knowledye, attitudes, and skills, 


2, The evaluation of the programme, teaching methous, instruc~ 


tional materials, cxamination ind tests etc. 


As regards 1 above behaviours given below may be assessed in 
three or five point scale. (a) stucent teachers get opportunities 
to participate in wE programmes, (b) student-tcacher are ready to I 
do any work .ith hands end usc the tools and matcrials of different 
kinds, (c) student teachers develop technical skills for handling | 
of the msterials tools and equipment, (d) student-teacher develop 
the habit of planning and work study, (e) stucent-teachers develop 
proper work—habits for saving time, energy and available resoure?s, 
(f) student-teacher understand the casual relationship and scienti- 
‘fic principles related to. the activity, (g) stucent-teachers develo 


i 


curjusity “nu 12+ inquisitive angut scicntific principles, (h) 
gtucent-teachers d.velep the qttitue 20 Coe-peration while wep 
forming v1 activities, (i) stu-cat-t:schers develop insiyht int, 
th: occunntions rel-ted te riers of wk, (3) stuvent=tuachi rs cy: 


enthusiasm wiile performing end participating in the prograna, 


ag regards (2) above the fullowing techniques may be adapt; 
(1) Informal talks with trainecs, tercher-educators, Head of th 
institution and work experience tenchcrs of the schvols, 
(b) Chsviving lab work «nd classroom y-rticipation. 
(c) «ass *ssing the recurus, journals of the students. 


(2) assessing the various nrecéss leading to the y»reduct and the 


final finished -rucuct, 


Reference 


4 dank Book in wok Experience and Social Service for Teacher 
educrtors in Gulliyes of evucation (1976). 


Education, Work Experience and Community Involvement 
Case Study of Pabal Experiment 





By: 
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Introduction 

_ Beginning with Nai Talim, advocated by Gandhiji and continuing . 
with studies and educational commissions, for more than 40 years, wa 
have 411 agreed that true work experience should be an integral part 
of education and should be given to all primary and secondary sghool 
students. In spite of several changes in the government at the Cent 
there has been no diminishing of the stress on vocationalization of 


education. 


It is thercfore fair to concluce that there is a national cone 
sensus, for greater stress on vocationalization of education for all 
students; this should help them acquire skills that are relevant to 
their everyday life and the community involvement in education shoul 
be greater. Rural areas should get more attention in designing such 


programs, 


On the basis of the NPE 1986, and its review by the Rammurthy 
Committee, the Education Department of NHRD has worked on several 


Proposals to give effcct to the above policies. In particular, the: 


ines aim at providing work experisnce to students of the acacenie 
stream, at lower secondary level; the time allotment will be abuut 

20% and it is hoped thet the actual content of work experience wij) 
be such as te give reli vant uxpericnce, particularly for rural youth, 
will inspirc community involvement and the program could be operate 
in the given financial constraints. It is also desired that simi) 
facility can be made available to out of school youth and girls in 


particular, 


The Vigyan Ashram, Pabal, has been workiny since 1983 on deve. 
loping a new system cf education, specially for rural areas. The 
basic assumption in this philosophy has been that true education 
gives not only the ability to think, (analyse the situation and pla 
for further action) but alse the capability tu »ct. The latter 
incluces, skills training, learniny to gather information and access 
to facilities. . 

The approach evilved was to give multiskill training, in a real 
life sity:ticn and use semi-commercial operations to give training 
to students and services to community, This linking of education t- 
community, nct snly makes the school a truc community centre, but 


als builds up assets four the community and educational system. 


The Hural Technology program, so evolved since 1985 has been 
recognis d by the State Education Board, maharashtra, for its SSC 
examination and ig now given to about 500 students in four schools 


in the Pabal regicn, The students cover the 8th to 10 stds. and 


spend scven hours per week, at one stretch, The same course is 


also given in its entirety or in separete modules ty cut of school 


youtii. The stucents, both formal ana non-formal extend services t 


d 
the community with consicirable support from the staff. The — 
“nity payS 1-2 chesw services thus Controlling the rolevance and a 

j 


threshold quality. 


we have found that such a system gives reasonable skill train 


to rural stucents at a low cost; services to the community, even ; 
b 


cf 


where no such survices are commercially viable; it actually nurture 






the demand for such scrvices until commercial enterprises sprout uf 


school and the community. It can provide stratcgic services like 


Such an educational system also produces assets, both for “I 
i 
water prospecting and medical and agricultural lab services. 


The school now becomes, not cnly 2 community centre, but also 
a channel for introducing nw technclegy into the village ana even 


can solve simple problems in Gevelopmert. 


Training of instructors 
For tr-tementiny above. program, we need.a the snulti-skilled 


instructors, about 15. we trained many of the aropouts, through 
our nonfermal Rural Technology program and uscd them as instructor 


not only in our ,shram but also in schools in other villages. 


Woe have made our own textbooks in marathi and also audio and 


video tapes to aid the instructors. 


The program his sect up the workshop and other infrastructure 
in th. school at => minimum cost. Only “hat cquipment that the 
acest is Likcly to use later after leaving the school has bien use 
fur training. Thus the equipment isnot selected on the basis of 
dedarnaty bul on the’ basis of economic viability f products/ser- 
vices proviied. The average school can yet a reasonabie worksnop 
and facility for giving work experience in workshop technology, 
electricil, transport, cunstruction, agriculture and animal hus- 
bandry, and home and health, at a cost of xs.40,000; this is 


adequate for one division of 40 students in 8th, 9th and 10th stds. 


The scheol timetable has bcren saReenged to give an entire day 
for the work expéricnce class. 

Thc schovsl provides services to the community, involving skills 
being taught in the schocl. The services are paid for by tue Ccomm- 


nity at rates such that there is 15% surplus after paying for the 


agirect costsand labour, 


ih. community paying for services, ensures, not only relevance 
of the skills being taught but also a quality control by the comm- 
nity. This surt of community involvement is more democratic than a 


few indivicuals being involved in decision making. 


The surplus frum the community service colléétions, is dis- 
tributed to the schovl, staff and stucents on an agreed basis. 


Incentive awares way also be yiven on the basis of this. 


The school also takes in, non-school youth for training in the 


specified skills 


through a nonformal practical course. 


we have found such nonformal courses not only beneficial to the 


school drop-outs 


but they also are found useful in training the schol 


gtudents. They are the mainstay in the provision of community ser~ 


vices. 


Qur Expezience 


The important points from our experience, are highlighted below: 


Workshop 
Energy & Env 
Construction 


Eng. Drawing: 


Rural Technology 
A New System of Education 


Chart No. { 


Main Features 





Gives Relevance to Education) 
Integrates Rural Development with Education 
Introduction to Modern Technologies 
New Opportunities in Rural Economy 
Helps Non School Youth Also 
Maximum use of Capital and Human Resources 


Themes Covere 


Agriculture 
ironment Animal Husbandry 
Water Resource Development 
Home and Health 
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Chart Nos 2 


Community Services 


wNairevastna vidya Dham 64 252 Jan-Dec, 1990 
New English School 28 584 -do- 
Pragati dish Seheal 88 251 ados 


asseus vi.tough 70th Std. Students: Year 1990-94 


Drinking water Tenke Children's Slice 
Goltks «4 Truse:s for Staff Room See-Saw 
Class noun Benches Workshop Kcofing 
Stee? Turniture for School Poultry Shed 


rkhsy Erwiegts by Stucents 





Bus wing Gone ious. s watcr Supply for Primary School 
Folding Ladder Building w.C. Block 

poultry Cages ngriculture Crop Survey 

BLiogG Test ef VAIS 1A Childrens dealth Survey 


7 Boas, ci 4 
C.art Ny. 3 


Pane ee 


aural Caron Seigotes_ vWE/SUPWw A Proposal 


1.0 Cowa ci>, Cotleste 26.59.000 for Equipment and Rs.40,000/- 
€ 


for \'orksih 
2. Granu-wiena provwics 2) ultiskilled Instructors. 
oe Lt Que ale. ges Training and Some Earning. 
4, Mo. wu tives “echnical Training and Community Services. 


a) 


Hervices Provided 


ere. 





Pest Control Hand Pump Repair 


Electric Wiring and Repairs 
trol cnging Services Construction 


2 
YouTube Service Workshop Farication 


Foultew Plumbing 


Nursery 


wy 
rm 
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Work Experience and Community Particination 


By: . 

Mrs. Rajni Kumar 
Chairman 

Patel Education Society 


We are living tocay in a very complex period of history whe re 
momentous changes are taking place in the world; and ag we enter 
the 2ist century further challenges will be thrown up with new 
vistas of knowledge openiny up bcfore us in the field of science 
and technology. It is in this world that our students will have 


to live and work and to face the paradox of coping, on the one 


hand, with the problems that science and technology will pose, and 
on the other, with a situation where masses of our people may still 
live in conditions of grinding poverty and degradation. It will 
call for deep insight into societal and human problems and a judi. 
cial blending of technology and humanism te bring about needed 
changes towards the establishment of a socially just, economically 
stable, and equitable society in which we can all progress and live 


together as brothers in peace and harmony. 


We, as educators and teachers: have to prepare our students 
accordingly and give them an education that will stress equally 
the development of the minu, heart and hand; to help them acquire, 
hone, and refine the requisite skills they will require for ente- 


ring the world of work and the world of technology; as well as the 


skills of communication and the building of human: relationships 
with all the required attitudes and values that go with it. 


It is in this cont. xt that the N-tirnal Seminar on icrk 
Experience is being hele and the purpose of this session "work 
experience and Comunity earticipatiwn® is tu celiberate upon 
ang furmul 1. strategies for strengthening thc linkages between 
the schosl -nt the cursunity, snd thereby make “ork Experience 


morc cffentivi. 


The rationale behina the introduction of work Experience as 
on int.gral part of the curriculum is too -@1] known to neec ela- 
boration at this seminar, as well as the benefit that can accrue 
both to the individual student, as well 1s to the development of 


society generally. 


That the work Experience programuc, in spite of very good work 
dune in various statues anc in various institutions over the years, 
has failed to make » real iwprct on sur acaccmically-oriented edu- 
cation system as a whole, is also accepted and needs no claboration 
in this paper. | 

The constraints end restraints uncer which the programme hes 
bven opérating since 1975 aftcr the rccommenuation of the Education 
Commissior 7 1°%% b-uc to-n clearly spelt out by the Programme of 
Acticn cf the Now Education Policy cf 1984, and by the recent 
acharya xammurthy neview Committee deport, which his made some 
very viluable suygestions for this area of education, especially 
the “werk bench" ceancept and the introduction of some vocativnal 


A 


modules for all students at the Senior Secondary stage instead of 
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the two strcams of vocational and academic education existing at 


present and for which the vocational stream has fow takers. 


Tivce is no doubt that to effect a real break-through towards 
yocationalization of secondary cducation - one of the declared goals-~- 
poth work expericnce and vocational education have .ta be redeemed 
from the present marginalised position they are occupying, and some 
yery firm decisions will have to be made by our policy makers and 
planners regarding the future thrusts, priorities and changes to he 
effected in both the structures and process of education tor Give 
work Experience its proper focus. 

daving stated this, I would, however, like to stress that even 
within the existing framework, and given the constraints, there is 
wuch that can be achicved through local and school initiative, by 
establishing strong Links and sharing resources in - close school 


an: community interaction. 


Flexibility of Democratic Functions . 
fnis is possible because two attractive features of the work 
experience programme; its inbuilt flexibility and the autonomy and 
democratic tunctioning it offers the schools and school Principals 
to plan and implement work Experience in their own level, without 
any set or formal curricular pattern, on the basis of the broad 
guidelines prepared by NCERT, SCERTs, the DIETs, the CBSE and other 


Boards and Departments.of Education. It is true.that the flexibi~ 


lity and autonomy given has’ often resulted, in many cases, in 
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Wsoft options" being offercc to stu ents unucr this hes, like 
danec, or music, or irt, far reavved from the dasic conccpt of 
Heducaticn tiroigh work", Therefore acequote supcivision -+nu 
mcnituring cf the proyramue is aosslutely essential. This is an 


areca which hes Leen b-dly negl cted. 


Need ty Upgrade Schuo) Facilities 

With much more opnortunity for entrepreneurship, solf—gene- 
ratin; employment schemes and creative enterprises, schools must 
start upgrading their laburatories and workshops, install more 
technical equipment, as well as re-training their teachers in new 
skills, so that the various work experiences offered to students 


are Upuated, relevant te the times ahd useful tu seciety. i 


If same man; gemcnts and thrusts have resources to build 
sophisticated multi-purpose halls, yymnasium anc swimming pools, 
they can equip their schools with e,vally sophisticated technical 
workshops as is founc in scho.ls sbrozu, en’ set the pace for a 


new thrust anu a new outlook towiras a work-oriented education. 


Comiunity buy ouet 

There are many skilled people in the comaunity, artisans, csalt 
men em: professicnals, whe might be willing te offer their skills 
and expertise t: enrich the mgular skill training imparted by the 
regular tcachiss, and the schools would do well to utilise their 
services on a part time ossie ag required. The educational autho- 


ritics should not create hurdles regarding the employment of such 
personnel, 


Pf nedy - wy fe. Ut call Be dbs sho! ‘ “Lats 7 j 
wole a1. witch Are t ae ‘= ae ay wide & Sabet ee og the pide CO their 
oysict] P2SUULce 8 CPPS TD we Co eee be YG abt ee lnt Teacher 


asguCiatiwn, YT throueA somvle: vrs iptisi shuns tik. the “uote ry and 
Lions Clubs or other phil ustire Je uo eects ce or an. ttians, IF 
qaracchc, they “re gen. eadiy wl un abean toosups. lt such educa 


1 - 


tion] projects. 


nork Expericnce and Comuunity Service in action 

The preyratuce of work experienc. aii Lomaunity Service zdwpted 
by {pringdales School, Nw Dilhi, in the evriy seventies, which hes 
beet consice rably enrich... ever the years cr. whic is also in vague 
in many of the instituticns in the Ca jt § tevey, hos bea mede 
wssiule by the active inveive..nt «f + lain. number of subject and 
g.cialist tuacheis who herve pcolw. their skiJls and talents ta give 


the students up t. Class Xn rariety sf veciti-nal skill training 


3 


“ttivities, These aave wvelusee yut uf the subject Gisciplincs as 


Al 


apact vf the holistic eiucation vifercsd by the schools, 

Froa the Science disciplines have cum cuurs.3 in electronics, 
cmuter science anil repair of vloctricel vadyvts, srep ration of 
whrgents, candleeand chalk-making, makiny of solar cuckers, and - 

hotcga ch Rosel ; Sues “Wee Liur  hotejraphy labs 
;ewloiug chy. Some schocls have introduce. evlsur jastojrann 
4 treining in sinematogrszhy with stuacnts maxing short video 


films, 


From the Creative arts vepurtant, stuccnts how. become skilled 


“oatik ant lie and Lye, arcrame, Tall ring, Seres-printing, 


Textile-printing, Fottery anu Cerimics (vith the help of a profe. 
ssiunal zotter from tn. comuunity) Basketem:.ing, Puppetry and 
Theatre Craft. 

From the Wome Sciunes Dopt., stucents Anve taken up sical Pla- 
nning and the yreparatiicn of Jow cost nutritious ciets, fruit and 
food presurvition, wc the care and «evelopment of yung children, 
Library Seicnee and Nursery Teechers Training ire othr courses 


offered. 


This skill bascad programme is given a social orientation by 
utilising the good produced (which are of good quality) for the 


‘ 


bumefit of the school itself, anu for the comunity around, 


The Comunity Service nspect 

At the plus twe stage all studcnts with-ut exception take part 
in the comuunity service port of work experience by working in 
gr-ups of 20-30 wach for four periods per weck (2 double periods) 


in the .ecular time taple in actual work situations in the community. 


Some stucnts work in two Jugal hos.itals performing duties in 
O.¥.D., the be ndsoing ind plostériny rooms, the haby clinic, the 
children's ward, ani sust uerotive ward, Uthers are attached to 
£nstitutes for the Hlind, ihe uw ntally end chysically Handicapped. 
They perform . nuubor of duti.s such as rercing, preparing tapes 
fer the blind, takin, thom cut un excursivns, «laying chess, and 
secking new excitiny ex:ericncys for them such as swimming and 


gliding. 


another group werks in nearby sliuuis, bastis anc urban villayes, 
“hey conduct adult. literacy classcs, non-foriual classes for urop= 
gut Guiiuren, remedial teaching for the under acnievers from the 
mnicipal Primary Schools, organising health and imaunization camps 
in conjuncti-n with Kotary Clubs, an organising literacy melas, 
sports bonanzas, puppetry ana street theatre and songs on the tm me 


of literacy, Grug addiction, dowry zn other social issues, 


Yet another group works in the school preparing the materials 
for those working in the community, such as educational aids for 
teaching the illiter-tcs; puppets for the puopet plays, writing 
scripts for the theatre group for performing in the community; and 


painting murals for decorxting the children's wards in the hospitals, 


Apart from learning the communic: tion skills required for 
breaking down walls and building up relationships in the community; 
yocational skills learnt un to Vlass X, e.g. tailoring, ce 7ndle- 
making, chalkemekine, Uuete:gent-making, rire taught by the students 
t- the woman in the slums and bastis, whc, in turn, »produce saleable 
articles which are solv cither in the school itself or at literacy 


Melas and suivcL fetes. 


The Building of Comunity Linkayes 

During the process of cunducting these community service and 
work experience programmes, close linkages and relationships are 
built up between the schcol and the comunity; with the patients, 


the slum dwellers, the handicapped children as well as with the 
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personnel in charye of the Institutions, anu many other agencies 

in the ficld. For cxampl¢, in the sluia aevelopment and literacy 
work, Contact bes ty be mace with the Pradhans anc Lcaders of the 
slum, with the Director and pzrsonnel vf the State Kesource Centre 
who sup ly th. literacy kits aad materials; with tie Slum Comnissiog 
who suggests cifferent ways in whith students, with the leaders of t 
Rotary Club, can contribute; with the doctors, nurses, orderlies an 
the medical Superintendents of the hospitals. By actually working 
in the institutes, the students le-rn many new skills of communicati; 
of how organisations are managed; how necessary team work and co» 
operation is neeued at all levels to produce good and efficient funt- 


tioning; and what problems are found 3t vericus work places. 


Evaluation 

fach stucunt keons a project aiary in which he records his 
‘impression, the work he hes set sut to as, and whether it has been 
achieved cr not, inclucing as self-qnalysis of the contribution mec 
The teach rin charge also keems a recerd of each student awarding 
him grades or warks at the enc of eacn term, for: 

1. Regularity and punctuality 


2, Interest and attitudes 


3. The end-procuct (how successfully the work has been 
inplemented) 


The teacher al sv consults the pes lc at the various agencies 
to ascertain their vpinion vf the work -ttituves anc intcrest of 
each of the students assigned tc tac. 

The final grace awaruec ty tho stuent, based on his/her work 
curing its two~ycar perion of Cliss XI ant XiZ, is sent tu the 
Central Board of Second:ry euuc ‘tion for incorporetion ints the 


final examination cortificate. 


Learning on the Job at work Sites 


eee 9 





On the kasis of experience vained in implementing this Work 
Experience and comminity Service programme, it sheuld be possible 
for schools now to go one st-ge further and explore the pussibility 
of using the vocativnal ind professional skills available in the 
various work premiscs in the local area for training their students 
in work skills on the job, away from the classrooms. It might be 
ina local factory working on 1- thes or machines, or cn an agri- 
cultural farm, or a poultry, pig or Gairy f2rm, or ina haneloom, 
weaving or cottage or small=scrle iniustry, or in a bakery, iz bank, 
a hotel, notor workshop, garaye or tailoring establishment, 

The process would be the same, inentifying the work place, 
centactine the personnel ecncecrned, anu after obtaining consent, 
tu send stuuents in groups at specifieu times in consultation with 
the ayencies cuncerned, but the main difference being that in this 


project the theoretical knowledy: woulc be imparted in the school 


by the relevant subject teacher ance the prectical application of 
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the theercticsi knowled yj. weule be iy rtec by the skillce artisans 
ane profvssional orses on the actual work site. fhe p aticiprticr 
Or une curunity Woule be ygrerter, anu the quality of the work skit] 
Learnt shoulx. bc higier. There way be initial reluctance -t allowir 
stuents to urk on some ‘ork sites, the owners f.oriny tht their 
pruduction my suff.r, or that Gamage May be causeu tu tuoi. wu. 
ment or to the stujents themsclvcs by careless handling and that th 
Lime spent on treining anc supervising stuvents could be countér-~ 
productive. If cur experience in sending stutents to hespitals and 
Institutes fer the dandicagped is any indication, their presence 
has not ccuscd any resentment or dislcvcaticn, ani ‘nm the contrary, 
they have been welcomed -s acciti-nal helpcrs; but it must be xckni 
Jouged thet the skill training in these situatizns is not so sophiss 
ticeted ur time-cansuniny. The success will Largcly uepond on the 
serilusnuss and ciscipline of the stu..nt and the supervision exet- 
Ciscd by the teacher in charge, anc an impressivn being gained by 
the receiving agency that the stucerts *re helping in the producti 
Srcbes as 
Sharing Technics) Peaeilities 

wali, the "“slhuster system" of schovls now uncerway, it should & 
,ussible fuer the cuucation outhurities te equip cone school in the 
elugter anu Jot it serve as the centre te feed ather schools in the 


Teas 


It should also be possible tu sit up district workshops with 
the support of the industrial houses anc service orgafisations in 
eoliaboration with Shramik Vidyapeeth, where students from neigh- 
pouring schools cculd be sent in turn for their initial training 


before being sent tc the work places for "On the Job" experience, 


Creation of a Climate 

Since this will mean a Considerable amount of planning, prepa~ 
‘pation and strategies worked out for implementation by the schools 
in consultation with the local community, institutions and work~ 
places, a proper Climate has to be created for its acceptance using 


the mass media also tue introduce the scheme to the public. 


As in the case of the "Special Drive for s:dult Literacy" (SALD) 
circulated by the CBSE, making it compulsory for all schools to 
introduce it but making the actual teaching cf learners optional for 
students; similarly such work experience schemes relating to prac- 
tical applications of "education through work" should be Made manda~ 
tory for all schools while allowing the student to volunteer for the 
particular work experience suited to his interests and aptitudes 


within the limits of what the school and the community can offer. 


Restructuring of Academie Courses 





Restructuring and updating of the academic courses at the 
Secondary and Senior Secondary stages will have to take place redu- 


‘¢ing the quantum and.the depth of the courses and the weight of the 


textbooks, mo'iag auedurte time and space available in the Curr). 


culum for thig most important component sf the cducationg PRitigy 

elf fois. serkeugness of puryi se given to it by ali Cunce mn, 
and with gueaver conmnity narticip:tion aad a mutually benefiejs! 
shoul, and Cultrucdty Linkage, ork Experience wil’ be able t; rly 
a dich wore valuable tule than at present, and not only Zosp cx 5 
for Linsiny eCucation with development and productivity, but, mest 
Lavortant of ali, help te crovte self-reliant, socially cunscious 


yuuns oo cd. meded to meet the challonce of tomorrow's world, 


a RA 
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Tha comunity is for education and education is for community, 
This is a dialectical process. The tribal world round the earth is 
the same. The education institutions have to break the barriers, 
we must be influenced by Maslows famous concept — Self-actualisation. 
ye are here in the society to give anc take ana to search for balance 


of both. 


School will not charce unless the society changes and society 
will change if and when a chanycd school has helped develop a diffe- 


rent type of being. 


we have to identify the needs of the socilety-developing certain 
productivity for action. ‘he needs iventified in sample village 
adopted Ly us are as follows: 

1. Euucation (Literacy) 

2. Judicial assistance 

3. Agriculture awareness 

4, Health anc sanitation 

9. Conservation of national heritage 
5, Ccnservation of nature 


fs Women and child problems 


8. animal husbanary 
9. Library mobilisation 
1G. Lo omoumic awareness 


11. Banking consciousness 


12. ot, erficial beliefs - needs scientific thinking, 


The Taryet 


1. wien and women illiterate 
2. Children 


3. Youth unemployed and drop-outs 


The Sources 

The following sources are tappei tc stream the men and mite 
for the work: 

1. Educ.ti anal institutions 

Ze Govt. - cicics 


3. Veluntary sector (NSS, Rotriry, Red Cross). 


The commuaity hes ts be coordinatev to develop self efficicy 
Hence the gicups formed to register themselves as societies, The 
societies ~t 7 tin teen --csiving funcs from Banks, ITDA and Dida 
The incustrial sectur is providing know how. The production is | 


marketed threugh cvuoptrative societies. 


worming up the now how 

The lccal industries can be aperaised te streain line with 
cottaye industries the local artisans iay be .given extra advan 
mechanism availeble for them. Skillec labourers should be inve 


in thiz vrocess, 


eee 


production evaluated so far. bythe. operations of school 


fr -the Communi ty sAS.24 $s) 


{. 
26 
36 
| 4 


"6 


a. 


6, 
7. 
8. 
9, 
10. 


The villagers have learnt soil testing 
Kitchen garden is developed 
Tailoring is learnt 


Computer Literacy is extended for rural educated 
population. 


- 


Preparing nutritions fvuod with low cost fovu materials 
like Java, Ragi. 


arranging the house 
Purifying water 

Using smokeless chulahs etc. 
Waking Papads, Phenyle.. 


Increasing agricultural production. 


As the school has stayed the activities of the govt. in the 


village, 


The following values are received. They became literate 


once the adult is made to understand better the society in which he 


lives and role-he plays. He begins t« question where is my place 


in all this? The result is the village attains total literacy. 


The health =: the village is improved. They know how to solve the 


problem and who to approach for. 


The children receive the following values: 


1. 
2e 
3. 


Understand the functioning of the govt. institutions, 
Sharing and helping child by adopting a child, - 
The role of the student for the society. 


: 116; 


Awarencss of ‘he ariblems in the rural set up, 
efficient usc 97 leisure time 
eruductien is to be increased 


The concéyt vf vConumy is understood, 


Navodayas as vace setting institutions have adopted the iy 


and govt, primary schools and are on the way of making them sels 


sufficient, 


w 


The constraints met _in the task are 


‘i 
2, 
3, 
A, 


The time is insufficient 
There is no financial assistance 
Poor response of the govt, agencies 


The fear in tribes to welcome the idea, 


If these c.nstraints are removed intelligently this project 


of community service becomes a success. India wil] progress furthe 
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eport on SUPy E 4 
& Report on sUPw Experiences 


Bys 

MIS. S. Proemaletha 

rrincipal : 

Maho tme wontessori watriculation 


School, 
wiadural, 


1, SUPW Experiences in watriculation Schools - The Need 

In the present educational set-up that prevails in most of the 
matriculation Schools which operate uncer the stiff regulations 
stipulated by the respective mangement of the schools and on the 
narrow but staunch expecations of the parents, the nesd for intro~ 
ducing SUrw activities, into the otherwise rigid matriculation 
School system which focuses primorily on the students 'scorcs on 
an unnecessary! oxtra-fitting. 

I consiuer it as my duty to stress the news for introducing 
the work expericnees in eviry motriculaticon school without Vistur- 
bing the rocul r cusriculus which aims for acaccmic excellence and 
within the me..ns and ways that are accessible to the management and 


school acministrators, 


In the existing system unfortunately knowledac for its cwn 
sake is perfectly sufficient. Here the stress is mainly on the 
high standards for all learners; rigic grading, ;,romoticns and 
academic competition. nd vocational education has beca viewed 


primarily as vccupativnal training for students who do net fare 
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well in the acailciic curriculum, “ae a result, -ducaticn hecomes 
so narrow when it | alg cal, ith snowletye anu. skills: se incom 
plete. wien it iqnores affective tev Looment= rttituccs, vrlucs: ga 
gulfish when it makes the lo. rar forvets about the seciety ty whie 
he/she belunys. 

This stite ¢f, -"f3irs m.kes every responsible eGucacicnist *: 
redesign ana ¢cnricn the curriculum with a ;roper mix of both acade 


mic and work expericnces which shoula be c-nsidered of co-cqual 


importance. 


2,  ‘sUpPW experience in wahatma School 
2.1 methodology 

work Experience shculd be highly motivating and interesting ¢ 
relevant to stuwents lives. The stucents at no point vf time sho 
feel thet it is another subject to be rote learnt; rather it shoul 
act as a catalyst that xrcawakens thc students commitment to sch. 


and society and sparks a renewed interes. in the academic skills. 


The attitu.e of the stucents towirds the work Experience acti 
vities’ is very much evident from their active involverent ané 22 


participation. 


we heve set asice all the saturdays and sundays for the vari 
of activities and SUFw expericnces, ccmprising Literscy Compaigns 
dealth Camps, Environmental Care activities, Value Camps, works: 


to name a few. 


nll these activities ere so sclected consiiering all the 
factors like ‘whether the school nee s trained rescurce persons! 
the ~otivities require special materiiis, whether the campos will 


cost within the limits etc., The most important espect of Teacher 


a aL l 


Training 3° (hile cazc of. Staff development programmes and 
orientation workshops aré periodicaily organised to equi; the tec- 
chers with the knowledge, skill and above all the attitude to carry 


gut the activities in the project. 


2.2 activity and Content 





work Experience and Community participation 
Literacy Drive: tuvery week end the students organise literacy 
camps for both the children and the adults cf the adupted village. 
W@ aim for total literacy in the village by 1992. Students arrange 
for the notcbooks and writing mterials to the participants cf the 
literacy camps. EKacn sne terch une concept brings in them the 
commitment towards the sociaty snc 1 perfect understanding of the 


life style of the villagers which results in an attitudinal change 


towards the less fortunate imenvers of the society. 


Care for invizonment: a lot cf work uxperiences have been effected 
through the envi sonmantal activities. Students have helped in trans~ 
forming our 50 acre camp sitc, a rocky dry lana ints a green tran~ 

quil girden of about 20,000 trees, planted and being taken care by the 


students, waintaining a nursery of 10,000 saplings, digging the pits 


for planting trees, laying out a landscape, clearing bushes are some 


PAO 


of the experiences th-t h ve mace the particip.nts tu realise tha 
hardships of manual Llabaur anc tsinbinoe in themselves the dignity 


of Lebour anu to rei-te hand with herd and heart. 


apart from the disecat environment the students show their 


care for tin uteciate envirorment also. The Cornoration of madura 


ap,reciating our concern for Nature, has earmarked a ony stris cf 
BO fect ro.d tc be converted ints a clean, green avenue flanked by 
trees on both the sides. 

Students visit cvery house in sur neighbourhood and make the 
inhabitants realise thc importance of developing a clean and green 
city. They get their assistance by way of getting the water for th 
plants anu soliciting their attention in rearing the saplings and 


protecting the. from tne dango.s of the cattles and ignorants. 


Character Building .nu Inculcitign of Value 
throwjh Work Experience szctivitics 





‘ 


Value Caap: Unfortunately moral values are disinteyratiny on all 
fronts. Tis is cviuent from the obvious lack of purpose ana direc 
tion pervadi.g todays ycuth resulting in unsatisfoctory educaticnal 


performance. 


C.nscivus cfferts aust be mue tu imrrt to younger generntit 
a vailuc-vriented educati.n, whale .fforts can be made to inject 
the deSe of value ints the entire euucatiunal stream the prime 
focus of attentivn woulv have t. be the impressionable -ge group 
of 6-15. ycars. It is these formative yenrs where a commitment to 


values and virtues can be implanted to recap a rich and composite 
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harvest of character and excellence. lionce we started experimenting’ 


the value camps where creative activities, group singing, group actiic 


vities, social service, cultural programmes, Bhajan an@ Yoga are con~ 
ducted with the help cf resource persons. These activities channe- 
lise the bubsling energies of a child into a stream of peace when 


conducted properly with the values as basis, 


A group of 60 students every week participates in a Value Camp 


which lasts for 1% days. 


The work experience activities like making wall-hangers or 
paper=mats as decorative pieces bring about lot of participation 
from the students. They fathom the values thet are required to 
make the article to be more beautiful - like the pattern, the © 
arrangement and colour combinations and they develop in themselves 
the aesthetic feeling that helps them to maintain everything they 
have as more beautiful and pleasing. | 

A chaotic situation is provided with - where the entire room 
4s in total disorder. The students are asked to set things right 
and they realise the value of orderliness. 


Schedule of Activities in the Value Camps - 4 Model 


Saturday 5.30 p.m. - Arrival 
6.900 = 6.30 - Orientation and Prayer 
6.30 = 7.30 - Action songs 
7.30 - 8,30 - Dramatics 
8.30 = 9.00 - Gommunity Dinner 
. 9.00 “2 10.00 - Video show - critical analysis - 
10.30 pem. i “fs ped tae 


é PM 


5,30 a.m. _ = wake up | 
6.00 - 7.900 -~ Yoya and medication 

7,00 -~ &.0° - Environmental Activities 
$250 - 8.29 - Breakfast 

aay. aan - art and Craft activities | 
029 = 10,29 - Communic rtion Games | 
49,30 —- 11230 - Value Games | 
141.30 - 12.30 - Kit Skit - a creative activi 
12,59 - 1,00 - Lunch 2 
1290 =- 3,00 -~ SUPW activities | 


3.90 - 4.00 - Feed Back Session 
: | 
Saturcay wookshops: active participation of the students in all | 
these activitics is assured only when they find them motivating, 
interesting ena relevant. For eg. Higher Secondary Schedule of 


activities en a particular Saturday. 


The yirls take responsibility of preparing svme food items 
under th: uv. dance cf the Cookery Instructress. They decide on th 
menu and workout the cost and procure «ll the necessary ingredient 
All of them involve in these a.tivities and prepare variety of dif 


for al] the »warticipants of the workshop, They sell the produces 
during lunch time, 


In the afternoun they design greeting cards:and create then 
with the assistance of the art and craft teachers. The produces 


of thesc sessions will be kept for sale on a special occasion wher 
all the prirents are invited for a fun fair. 


Students finc these activities very interesting ane in the 
feedback séessicns we could feel how much they have benefitted 
fr... the cyperience. sr oy. the girls Cxperience A lot of real 
life situations during these wovksacps where they are asked to 
arrange tie 2. dey cascuyeuniit vf food simple cecurations, cleaning 
ued Uishes, p-@vering variety of Gishes’ following the Tucipes given 


by the In&Structress etc. 


cvery week, this welcome break reawakens their general motiva- 


tion level and sparks a renewed interest in the academic skills. 


2.3 bLconomies of the »ctivitics 





No activity is attractive and encouraging unless it works out 


to be very economical and well within the financial limits of the 
menagement, 

‘ll the activities we have experimented so far, are fuund to be 
very cost effective as cach sctivity is self-generative in nrture,. 

Every yeas Rs. 60/~ is ccllicted as Charity Func from each stu- 
dent. the mney thus accrued will be utilised for the Literacy 
Drive Camoaicns, health camps etc. 

The doctor parents spare very generously the semple medicines 
to be prescribed for the poor villayers during the health camps. 

The students pay a fee vf xs.8/- for the value camp with which 


the cost of conducting camp is met out, 


The saplings dan-tec te the ¢caoul by the stucents un special 
occisions like their cirth’ays vr su. festivals, are used for 


various envircnaental activities. 


3. Recomonsativne 

The fees vi loss in tiv. time anc resources in introducing th 
Work bxpericnce activities in the curriculum which is the bLOCKing 
hurdle for many schocls in introcucing the SU activities can be 
overcome only when they experience them, The reccmmondatiuns and 
the report un activities we hve presented hore might interest th 
schocls which are geady to be progressive in implementing suP\ 
activities their own ways and means without making any compromise : 
any wf thcir academic pursoses, 

The feed beck we receive from the students and parents and the 
obvious attitudinal chanyc we find in most cf the students give us 
lot cf enceuragcment to introduce tore and more such activities 


which will certainly vcvelon their 3 His, 


Importance of wast. waterials in Day ty Day Life 


Y. Vasuniuhara Devi 

Sol. iapl, S. L. N. Uae. School 
Narsapur-534275 

Dist, Wop (APs) 


we com: across uscd/condemeed waste material in end around our 
houses, schools and offic.s in our daily life. Most of them we throy 
into a dust bin or in a junk yard. But by imaginative thinking and 
proper guidance, we can prepare with that woste m-terial bcautiful 
toys, attractive wall decorations, and many other things of beauty 


to beautifyour houses, schools anc offices, 


In these days of cxpansi.n of knewledge, it is necessary to 
inculcate intzrest and dcvclop scientific knuwledge by imaginxtive 


thinking atungat children right from the primary stcgc. 


Wy work experience with no cost/lcow cost waste materials is 
lezewith submitted with exhibits. I heve guided and directed some 


of my school students and cthur chiluren tu prepare pretty and usefu. 
articles with waste material which have won numer.us prizes, certi- 
ficates uf merit and appreciation in, District anu State Scicnce 
Fairs. The concopt or thom of my project is that 'Nething is waste 


provided we can yroperly utilize a 


Introduction 


Thre ig nothing on werth to be callec xs waste mterial, 
ALL the wiste material is useful in one way cy the wther, In the 
streets verpie gathor waste p.per, usec moterlals and sell them 
recycling - '? th acto 2. 4%2 earn money. Like that We can also 


matin ehitscc, loeen to make sumo articles of use, out of weste 


Materiris. 


Aims _ 
(a) Retionals behinu construction of these exhibits are to make 
: people or stusents self sufficient by self employing themselvs 
cid carn moncy by making toys and other accorative articles wit 


tes inate % 
Weate mateoiezrs. 


(oy ie Sodontific principle Involved is to make usc of waste 


mitcrial, imagin-tively, scientifically and to canceive new 


combina*%ions of icc:zs, while aaking toys and other domestic 


wall decorations with low-cost/no-cost waste materials. 


(cp ageceog3 Used for making sre used blades, rlastic caps, E99 
shells Used the rm.cale packiny materials, seeds, bird feathers, 
pieces wi cluta, used bottles, wedding cards. plastic pieces, 


plost.r vf paris, sen shells etc, 


rn, 
oO 
~~ 


waking of exhibits: Lbecorative articles for hanging on walls, 


tovs etc. 


prief and Concise Lescription 
FO a ee eas arene 


(aj 


(c) 


(d) 


wall Decorations 


ait vsed blaces: Take a small care boarc or wasunite sheet, 


and paste a Colourvd velvet paper on it. Draw a sketch of a 


chariot vr ahiv Linga on it and pste used anc polished blodes 
on it decorate them with coloured chips. Cover it sath cuLilo~ 
phene paper. arrange a hook for hanging on the wall. 

with seeds: Collect some cucumber secds, clean them with soap 
and water. Dry them in.shaue. Take a cardboard sheet and 
paste’'a velvette or colourcd paper, Trace 1 flower design 
sketch on it paste, cucuabe r sccas in the pl->ce of petals of 
the flower. Faste green plastic wire pieces in place of leaves 


and stems. Arrange a hook for hinging. 


with used wedding cards: Collect used wedding cards. Cover the 
printed matter with a piece of paper or cloth. Paste used 
'Rakhis' in the centre or as a design and decorate them with 
Culuuread, chips, beads and small mirrors. «arrange a hock for 


hanging it on a wall. 


With pivccs of cloth: Take a card board she.t and paste velvet 
coloured paper on it. Trace the design of different birds. 
Collect small pieces of cloth of different colours and varic- 


ties. Paste small pieces of cloth on the board ss per the 


design on birds drawn on it. Arranye a hook for hanging. 


(e) 


(f) 


(9) 


(h) 





with Scomghells: Culicct sea shells and Clean 
them with sv, ni. aut.r. De iw some flower design on a deco. 

eit.d ec rd boruw sheet an. past. shells 12s petals of the flaw y 
design. Cut arecn velvet paper into lcavis and stems and paste 
them .. cas Ueot lu saawn. The same wall decoration can be Un 
with ,lase1e cess Giscardea thermocole package picccs an? oth; 


‘6 


Bird pictures with bird Feathers: Collect different coloured 


feathers of chicken and other birds. Clean and peel them and 
arrange 
them into small bunches. On a decorated card—-board, trece 


figures of Gifferccnt birds and paste pieces of fcathers accur- 
ding te the colour of the birds, «attach coloured beads as bea 


and eyes. arcanye a hook fur a beautiful wall decoration, 


Flastec of saris: Coll.ct s me pl..ster of paris. tix it with 
water and puur it into small moulds of squares, circles and 

triangles. kemeve them from the -ioulds after they become ary, 
Take A card beaid shect, poste a c-loured paper on it and past. 
pl ster of paris nieces according to a design planned as 1% Ee". 


of flowers, welcome berrd cr greeting boards. 


Toys with used tvoth pas.e plastic caps: Crllect used tevtn 
paste tube cips ur small pl-stic bottle caps. Paste one Nn 
the uther 1s 2 body, «nd place a pl-stic ball or marble as 
ahesd. beste anuther cap over the bell head os a hat. Faint 
mouth and nose with sketch pen end attach black beads as eyes 


with gum. .rranye small syonge pieces as hands. wake musst- 
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instruments, bats etc. with match sticks, small wood or with 
sponye and attach them tc hands. Arrange the dolls on a wooden: 
plank, resembling, cricket field, tennis court or musical band 


group etc. and decorate them. 


(i) Xemas_ tree ina bottle: ‘Collect used clcar white hottle. Tie 
a thread on top of a wooden pencil and apply paste to the bottoi 
of the pencil and fix it in the centre of the bottom of the 
bottle from the neck. Make a hook of plastic leave, flowers, 
beads, and small plastic animals anda send them into the bottle 
through thread and neck of the bottle into the base. after 
putting different varieties of hooks through the neck of the 
bottle upto the top remove the thread and put on the cap and 
seal it. This way one can place number of articles into a 


bottle. 


(j) Door hangers with plastic spoons: Collect used plastic 
spoons from milk powder tins or tonic bottles. Make small 
hole cn the handle tip. Hang them one after ‘the other with 
plastic thread into an arch and assemble them to a piece of 
Cloth «ic. any it as dovc curtain. Door decoration curtain 
can be made witn used plastic dises and plastic distilled 
water ampules and other waste material. 

Conclusion 


These examples are only a fraction of Useful things we can 


make out of waste materials. We can also prepare many other 
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beautuful things with weste meterials Like Ice cream sticks, bans, 
plates, vrooms sticks, plasvic yranul.s, nut shells, package mates 


riil ots, 


applicatiuns 
1, To cam ani self emsloy by selling the articues, 


2, Tu decosate houses by house wives and stucents with no cust/ 


Low cost waste material, ; 


3, To put into proper use, all the vaste mterial thrown around 


their houses, schools and offices, 


yocationalization for All = Linking Community with work Experience 
iocational ize” tee Se ben eee meen ain age ae! res 


By: 

SG, sharcgava 

seGlonal Ccllege of education 
4j fe r= 305004 : 


It was always been accepted that the srogress of a nation 

ilnays Sepends upon its productive carrcity. The larger number of 

the yeople involved in the prowuctive professions, the richer that 
eition will be. Riches of a society depend upon the fact how much 

it utilizes his resources and yains the wealth from it. Thus it is 
grim: duty uf education to increase the precuctive manpower in the 
country. The prevailing system of education docs not help in any 

way, rather it is producing wealth consuming citizens who want unpro- 
cuctive employment. In 1937 wahatma Gandhi devised a scheme in which 
tuching-learning was to centre around craft, where in -he gave the 


it.a of work experience i.e. lcarniny by doing. 


Concept of .ork Gxpericnce 


rey — 





The kducation Commission (1 964-66) has defined work experience 
18 particination in productive work in school, in nome, in workshop 
ton tha farm, in the factory or in any other productive situation. 
In this Way, all goo! and purposeful ecuccttion includes work—expe- 
tence in its scope. any activity, expericnce, direct or indirect, 


which involves productive aspect of vur lif: in its social and eco- 


nemic environment, can be called work experience. 
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,eeurding ti prtil CumaLtte c (1977) Surw/.8 in “urnoscful, 


meaningful, wanual work resulting ia vith-r gods or services 


a | 


Kh 


aime ox asefUl t. the comaunity. they arc related te the needs 

of th. enild ene community to preve More meaningful t: the learner, 
tt is nob ooo. peed vas mechanically, but must incluce planning, 
enalysis mu Ucvaaied preparation at every st:ge, so that it is 


cducati nal in essence, 


SUPW/ak sheuld not be confined to four walls of the schools, 
Nor is the teacner solemly resjonsible fur organising the work, 
Local community wma the governmental ajencics should be actively 
assuciated. Thewel, of such oryanisation like village industries 


oe j : : should be 
cumnission, soci xl orvanisation, lecal industries /secured. 


Obi.ctive of Linking work kxpcricnce with the Lommunity 


ae re ate 8) SEE eT OT 





4. to prepare the pupils to practise anu perform manual work 


individually and zcliectively in the social context. 


2a To acquain® children with the worl’ of work and service ty thé 
eur unity and ‘Jevelop in them a sense of respect far manual 


workers. 


3. To Guvelop © wsize tu le useful namkers of society and contri 


bute their best tu the common goad, 
4. Ti inculcate positive atttituccs uf tcam-work and socially 
destrablye values: Like self-reliance, dignity of labour, 


sulerinc., ¢C..2perction, sympathy and helpfulness. 
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5, To develop we fecling which scts as a cohésive force in 


Linking work expeTionce ‘activitics with society, Relaticn 


between work experience activities anc comunity. 


The activitics of work Experience anc the community are mutually 
interdependent on ench other for their growth. work =xperience acti- 
vitivs are for the comaunity an’ community is for the Work Experience 
activities. The existence of manual work cepends upon the existence 
of the community. Skill work is brought into existcnce by the commu- 
nity for its own development end bettcrment, The comunity fixes up 
certain aims and objectives. In order te realise those objectives 
work Experience activities are orgenised, 

working together is an iaealised epitome of social life, It is 
a miniature form o: the coumunity linking. ‘he mental ana emotional 
factors found in the comaunity at large ais reflected in the mini- 
‘ature community of tho small group where they work-in the integrate 
approach, work &xperience activities can not ¢xist without the 
Cvlimunity because it draws its population from it, Like wise a 
community cannot do without productive work. Cammunity iceals are 
constantly l.vsueneing th. manual work and work experience activities 
in its turn is moulding the community by ‘pulishing its members inte 


enlightened citizens. 


Need and Importance of Strengthening work 
Experience activities and Community delationshi ip 


Work Experience activities cannot be imagined in the absence 


of community, The following points highlight the nced and importance 


of strengtacaing work expericace and comaunity relaticnship, 


4, 


1. Increasing prudlems 
in the movern age preelcms of work experience arc ‘sultinlying, 
The activities is increasing uue ts incr.+se cf requirement of the 


' «= in 1 “s he qd ate a 1 wae? = se 2 
community 2. J uttpldw. an Gisstegard for manual werk and Lip. ro, or 


seth’ for doin; work cause vCiscontentucnt and restlissnocs ‘ 
solve these jroclems, it is essentixl te provite physical facilitics 


for work experience activities. 


2. Realisation of Fiuertional Cbjzctives 
If we Want t2 achicve the objectives of education help one 
children in their physical, intellectual, emcticnal, social, acsthe- 
tic, moral and all~rounc. develosiients it is ersential te strengthen 
work exnerience activitics and community relationship because student 


lives in the community anc is influenced by its itlals, valucs and 


traditicns. 
3. Lbemocratic Living 


Incia is a de.weritic country. 4 *re to acquaint cc-mmuni ty 


ve 


pesple with Gemceratic vaiuc, Gignity of Labour and wrepare them fer 
manual worl Tor Clssscratic Living. For wischarginy this responsi- 


eility it is « .sentinl to Strengthen work experience retiviti.s we 


Cumuunity rel otianghip. 


4. woivimum deve ]oment ond Se jal brouress 


pe 2SS 


The comunity neg crcated many still oriented activities to 
Help the peel. t ike Sexdrin C.velooment anc t» centribute towarts 


SvCial progress. For scicving this Jojective it is esseniial to 
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strengthen the relationship between work cducstion and community 
3 ® 
tnis need Of community cannot be fulfilled until tha relations 
ytween the world of work anc th. services te tho Community are 


strengthened. 
5, geientific and Technological prosress 


Scientific and technological progress hes changed the mode of 
thinking, living and behaviour we are to denen’ on cach other,  Scden- 
tific and technological achievements haye brought Us Closer. Asa 
result of these achievement, many changcs have taken place in the 
cmiunity. Hence work education or manual work cannot be divorced 


from the community. 


If we continue the nresent system of working-the isolated com- 
partments , the manual work not onrichiny the community, the community 
not supporting ‘the work oriented activities in the school, not only 
will it defeat our real educaticnal cbjectives, but whatever educe-~ 


tion we provice, will be stale and ansemic. 


Alm of Linking work experience with community: 
1. To acquaint the students with their community. 
2 To impart knowledge of ideals and values of comunity life. 
3% 06 To plan work experience activitics according ta needs of the 
stuuents and comuunity. | 
4, Ts provide opportunities for securing co-operation of the 


Community, - 


— 
Ww 
Oo 


5, Tu utilize the eescuices «fF th. community for harpy and 


pros;w.reus sife. 


6, deo ued. the stucunts ane the comuunity in protcting the voc 


Ae 


tional efficiency. 


7, To Geveztcr th. low. cf ec amunity towards the wrk experience 


i 


activitics of the schovl. 


Guiding brinciples for developing gels ‘tionship between 
Work activitics of : Scrool and vi “the Community 


The following guiding principles should be kept in mind for 
developing relationship between work activities cf school and the 


community. . 


1. willingness tu chonys th. pattem 
The work experience activitics cf school should always be 
willing te change its pattern in oracr to be incre useful to the 
comaunity. In other worés the work activities of school must be 
prepared t> adopt itself te the lifo of the community. There are 
various adcnciss with in a community which provide different types 
of services and the effort of work activities of the schovl shvuld 


be. to work’ (° Soom nv with them, 
2s Services uf E yall 

The work ectivitivs of school within a community ought to serve 
all the people alike. The schosl is not to look after only chilures 
but alsu advlescence and adults. Thus the programme developed by 3 


schoul within a community siculd cover all sections vi the popur 


lation and provide educction through recreetion also. 
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3 Wass Medi. a 


The, school shoula utilise the mass media of communication of 
work education purposes and play an important role in making the 


life of comuunity «a happy vne. 


4, Schoo.» Lentr. of Community pctivities 
The scnovl building, furniture, equipment, human resuurces etc. 
are the public property. They should be placed at the disposal of 
‘she community after the school hours. Ihe echuol ancuia senate open 
fox comunity activities, The school library shoulc remain open for 
the public film shows, exhibition and wE mela should be organise to 


provide entertainment and information vf people dvelonging tu the 


ccmmunity. 


5. Parents Day 
At least once a year parcnts vf 111 the students. may be invited 
to the school to see the vericus activities of students related to 


Work Experience. 


6. School ss _Guisance Burau for Community 

It shculd be a leading contre for guidance purposes. people 
should know abcut the loaning system from the banxs, functioning 
uf bank, post office distribution of seeds etc. For some common 
problems of villag-s, remedies may be suggested. ‘All this bound to 


strengthen the relationship ef school and the. communitye 


7. Social Servite «roaring 


wom meses a 





Social servive pre racme -f th. Fsllcwing neture may be orgie 


niscel under the worse c.ucctiun prograemc of the school. 


(4) Cleaning the Lents, strerts and home of Locality. 
(44) Uliining the desing ond .clls, 


(441) Grynnising celief services at th. time of flouus, 
cpidemics, earth quike. 


(iv) Organising health squads. 
(v) Helping the villages in usiag simole and modern method 
of farming, co.king, washing clothes, clcaning utensils, 
Beautificticn of the villagss, planting trees, cigging 
wells, repair of streets snd roals, launching literacy 
cumpaign, Usnrting blow in cases of oimergency, 
Such social activities will bring «bout mutual adjustment anc 
cooperntion bo tween the school and comuunity. 
8. = Vocatisnil and Industri] irogress 

work Gxpericnce xctivitics of the school influence the voco- 
tional an! industrial cfficicncy of the community vuecational pur- 
suits of a community are practised in school and th: fecd-back 
pr.motes c ~unity welfore cond prosperity. More -nd morc pecple 
becomes sclf—reliant xnd economically well off because of sch2"l 
ecucation and training in crafts or motern techniques of production 

Thus we fine’ thet the work education of tne school fulfills 


the neccs of the community, S.lves its problems, preserws it 


culture, rais.s its stani-x’ of living, cu-operates in the industzel 


cutee grew. wt: avinatoins iS: 2h CELey ss ontinui | 
Pe ant Grity ae. erntinuity, 


te 
ibe nis wy oturnuitty ta. c asunity te sui ah 

th: gcus-1 t oy xturuity ta. ¢ atunity te guit the shonzed 

airoums tan” and by w. veloping .vnovic citizens dovutu to self 


qycjommint 2G tk ps Le of th c.mmunivy. 


f i 
v a 
en : by fees: 2 qe 


4, Board cf Sue. m, ry Educitisn hajasthoni A Handbouk on Sucially 
Useful vr. iuetive «a.rk 1964,’ 


9, Buch, ede, pated, Poivey Ist o-g werk C.ntred pave’ tion, 
abies ab vty sarguret Vitypecth, 1979. 


3, vharyava & Jo bar, ocd ial’ Us ful vroGuetive work anc 
Community we. “dees. mika wubliestions, 1991. 


4, wotha eles york ms with Com unity , Vijaya Lubliccations, 
buchian. 

5; MLILS try OE aie UC Lone Lire VT te bos Ta, us 3 Learning 
anu wetkang ciety New viol, ndnistry ef b-ucrtion 
and gocinl wa Thoms 1979. 

cls.mint (Department .f 


vtcs of Bducatisn and 
hi, 1989. 


6, wdoistry of Jdu.is . 90UTCe vi 
educatiinj~ wistaiet in 


Ltt 
Training, Eun e eles) hop uth 


7, deport of the Ketione 1 oinvicw Seminar on dork kxperience - 
Learing by Colng, GET 1990. 
8, wors bxxerience in sctjo] buce tion = uideLines-NoEAT, 


1987, 


Inouguration of jeinai on “,ovationalization for aly 
on 10th Decoinbe 1661 at’ hiruvananthapuram by Covernoy 
of Kerala, [rer Sti ow. swe haiya. 


I 


laa exrasely hicpy to ie nere tiis morning to inaugurate 
the national sewing: glcuardissu uncer the joint auspices of the 
NGEI'T and Mitr-aviketan. ‘the yeneral theme of tne seminar, I am 
told, is "Vocationalization fer ail - Conce,.t and Implementation" 
a topic of current national siynificance, It is heartening to 
note that the objectives of the seminar are; to review the progress 
of the work experience prograime in the States, te share this expe- 
rience among the participating States ana Universitics, and to 
exchange ideas anu to discuss contemporary issues fox formul.tinc 


new approaches for the future. 


._The idea of vocationalization is as old as wandhiji's concept 
of basic education. vandhiji's theme of education had been to give 
top priority to the all-round integrated aduccztion of the chilaren 
through ‘creative work’ anc production activities to instil in ther 
the spirit of self-relianc: enc self~hels., ‘sanchiji believed thet 
eMphasis on the principie of spending . very minute of one's life is 


the best education for citize..ship. 

The Kothari Commission also later laid emphasis on introducing 
vocational courses at the secondary school level. But the imple- 
mentation did not come uj; to our expectations. txperts say that 


‘the failure of vocational ecucation con ne attributed to the hapha- 


zard manner in which the scheme was introcucec and implemented. 
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pue to the lack of proper technical facilities and lahoratories ‘ 
for students, it has practically ended up in imparting theoretical 
eceuntna Poor planning and greater scmphasis on liberal education 
hag also affected the implementation of the programe, In fact so 
long ag ec.- ‘Tae Lo vicwee us an instrument of Upward mobility and 


so long as the sducat’ onal system inculcates aversion for manual 


work, it is unlikely to attract students. 


Some educationists think that the whole structure of education 
can be reformed provided a University Oegree is not insisted upon 
as a qualification for appointment to any job. If this point of 
view is accepted the next step will be to make secondary education, 
self-contained anc adequate for majority of jobs. The ten years of 
secondary education should be packed with meaningful learning and 
training for work. Broadly spctaking the objective should be edu- 
cation for living, The secondary course should also provide for 
the optional study of a variety of subjects, many of them work~= 
orientéd, so that on completion of the course, a pupil may straight 
away take up apprenticeship for a job. . | 

Whatevz> may be the outcome of experiments the fact remains 
that the burden of higher éducation has fallen largely on public 
exchequer. Our Universities undoubtedly are over producing graduates 
without taking into account the yeneral trends regarding man power 
needs and employment opportunities. ine have to adopt innovative 


strategies to make higher education cost effective. Our educat ioral 


planners need te tke a fresh look at the existing syste of 


Ww 


education whicn cin own czhation. Most of tac present-day 
problems cor «© solv. enly hy re-structing it and making it 


resoonsiva te th. nevus of sociaty. 


I am happy that the seminar is hela at mMitriniketan where 
endeavour has always been made to rectify the defects in the 
fovial system of cducation in vogue which creates laryely a 
frustrateci group of youth chasing white collar jobs. I am told 
that through the process of inteyratiny different aspects of life, 
work and personality, the institution aims at cevelopment of the 


individual as a self-reliant, committed socially useful citizen, 


I hope the experts and field workers fram various parts of 
the country who havc assembled here will make a thorough study of 
the problems of vocationalizition ane sucgest pesitive practicable 
measurcs to solve them. This is all the more important in the 
present context when the process of education has deteriorated 
into an cxcrcise in futility. most of the problems can be solved 
through vocationalization, if introduced and implemented with 
Carnestneéss, missionary zeal and utmost dedication. I hope this 
seminar will have the way for instilling courage and confidence 
in the delegates te envisage a thorough overhauling of the system 
of wducation by introducing vecationelization at appropriate stage 


I am happy to inauyurate this seminar with a feeling of genuine 


pride. 
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another duty I have to perform today is to release the book 
written by a young, talented. and enthusiastic scientist Shri K.K, 
vague. This book which blenus stories with a mixture of scientific 
tyuths, reveals a vision full of love and compassion andieflects 
the joys and sorrows of living. The stories in this attractive 
ublication excite the imagination of the young minds, instil in 
sem the spirit of enquiry and optimism, help them understand the 


dignity of labour and above all transform them into better human 
beings. 
It is only in the fitness of things that the book which is 


quite attractive in form and content and which has bagged the NCERT 
national award is released in this seminar. I am confident that 

this book will be a useful quide to make the children conscious of 
the work-oriented technical education. Let there be more and more 
publications Like this for the benefit of our budding citizens who 


represent the hopes and aspirations of this great country. 


SJAI HIND! 
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Introduction 





In Andhra Predesh craft as a subject was introduced in all the 
schools prior to the Ishwarbhai Patel Committee Report in the year 
1977, bifferent activities were organised based on the infrastruc- 
tural facilities avaiiaile in schools. One craft teacher for each 
high school was alsosanctioned. The Government of Andhra Pradesh 
accepted the recommendations of the Keview Committee and introduced 
Socially Useful Productive work in all the schools in phases from 
1979~80, In the first phase of implementation, teachers! training 
programme was organisca in 1978-79. Subsequently detailed syllabus 
was prepared anc introduced in schools in a phased manner viz: 
Classes 1 and Il in 1979-80, III to V in 1980-81, VI and VII in 
1981-82 and VIII in 1982-83, With a view to extending the programne 


to all the schools up to the standard through an appropriate and 


realistic plan, the Government of Andhra Pradesh constituted a 
committee under the chairmanship of Shri V.A. Reddy on 5th March, 
1983. ‘he committee consistea of experts from different fields 
including a nominee from the N.U.E.R.T. The committee submitted 


its report to the Government in 1983-84 which contains suggestions 


for the implementation of the proyrauine from Classes I to x, 

further action on the recommendations of the committee could not 
ne taken b.canse of the change in Government. The tnen vovernmnt 
wanted to introduce vocational education at. high school stage. 

accordingly , steps were taken for introduction of vocational edu- 
cation frou classes VIII to X. This was done during 1984~85 for 
dass VIIL, during 1985-86 for Class IX and during 1986-87 for . 


class Xe 


The list of courses introduced under vocational education are as 
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follows? 





te Knitting, garment making, laundry and darning. — 

9.’ House wiring and repair of domestic electrical appliances. 
3. Radio, transistos receiver and TV=repair and servicing. 

4, Farm mtachinery renair and servicing and general mechanism. 
9 Composing, printing and book-binding. . 


6, First-aid, gen-ral medicarc, nutrition and medical store 
management, 


7. Poultsxy 

8, Pisciculture 

9, Horticulture including floryculture, 

10, Sericulture 

11, Wood Work and cabinet making (Carpentry) 
12, Computer Techniques 

13. Secretarial Practices 


14, Plumbing 


Refrigeration ‘and Air sendin tonincs , 


—t 
ts 
Cc. 
oe 


These vocationcl courses wore introduced in 345 high schools 
in plice of work ExpeTicnce/SUPA, OffeTing 2 or 3 vocational course, 
in each et.al. 20 per cent of the time was aliottcd for these 
Courses, wuring the ye.r 1987-88 the government has shifted the 
concept of the Vocational paicaticon to the Manca Vocational Edu- 
cation Centres in order to achieve maximum return on the invest. 
ment beiny consivered. wandal being a growth centre, would be more 
advantageously located and several other schools and colleges and 
make effective use of the facility being provided. 48 such Mandal 
workshops are being established in the entire State and in a phased 
manner all the 1104 w.andals will be provicved with such centres. Te 
all the vocational schools and the mindal Vocational Centres the 
infrastructural facilitics like providing necessary equipment, raw 
material and instructors pertaining to each course and building 
component has been proviced at vach wanual Vocational rducetion 
Centre. The necéssary Textbooks in Telugu language have been 
prevered and supplied to all vocational schools and centres through 


the textoooks press centres at District dcadquarters. 


In ai. venet Algn scnvols and primary and upper primary 


schools Sui../york axperience programre has been continued the 


activities undertaken unccr this programe are as follows: 


1. Prepasation of phenyl and detergent power. 


2. Preperotion of naper covers and greeting cards. 
3. Preporstion of fave cream, vaseline and tooth powder. 
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4, Clay modcls ane making usgnes 

5, Preparation of chalk gieces anc fountain pen ink. 
6. Book binding ; ‘ 

7, Preparation of squashes: and . jams 

B, Running school canteen 


9, Stitching end knitting work. 


Orientation Programmes 

About 4000 teachers were given orientation in the SUPw at the 
rate of about 50 teachers oe Gistrict. The Teacher cducators of 
TIIs and B.Ed. colleyes were also given orientation in SUPW. 
During 1990-91, 21 Headmastcrs were jiven orientation programme 


through NC&RT. 


pre-Service Training Course 
Almost all the universities in the state have introduced SUPW, 
Community Service, NSS in the pre-service training curriculum and 


some weightaye to these activities ig also given in internal assess- 


Instructional Material 
A booklet giving detaiis of the concupt, objectives, a 
ti¢s etc. of Socially Useful Productive work was printed and supp- 


lied to all the teachers and teacher educators in the State. 


National Policy on zducctdnn=1 980 | 
Based on the pro ,.c» ‘¢ envisaged dn NPL=1986 and the detailed . 
guidelincs > seared by the NUEsT, the dov:rnnent of Andhra Pradgg, 
has decided to introw'c. work cxperLunce pro;ramme in all classes 
from L to a (cxccpt in the sc00ls and classes where vocational 
education was introduce¢) in a phased manner starting from the 
academic year 199091, A detailed curriculum for work Experience 
for classes 1 to X has been prepared based on the NUEAT guidelines, 
It is also envisayed to prepare teacnerg' handbooks for classes 


1 to X; 
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By: 


Gulzar Hussain Sarwar 
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Statistical data/Information 
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Year No. of schools in which Work 
Experience Programme was introduced 
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1974-75 6 
1975-76 10 
1976-77 - 42 
1977-78 92 
1978-79 249 
1979-80 253 
SrPeotaie A en ‘ot a ee 
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Number of Teachers 
A reyuia: part time teacher in each school was engaged at the 


consolidated remuneration of Rs.400/--per month. 


List of Wh activities 
Agriculture 
Kitchen gardening 
Laying of flowerbeds 
Cookery 


Knitting 

Embroidery 

ePAVL AG 

Carpe t—making 
WwoOd-—-work/ wood carving 
~modet making 

Fruit presevation 
weaving 

Chnalk—making 
Iink—makiny 

Cutting and Tailoring 
Papier machine 
WMusnrecm cultivation 
Chillies cultivation 
Saffron growing 
Bee-—Keeping 

Envelop making 
Potatu cultivation 
Crewel work 

Social rorestry 
Steno-—-typina 

Soap making 

Poultry farming 


Gabhba making 


150 


$ 151 


gook-binding . 

Candle making 

Towel-stand making 

Furniture making 

photography 

Ja.. and Pickle making 

Repair of electrical gadgets and leather work 


compulsory activities related to sanitation, health 
education and other related fields. 


Jo. of hours allotted to wh activity per week 
One period of 30-35 minutes was allotted to each class per 


day (Classes I to X). 


Details of Evalua 


sewers 8 


tion. procedure 
board has suggested evaluation on seven point scale. The 
success Or the division of the stucent does not depend on his 


peeevrnevee in the wk activity. 


Institutions] Infrastructural Facilities 


os a rire a = 





Upto Rs. 8000/— w was allotted to each school for the purchase 
of equipment etc. and annual grant from-Rs.200/- to As.2000/- were 


jiven for purchase of raw materials. ~ 


“-Magement Structure. 


There is no administrative structure to oversee specifically 


the wih programme ° 
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Implementation during 1990-9 





By * 

mek. Thirumeni 
Special Officer 
wE programme 
SIE, Trivandrum 


Kerala 
Introduction 
In the csse of implementation, the state ' mac 


start with 173 hia!: schools and 176 upper primary scl 
special proyrammes are going on in 4098 Lower primar 
primary scheols xnd 2002 high schools. In the remai 
primary enc oper primary schools a common five poin 


hag been iwplementec. They are: 


ie Cleaniny anc sanitation work 

2. Beautificsticn of the school building and 
ne sepicuLiuie - Kitchen gardening and pot cu 
4. Preaaretion of teacning aids 

De oo 2 + War Usa CLAY, paper, card—board e 


Considerine the cost of implementation it is de 


introduce tie proj jramme in a phased manner. 


The aiin of the programme are: 


We to Link education with life, 
ae to Link subjects with work, and 


Thus it is attempted to integrate work anc education at all 


jevel S- The fulfilment of these aitis is carried out from lower 


classes °° ‘igher classes. in the lower stage the first two aims 


s : “i } Sel he . \ fay 
sind prominenc® and the third one at the high school stage. 


In the pcimery staye practice has been given in multi trades 
and multi processes. Special case has been taken in utilising 
locally available raw materials and waste materials. ‘The use of 
tools and skills imparted are employed in activities that will help 
the pupils in learning subjects and the teachers can identify 
work Experience” in various topics of the subject. By employing 
work experience as a teaching method work can be integrated with 


pducation and get rooted in the curriculum of education. 


In the high school stays the pupils are given practice in one 
trade with a view to jive A vocetional bias, with a forward look 
technologically. 

Seminars fou: hea tasters, lLeachers and parents were held to 


take them wun.cirstanu the concept of work Experience programme. 
Series of training courses were also conducted for effective imple~ 
fentation. One of the serious situation we are facing the trans- 
fers of trained teachers and abolishing the post af craft teachers. 
lo face this situation training in specific areas were given to 
general teachers. The success of the implementation depends on 


the presence of responsible work experience teacher in each school. 


activities and Irwleme vw. tion 

There is spec fic s,lisbus for wor’ Experience proyramme from 
stanuam. § *. 1. in advition to this guide books with illustration 
were also Gevelopet. (ty FI Cui Nog been given to the teachers 
to add wore astivity based cn the importance of the locality, 


Engineering scheme has been implemented in 115 upper primary schools 
and 10 high schcol:. 


There is a team cf sork :.~-arience Officers for the follow up 


action. 
Socially Useful Proguctive work 


On addt tion to the work experience ‘activities SUPW programme 
has bocn lmplemented in che state as karn While you Learn Programe, 
It 15 rot a comurs. cy ite. but is aimed to create a prceductive 


> 


situation within the schooi. " e production is earned out out-of- , 
sclcoi hours, ¢ juipmenss end Holling Capitel were provided by the 
Lbepartrent to 2002 nijyh schools and 365 ‘upper primary schools. Out 
va Gale SC si Cuctive iteas, five icems are supplied to Ecucation 

Department and Stationery Denartment. The other products are sol¢ 


out through .c1ool co~operavive societies, No extension of the 


wer lets 


proyraume was Carried out duriny the year. More concentration 
was given for strengthing the existing programme in schools. The 
profit gainid f.ou ch: prodvetion is distributed among the parti- 


Cipating students and guiding teachers. @ Rs.75% , 20% ard 5% 
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As done last year UYovernment has given on order for the Supply of 
writing chalk, buster, Skipping rope 2nd pin-up-board for the imple- 


mentation of II phase Of the Up-ration Black jsoa>d Scheme, 


ork emerience § peiiner, sxhibition ang 
fr the Spot Competition 


very year we are Conducting work cxperience seminsr, exhibi- 

tions and on-the~spot competition et Sub-vistrict Level, nducatio- 
nal District Level and State level. Students from standard {£ to x 
are eligible for the competiton. Competitions were conducted in 

43 areas under cxhibition ana 45 areas unc -r on-the-spot competition. 
The state level winners in on-the-spot competition are eligible for 
grade marks in the 5.S.L.U. examination, c’sh awards and certificates, 
Till 1990-91 the benefit of grace m»rks was 7yiven to the first prize 
winners only. Now the benefit is extended to the second and third 


prize winners also. 


Pre-Vocationa] Courses 

Eleven. pre=vocational subjccts have been introduced in stan- 
dard IX anc X as a compulsory subjcct in all the high schole of the 
state. Syllabus and textbooks were also prepared and distributed 
te the schools. uring the ycar depth courses for a duration of 
10 days was also conducted in Agriculture and Technical Drawing. 
370 high school assistants in mathematics and 810 biology teachers 
were attended the course. Even tiiough goverinient have accorded 


sanction to introduce 20 more subject areas: it was not carried out 
due to shortage of funds. 
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Regional Loumundi, rcasikag vintzes for SUPy 

JOvernmunt peve ress Tn pepe al of starting ac yional 
Lomuundiv treining tevines 2. ine etate. 

The aieouo tha cur’ 4%: “u diuprové the skills of students 


| 


ang the teatices. inoy ste .zee to manipviate ith the equipuants 
and materials available at the centre related to all the SUP\, arvas 
implementec in the state. ‘there will be skillea tecinical perso. 
nnéls for cuidin: then. 

Moreover it is intended to give facility to the conuiunity to 
undetstana the modern techniques and production process of ite.s in 
which they are intereste., Uemonstration classes in the villayes 
and production of leaflets are the othcr areas to be looked into, 
The centre snould ielp the comwurity in starting home units ang to 


guide them in sellins the nrocucts profitaply 


The educational institutions ere benefitted in achieving its 
goals by the community. In turn the cummunity have to be bene~ 
fited in crac way or other by these educitionel Institutions. This 


interaction will give better results, 


1. 
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Name of the State 
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sport of the .. 


~= 


ve 
a? 


& 2 ols CL experience 
an wiaanya Frsdesh 


4&.B. Dubs 
Ny. irector 
Dri Office 
Snopal (eke ) 


-co8 


Madhya Pradesh 


Number of Institution = (1990-91) 


Primary Middle 
68649 14277 


High School 


1770 


Number of Stusents: Classwise, Sexwise. 


Class 


I 
II 
lil 
Iv 
VI 
VII 
VIII 
IX 
X 
xl 
XII 


Boys | 


1181685 


993325 


973014 
950424 
843895 

737979 
541457 
538769 
316620 
279855 
184149 

70708 


Girls 


851103 


712114 — 


693490 
552456 
413762 
369555 
306404 
279175 
107484 

85759 

48988 

35072 


F 


pecueelie 


Higher Secondgry 





2278 


Total 


2032788 


1705439 


1666504 
1502860 
1257657 
4107534 
847861 
817944 
424104 
365614 
233137 
105780 
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2e3 Wumber of Tencne os 


Subject teachers wie teach tie 7 Le also such venchers (viz, 
craft teachers) vio devute their tins aainly for wE nrograiamne, 


i ccle High Scsool sii yher Seconcary 
3745 74863 20796 33997 


There is no separite post of craft teacner in primary anu 
midgle scnocls. uvery teacher in these schools also teachcs the 
craft, There is a compuntnt cf craft in which every teacher is 
trained in the theory and practice during teachers training pro- 


qramme viz., 3.T.1. and o.ad. 


However there arc two thousana two hundrec forty eight iden- 
tical post of craft terchcis in secondary schools, ecuivalent to 
the cadre of upp..r civision teacher. In most of the secondary 
scneols the craft ‘3seing taught are in the aroes of diversified 
courses being tru st di. ine +chouls, ¢.g. emoroiedery, bakery, 
tailoring in hom sci 1c: based courses, Gardening: vegitable 
proauction ctc. in «_riecultur. basec courses. Photogr>phy and 


* a « 
drawin, 78ce linc. basec courses. 


2.3 Data recaroiny oricnt tion anc training of teachers 


(s) National Loved 


(1) acyienal ericniation programme for key persons in SUPW 
and cemmunity work hela at Hegional Golleye of Education 
Buspal from 29.1.81 to 3.2.81. In which the following 
three guidelines have been developed by the Lepartment of 


Vocationalization of iducation, NCEL:T, New Delhi for 
imjlementing 42 jrogramme, 
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(i) Guidelines for supervisors/Directors of i:ducetion/ 


Examination Boards, 


(41) Guidelines for sbul/Collets of suucsiien experts, 


(i414) Guidelines for Principels/deadmosters 


(iv) Guicelines for artisans/vciunt-ry owllanizations. 


(2) National workshop for implementing work Experience 
programme held at SISE Janbalpur, w.F. from 8.9.87 
to 12.9.87. 


(b) SCENT Level 
State level workshop for preparing requirement of infrastruc- 
tural facilities for different crafts at secondary level held et 


3.T.l. Sehore in 1988. 


(c) PwOST Level 


Ae Sher eee 
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Year “Now of Teachers Training 
Primary Secondary Total 
1986 14292 17090 31382 
1987, 12425 44201 26626 
1988 13977 14226 28203 
1989 18848 7684 = 26532 
1989 141171 - 44171 


(0.8. Teachers) 
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2.4 List of 


eee as ee 


(3) 


Note: 


(b) 
(1) 
(2) 


{c) 


(4) 
(4i) 
(iii) 
(iv) 
(v) 
vi) 
(vii) 
(viii) 
(ix) 
(x) 
(xi) 


(xii) 


wE wctiyi: 


Primery: Spinning, sardcening, marth .ork, Toy 


wiiadle : 


making, 
Li:d-board or piper work, bamboo or Cane ‘icrk, 


Tailosing (3 to 5 classes), Drawing. 


m stucent as to offer uny om of the crefts). 


One from yroup 1 or one from group 2, 
Sangeet, Chnitrakala. 
Knitting anG neéaving, wardening, wood work, 


Tailoring and Embroidering, Leathcr work, 
Agriculture, Home management. 


High School 


Grou A 


any of the activities: 

Food wicnagement, cooking and presentation. 
WwOooG Work 
Decorative buiiboo work 
Ornamental shect meking 
Artistic .tsther work 
Paper craft and paper itache 
Clay moueglling 

Tailoring 
snbroidery 
Commercial and Professional Art 
rhotoyraphy 


Tie and vye, Dyeing ind 


(xiii) music 
(xiv) Creative dance 
(xv) Toy making 
Group B: any one of the following SUPy activitics: 
(1) Health and dygiene 
(i) Cultivation of mecicinal plants 
(ii) Para medical services 
(iii) Nursing and First id 
(2) FEood and agriculture 
(i) Crop cultivation 
(ii) Gardening 
(iii) milk production 
(iv) Poultry farming 
(v) ‘Bekery 
(vi) Cultivation of spices 
Group C3: 
(3) Sholter 
(i) Electrical gadgets . 
(ii) Sheet—metal work and spray painting 
(iii) Wax-modeling pal 
(iv) Chalk making — 
(v) wood work 
(vi) Electronics 
ene Bamboo work ; 
viii) House hold chemicals . 
(ix) Repair of house hold yadgets. 


(4) Clothing 
(4) Spinning and weaving 
f?3N0 gw ending of cloths 
(i2i) swarment making 


* . ne, v4 wh as 
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(5) Guiturai_sn secrcaticnal p.ctivities 





i Dyeing and nrinting 


re 
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-nyincering diawing 
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iv) can” ° if film equipment 


(vi) Gompeu > settee 


Hisasr poeqndays 
Nursery, Kite’>.n o 2° -l.ug, Food preservation, Poultry keeping, 
gates 
Preparation or ~«7- ee its, Plumbing, Preliminary surveying, 
Comsercial or AlLG. ° ws) Ueulsture, Fhetography, Type-writing 


(Engiisn. ': UV}, Book tceping. 
The “:ork ixn: sence activitses is compulsory for every students 


at every stage of .cucation i.e. primary, middle, high school and 


higher s:c mdary. 





2.5 Nos of nours allotted to WE activity per week and total 
tenghing ncurs per week, giadewise. 





Primary Stage: j of the total time allotted for teaching i.e. 
(I to V) 8 


4 (Four) pesiods in a week. 
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fiddle Stage: ’ Same as primary stage. 
(VI to VIII) 


{ 


High School: Two periods per week, 
{ix & X) 


econdary Stage: Two periods per week, 
he and X12). 


2.6 No» of workbooks/reference books developed 


Special issue of 'PARIKSHAK' on Work Experience published 
by Board of Secondary Education, M,P, in October, 1977. 


3, Details of Evaluation Procedure. . 





The evaluation’ of wE programme ig internal. The assessment is 
‘done at primary level on the basis of practical performance of the 
students and same in middle level, At high school stage 50 marks 


are allocated for theory, 50 marks for artistic activity (practical) 


and 50 marks for SUPW practical work. At higher secundary stage 
evaluation is done continuoudye The school maintains a cumulative 


record of each student: which is open to inspection by the authori-~ 


ties of the board and of the school concerned. The students offering 
vocational training also have the facility to appear at an exami- 
nation specially conducted for the purpose and on passing it 
awarded a certificate of proficiency in the trade. The students 

at primary, middle, and high school stage are also assessed on the 


basis of continuous evaluation, 


4, institutional _infrastructupal socilitivs 


The institetione ssluct the -ctivity accorcsng to the avrilaple 
Lock ne ee eweS HM SOCK Me comoperation of tne locel shyvsical ang 
hun FL. SUUces $e. city Ved ane tools #ndad metcrial not requiring 


heavy ins. | coo vaueaecd within the available resources, 


5. nesaunse oF 


Stucents to ak Programme 
The students ate interested in nractical, productive, creative 
and useful activirics. They are interested in particular to such 


activities which sre vseful productive and local in nature. 


6, dow the y.b act 
(i) The scheosle utilise the available institutional resources- 
Man and ucterial. 


(ii) Use of s viivnable iccal material and -resources. 


(iii) Utilizine iocal articans, croftsman and experts available 


ang Wlthin there ach af the school. 


7. schicvem rtsf/Sucess, stories in tne field of work -xperience 


a ne. ee ae 





(i) Uxeft production projects axe undertaken in some schools 


yee 


vie. es epe. Lions seed. manures ice provided by 


puefta cad mt geturn are given to school. 
(ii) Sheiring the coot and nroduce by public and school. 


(434) Investment in producticn by school development committee. 


(‘v) Orgenisirg prrenis day and site exhibition for: goods 
Like vilion covers, tahle cloth ctc. specially in girls 
schoola 
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rhe QD the s  enes * ice : 
8 management Structure =~ the wwencics inves | in the state 


viz. Directorate and Boara and other vccnciss ~ their role 
and functions. 


(i) Directorate - astadlisiiment) vudi si, 


oU,-eiviscrs and 
Control. at et: Le. Saver. 


(ii) Joint Director at Division hee 
(iii) Dy. Director at District’. «4, 
(iv) B.E.O. at block level. 
(v) SCeRT, syllabus of prim.ry and micdle stage, training, 


textbook developed, teachers guide book, orientation of 
teachers at state lovel. 


(vi) DI&T at district level. 


(vii) Board of Secondary Education = Syllabus and examination 
' at secondary level (High & Higher Secondery). 


(viii) bi.P. textbook Corporation + Producticn, printing and 
distribution of textbooks and teachers guide, workbook etc. 


9, Is the state having carn while you learn scheme? 

lf yes, please give the cetaiis. 

The state is successfully implementing "EARN wHILE YOU LEARN" 
scheme since 1978 todate. tne aeinils vf tne oCnume, its extent, 
the various productive activities enc the achievements there in are 


onclosad, 


10. Details of innovative projects, if any. 
attempt is being made to make the evaluation of craft an item 
of External kxamination at goard level, sc as to make its teaching 


‘nd practice more educative and procuctive. 
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The Status icpurt of the ‘wrk Expericnee 
PLOgriws dn she tots of waniour 


BY; 
gee (wts.) Necru Saluja 
Prof. & dead 
avB, SCERT 
wanipur 
work wxperienc. or sucially Useful Productive ork is yiven 
dug importance in the stute of manipur. It has been made an inte- 


gral part of general cduc:tiun ind is one of the compulsory subjects, 


Deen we abeemomas i 


The state having 8 districts, is geoyraphically divided into 
two regions - Volley and ill, 
The number of institutions at different levels of education 


- in 1990-91 are as following: 





' Level of Educ ytion Valley Hill Total 
Primsrv Level (1-v) 1541 1710 3221 
Middle Level (vI-VIII) 302 391 693 
Secondary/iilo't Senuel 
Level (lA~a) £5o 138 400 
ie secindary Level 

X1-x11) 5 5 30 
Total 2100 2254 4344 


Rees eee eee ee me Soe em ee eee Te ee eee ee ey 
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these are the institutions which are eithex run by the state 


srnment or are Gove rnient Aided or are re isec ms 
Govern : és feo recognisce b, the State 


government. 


The:enrolment of students at different levels of education 


and sexewise ~cclimcnt in the yeor 1990-91 is as following: 


woe eee a eect oa Ser dns 
fevelof Education. ww ow. Boys. Girls  fotar 


Leves_ 


primary (I-V) 


with Pre-Primary  .- 1,43,850 . 1,21, 320 "2,658,170 
fiddle (VI-VILI) 42, 340 _ 36,360 78,700 
secondgry/High School 3 
fevel (1X-X) 26, 873 19,827 46,700 
igner Secondary Level , 
Hery 2,750 - 4,160 3,910 


TUTE TE: AO AT LE ORT Ew |= IE LN oom 





Class-wise allotment of periods per week, periods per year, 


marks (both maximum and minimum) and percentage of time 
allotted. 


Class Periods Periods ~“arks Pass ““  % of time 


—__... ber week per year allotted marks allotted 
I 28 100 100 30 12.50 

i 2 66 100 30 8.35 

III 3 100 100 . 30 10. 

WV 3 100 100 30 10 

: 3 100 100 30 10 

VI 3 100 100 30 8,35 

VIL. 3. 100 100 30 8,35 

VILI 3 100 100 30 8.35 


ee ne 


re eee, 
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Sy TTY SH TP ON FR MEGS TAIT CEE ES LT LMGTEC TE SEETTION 


Duration of a period-45 minutes, 


Different -tiirtiesg (ove been iftentified anc implemented 
ag SuPy wet oe Peay eee et Bese tS OE ES tian. Tall the 
micdle buvel et cour The, . -tinitc weiynhtage is allotted to 
the two componcnig oF .ore Sap-.ricnee 2.0. Esserti 1 activities 
and Elective vroyranmmes. How.ver, these two components of .kt 
form an integral port of SUP curriculum, «at the Higm School level 
there is a pre-vocntionol focus and the students can opt for the 


elective proyrammes designed by the Board of Secondary education, 


Primary Stage (I-V) 


at this stage of ccducctien empnrosis is laid on the development 
of good heylth, envirennsentel sanitatisn ind crs tivity and beauti- 


fic tion practices througn .b xyctivities. 


The activitics in which students at the primary level are taking 


part are Listed below: 

1. pactcice cf hygitne principles with regird te boty, longings, 
class—room schcol compound and home, 

2. Lecrning cf discases enc cheir preventive me sures. 

ca Learn nhout the different types of food required for a hvalthy 
hody. 

4. Use of tools and m't.urials - use of tovuls for creative acti- 


vities, tools for cleaning environment, clothes ind body 7nd 


simple yaraening trols. 


i. 


b. 


1 


4, 


preparation of creative, self-cxprssicnal -no useful objects 


for beautification are «. sration of home and- school by using 


locally available materials ona wu-ste prucucts (paper, Card= 
poard, clotn, thrends, mud, /us 2¢ bulbs, “Y9~skills, sugar-cane 


waste etc.) 


Learn about aifferent types of houses and living conditions 


of people. 
L.arning the scientific method of growing vegetables and 


simple cooking metnods. 


Hecognising the different costumes of the different states of 


India. 


Learning about different clothes required by the body and 


their maintenance and cire. 


~ Learning about the junctions and services rendercd by the 


various sesvicc Ccunlres and people of. the community - post- 


office, railway station, bus~stop, h alth centres, etc. 


Involvement in different cultural activities and participation 


in netional and local festivais and school functions. 


Developing an interest towards the welfare of the people, 


middle otiye, (VI-VILL), 

The aim af ouofSlicn at caiscle level of educrtiun is to instil 
diunmity 6% ppcocuctive 12 cur ints the stu.ent with a view to 
changing nis titite © turit.s orovductive labour anc towards working 


people wie prewuce end movri.n the scciety. The aim is also to 


the stucent for certain tind of work =n¢ 


Giscover the aptituce o 

te nurture his ~bility. 
The emphasis is an production of socially useful matcrirls 

bringing learning closer to work. The activities implemented at 
the middle classes «re: 

1. making of simple handicrafts using virious m-thods and skills 
(knitting of socks and gloves, articles embrcidered with 
cross-stitch, crepe-pap.r flowers, simple jute carpet 
wanufacturing ctc.) 

2e maintenance of school builuing and beautification of school, 

3. Visit to cifferent construction sites and gathering infor- 

mation on materials Necessary for construction of pucca houses, 
‘for making deors «nc. windows. 

. weVELOpient of nursery and cultivation ana core of pitnts. 

Ds Learning the constituents of foods and their importancc to 
the body e 

6. Learning simple techniques of food preservation, 

7, Tailoring of simple garmcnts and the care and storage vf 


clothes, 
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8, Participation in community service orogrammes 
9, Involvement of the students in the functions of the school 


and society. 


40. Learning about First-Aid, 


socondary/High School Stage (1x-x) 
The concept of wE is extended to the digh School Stage of 
education. The following activities have bcen iuentified, 
1, Clothing end food 
9, Fish culture in ponds 
3, Manipuri Dance 
4, Bce-keeping 
5. wusic 
evaluation 
There is a continuous evalur tion esueE for the ,&/SUPW acti- 
vity in all the classes. 4 scheme of evaluation of SUP activities 
hes been suyyested for the teacnizrs. 60% weightage is jiven eS the 


arojects.or practical work, 30% wightage to the attitude towards 
the work and 10% weightaye to the overall performance which includes 


ea ale se 2 2 . ’ . - . 
the intcr-relation of the subject study with work and preparation for 
professional or vocational studies. 

A self evalurtion report is also expected to be maintained 


by the student. This however, is not being done, seriously. 


Earn while fou y.oxt 
Some uf th. sci.-ls put up SUP» products exnibition alcnowith 
the scicne .xhibittion wher. the SU’. products “anufactured by thy 
students are gle. School fete, annual day cr founcation day pro- 
vide good vppustunity fer the profitavle dispos 1 of articles made 
or producea by the students. In few schools the SUPW perishable 
agricultural procucts sre Cisposeu off as quickly as possible by 


selling amony the staff ‘ind students of the school. 


york~books/neference pooks Developed 


oe 


AS per the nritional guidelines circulated by NCiAT, reference 
books for Class 1 tu VIII have b.cn vcvelopec in ianipuri Language 
by SCeuT. These hive been written either by different people or 
tnrougn the ecitorial Boord. These books have beer: prescribed as 
Syd textbooks by the Gov rnment of tanipur. Books for IX and X 


h.ve been developed by the Bonrd of Secondary Education, 


Teachers and Tuachers Training 


There is one SUPW subject teacher for each school, 


At f.. lintional aevel, a batch of 20-30 tcachers are sent 
for oricntation programmes, workshops and training. At the state 


level, training programmes are organised every quarterly in diffe- 


rent activitics of Supw, 


aonagement 


At the state level, an officer of the. rank.of vdditiofial 


piroctor, in the office of ‘the eee GF Ldweakion (Schools) 


looks after the work of SUPW/ iE: progranucs being run in the state. 


The Board of Secondary Education, uovernment of mianipur has 
prepared the SUPW syllabus for nrimary/middle/high school level 


classes in. consultation with the ayencies i.e. NCEKT. , 


The SCERT has developed textbooks for SUPw as per the guidelines 
circulated by NCERT. 


Status .ocport of the work uxperionce 
F.rcecamme in wh “rashtra a State 


ere 


By: 
».B. Thakre 
I/c Dy. Director 


Vocational educatica anc Training 
Pune (Maharashtra) 


‘tis Naine of the State : maharashtra 


2. Statistical doti/Information : 


2.1 Number of Institutions 


9104 


2.2 Number of Students : Classwisce - Scxwise 





Clg 68 mG es ete Go ota 
VIII std, 8,53,407 4,02,751 12,56, 158 
IX Sta. 8, 12,768 3, 83,572 11,96, 340 
x Std. 7, 74,065 3, 65,307 11,39, 372 
Total 24, 40, 240 11,51, 630 35,91, 870 


Se egos es ee er ae ” 15 em NS A NRO E08 es LE eR ES A TS 


+f wahacashtra the 11 Technical subjects viz. (i) Carpentry; 
(ii) Fitter, (3) wiremon, (iv) blacksmith, (v) moulder, (vi) welder, 
(vii) Turner, (viii) Fluub.r, (ix) Building Construction, (x) Rural 
Technolosy and (xi) textile are taught against work Experience at 


Secondary livel anw the enrolment of students are as follows: 





gndand SC Govt. School © Nan-SovtT Noa aE 
aided Scnools  Un-aided Schools 
eee ES TTR HT RETRY ARS OMNES RATS 8 SOREN Satie s NRT ENO, me ‘Paar pre (eee ene, 
yIIL 18,347 14,82) 605 
1X 13,735 12,302 94 
a 10,272 10,792 82 


a ea ees as le eer ce 
23 Number of Teachers 

The independent posts of teachers te teach eek Experience 
subject except technical subjects at secondary level are not created, 
awever the interested teach rs from the Institutions are given 


training by organising seminars, refresher courses etc, at National 


level) SCuRT level etc. as follows: 


(1) National Level: Teachers training programmes for SUPW are 


arranged by NCEKT, New Delhi at various states twice in a year. 


In every such programs, 60 to 80 teachers are given _training. 


Maharashtra St»te, so far NCERT has arranged 10 days 
duration four such programmes with the help of ‘SCERT, Maharashtra 


Statcs and about 250 teachers are given training. 


NEKT also organise the teachers training proyramme 
throughout the year and for this programme, the teachers are 


Called for training from all the states. 


Abeut 500 tcacaérs are alse trained se fer in w harashtre 


by attenuing above procraades. 


(2) SCexT Level: Training proyramues for seccndary scnool level 
teach os aa aerenes. every yerr by SbchT, wiahcrashitra state, 
the duration of such procrammes are 10 days. about 480 tea 
chers in 3 ta 4 reyions of the state are celled for training 


for cach procremic. 


PMOST Progrr ine 

During 1986 to 1989, 10 crys curation sass Oriented Teachers 
Programmes were alsu arranjed by SuLAT, Pune for Secondary and 
Primary school icachers :ne througn such programmes about 5000 


teachers are given training per year so far. 


wesides th. wow arwinisotizas, the State Level work Experient 
teachers sanghothins alse dresnidse at district level training pro- 
grammes of 10 Sys uration .wory yczr in vacation piriod of the 
schcal, wita wie pricr avsrovel of the State sovernment. Generally 
20 teachers subj.ctwise pirticiprte in such srocrammes. 

Te tecen sechnicsi sudj.cts at Seconcuary Level the number of 
teaceing stetl in vovernnnt end Nuen-Government raided as well as 


uUneaie cc scnools op 7s follows: 


- ey a 8 


acme oe nee a 
, creme eran a? RPT : or eee to 
acer nO Se 


post Numbe r“of Teaching Staff 

Govts, — Noncuevt, . -“NoncGovis 
cine pm erementt caim enanton mean SENOOL | school 
4, Headmaster 
», Engg. Supdt. 
4, Engg. Lecturer 901 1,233 A 


Di Asstt. Lecturer 
6, Jr. Lecturer 


% Instructor 


i ET re MOET A eee 8 


3, Asstt. Engg. ” 


® 
Sr a ee ere UT Se 2a LS Or Re NE 





ee 


9.4 List of WE Activities 


i we Memes ve SO 


List is attached herewith. 


2.5 No, of hours allotted to_wE activity per week and_ total 
teaching hours per week, grade-wise: — 








Class.__...._.No,. of Periods "Hours ka 
VIII 2 1 Hies. 10 mints. 
‘1x a. 1 Hrs. 45 mints, 
X 3 1 Hrs. 45 mints. 














Note: The schools, terching the subjects are permitted 
to allot 9, 12 and 12 vcriods for Std. VIII, 1X 
and X respectively. 


: 178 : 


2.6 No. of worcbooks/rofor acy books developed 


(i) about 10 workbdorks have been developed in 1972. 


(ii) isn handpouks fur Teachers of technical subjects have 


been publisnev ia 1989. 


Details of evaluation procedure 





(4) The cxaminations fur VIII and 1X are conducted by the 
Schools and the average marks cbtained by the students 
in Theory, Pr-cticals, Term work are converted into 


Letter Grades as follows:- 


SEARO ghee ae Oe 
1. 60% and aiove A 
2, 45% to 55% B 
3. 39% to 44% C 
4, Below 35% D (Failure) 








(ii) Examination for Std. X 
Except technical group, the examinations for Xth Std. 
are conducted by schools and for technical groups 
5.S.C. Examination Board conducts th: examination. 
The grades are given on average marks obtained by 


the students shown as above, The marks for technical 
subjects are given as below: 


5.52.64 exam. Technical subicets mirks 
4, Theory 30 Wwarks 
9. Practical 30 Marks 
3. Class work Seite 
4, Engg. Drawing 30 marks 
5, Class work 5 marks 


ee err ET 


Total: 100 marks 


eae ee er ner ie et = a 








4 Ingtitutional Infrastructural Facilities 

In gotle schools, soparate classrooms/workshop sheds are avai~ 
lable and where technical subjects at seccndary level are taught, 
te facilities of workshop/classrouoms for technical subjects are 
lo uscd for other uti subjects by such schools and-where neither 
gparate workshop sheds nor the Class rooms for technical subjects 
we available, the schools usc their regular classrooms to teach 


wrk experience. 


For work Experience, seperate grants are not sanctioncd by the 
dwt, rowever, the grant-in-aic schools mect the expenditure on tools 
quipment and raw matcrial etc. for .— from the grants sanctioned 
towards cuntingency (12¥2%) by the Govt. ana non aided schools meet 
the above expenditure from their own funcs. 


ys 


—_ 


Kesponse of Stusents to .E Programme 
If the teache.s who teach wi are motivated, the response of the 
stidents ere good. However, if the teachers are not motivated the 


sponse of the students are not much appreciable. 


6. ow the wb activities ~re conoreanated 
at, the Institution , 





% g.e.no7ry level, separ te costs 
ef vas tiwh rs can ih erett. J. awyever, interestid terchers in 
schools re Jjcputiu Dp & troining «t tlational Level, State Level, 
District Li tant gee wy 8 Pious gcganisations and by such trai. 
nec teachers, .2 stoj-cts we taught in schools. 

In schovls, every teacher is reyuired to teach 30 hours per 
week and the t- rclicrs wae teach .6 cover this suojects within this 


workload of SO nours, 


7. achiovewents/suceess stories in the 


ee 


Ficlc of work experience 

Fer an exauple, I am aagny te sight examples of tw: schocls 
viz.) keerl digh schocl, vaval, bist. Pune governed by a well 
renowntel nian mr. Kalbay, (2) Aptc Yrashala, Pune, wo is haded by 
Shri Feu. Vaicya. the subjects undcor work Experience tought in 


these schools is founs te iv such us:ful to the stuzents. 


eSnarratea py these two follows, the stucents strength und. 
WE Nave starts their own businces in Caterang anu Service Sector 
é 


ATC yeeg., Ph: fitting work, Building unintenance ork Scerviccs, 


Hepairs and snintenanc. of épplicnces ete.) 


while the subject tuught at .abal Institute, besically covers 
the ayriculture course, machinery, touls and cquipmnts and ayri- 
culture equipments which arc uscd by farm:is novds yenrly mainte- 


nance and reprixs. The same is taught tu the students under ue. 


o the Pabal Institute has taken some projects 


J to Gevelop equip- 


nts fO2 agricul turc Farms 6.3. the instituie & 
X 


:$ G@velcped a low 


; Sat te o- Ble, deters . 
ast transport2tion model VPI S Useful ty the frrmers and iad 


veloped and prepared by the stucents of Xth Sta. The students 
ye also ben given the training to spray the insecticides syste-~ 
tically and economically. woreover, they nerve b-en eine in 
yi Technology « 

Thareby the institute c»rns money by selling the buds and 
pers are benefitted by utilising the services of the students 


fr spraying the insecticides ~t cc vnomical cost. 
such many other stories can alse be told in other fields also, 


, wanagement Structure 
(i) SSC bxamination Boarc prepare the syllabus of various - 
subjects of i: and also moderate ‘the same from time ‘to 
time according to wants and necds and also conducts the 


exaninations of Xth Stc. for technical subjects. 


(14) Directorate: Sti.f unner the control of Directorate 
of Education, wiaharashtr- State, conducts 10 days duration 
training programmes for Secondary and Primary level 
teachers every year. The Lircctorate of Educa tion/ 
Directorate of Vocational Education and Training 


control over the schools. 


« 182 


(442) ghrorshtro Textieoks puteau? Frepurs th. textbooks of 
Vero « SUIPC ES 47 alls 
(iv) J: ethegis - woke arren wunts to tecen we to the 


stuecnts by previcing infrastructur+l f. cilities, 
trainca teachers <.c., ano also c.nuuc. cxamination 


upts ath Sta. cnucent technical subject of Xth Std, 


(v) The sducation Offic. rs of Zilla Perishads periovically 
inspect th. schools ana soe that »E is tought in schools 
accosding to syllabus and else guias the trcachers as well 


ras solve the problems if any. 


9. Is the State having zara while you learn scheme 
ee 


if Yes, give the cetiils. 

wt prescnt th re is no such system aeveloped by which the stu- 
dents earr while they >re workiny or lecrnirg. But whatever the 
work, the stucdcnts per.orm vuring th. work expericnee period if it 
is counted in terms of moncy, it will Le on asscts te the Institutes 
anu trom thit a procedu.e can be laid down for sharing vf the pro- 
fits by the stucents while they learning or taking uducation. 
10. Letails vi Innevotave pscdcets if any 

The SULLT organises the seminar covery yerr, anc througn dis= 
Cussions of experivrtes, exchange of fucas, by furmulnting comsi- 
Tt..s te Upetceuate tue syllavus, and alse introduces tho new sub- 
jects accordin, ty mods of the society, taking int. consideration 


the developine t chnelogy, 


' 
a 


Optionzl subj.cts 


Stance IX & X 


wate eraermes 


Candidates shall have to select any cnc cf tho fcllowing 


spjects: as per the scheme given bv low: 
; 


Tier Name of subjecy 


et 70S Tee ers ee Te Ly A Sr 
Marks for marks for Total 
ee ne ie eee nian nee oO EKDOOK Practical Marks 


, Introduction to the world of 50 
work AND Any two Work Expe~ 
rience Projects from the 
list given below (25 Marks cach) 


OR oo 50 _ 100 
({) Elements of Home Science “ND 50 - & 
Two Work=-Expericnce Projects ~- 50: "400 


(i) Needle work, Embriodery, 
Knitting and Crochet 


(ii) Preparation of Nutri- 
tious Food 
(25 marks cach) 


(II) Technical 50 50 - 400 

(II) Elements of Agriculture 30 © 80 - 22, 4100 

(iV) clements of Commerce and 50 50- _. 100 
Accounts 


(As given on page 227) 


(V) Elements of Finc arts 50 500 108 
Any one from the list : 
Jiven on page 227) 


(VI) Elements of Industrial. 50- 50 * . 100 
Crafts : ae 


(Any one from the List 
Yliven on page’ 227) 


be . ‘ i . 5 & eS 
RE 2 an SPCR YEE SR eT Se weN, er eer ERS FAR, * 1 NTS ES eT é 


é 


a 1ee 3 


work expericnce 


(any two prog. cts--25 .arks cach ~ Total 50 marks ) 


ts 

2. 

3. 

5. 

6. 

7. 

8. 

9. 
40%. 
1s 
12. 
13. 
14, 
15. 
16, 
17, 
18, 
19, 
20. 
21. 
22; 
a3: 
24, 
25. 
26. 


nome 


vse of Cuomnen Tools 

maintenince and «rb. oucticn vf School Science apparntus 
madiviunenee ome! bleii. ntery wepairs, «wepatrs of uadios 
yreper.tion cf rlastic articles 

Botik ~rt 

rep nition cf Suitcases 

maintwnance anu wlcoment ry acpairs cf Time-Picccs 
Licsentiry rlurbing 

mainicuance and Ele Mentory iepairs of water Pump 
ulementary Chemicril Technol scy 

waintenence sand rreparation cf Teaching Learning Aids 
Needle work, Embrivvery, Knitting an: Crochet 

Firm Operation 

Poultry 

Preparation ef Bread and Biscuits 

frisciculture 

dorticulture 

Bee Keeping 

ereparation of i'utritivous Food 

wmirinc Fisherics 

animal i#anageient 

Wee Nince wld kLlumentary c¢epairs vf Typewriters 
Silk Sercen sainting 

raiinting 

glen se:id raintiny 


House buecurition 


Science and work expericnce Frojects (2) 


II. Technical 


Iii. Elements of »zgriculture 


IV. 


Ve 


Vi, 
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Elements of Commerce and Accounts 
Theory practical 
klements of Book-keeing Typewriting 
or er : 
Elements of Commerce irectical «srk in Commerce 
or 
Economics 


Elements of Fine Arts (Any one) 


4¢ Drawiny and Painting (History ana Appreciation cf art 
and Practical 
or 
Work-Experience Projects 
(Any two from the list given above) 
2. Indian Music 
3. European music 
4. Dancing 
5. Clay Mocelling and Cerazics 
6. Metal Craft 
7. Furniture Design 
8, Textile Design 
9. Interior Decoration 


Elements of Industrial Urnfts (any one) 


1. metal Fitting Craft 

2. Tailoring and cutting 

3. Embriodery and Needle Work | 

4, Typography 

5. Radio Engineering and Servicing 
6, Jr. Chemical Technology 
7. Plastic Technology 
8. Handmade Paper-making 
9. Cane and Bambco work 
0 


10. Fisheries 


1. 


2. 


To enable the pupils to - 


11, Glay modelling lowing to pettery 
12. wo. ork 

13. Textile Techaslocy wing (Four) 
Tomlile Technology 

(i) Dyeing & laching 

aad 
(le, 


15, eroecretion of Coir articles 


engineering ute ting 


16, Phetography 
17, electronics 
18, Puppetry 


acquire knowlecyc about cifferent typos of ctcupations and 

thedr relevance to the ncu's of the rouple. 

acquire knowledce adout the factors te be consivercd in choosing) 
} 

one's OWN Carver, 


unucrstanc the trcturs which ar. x.gounsible for poverty of 
neonle an thcir relation to the world of work, 


The Status 5 Report of 
Program mme in the Stat 





Bys 

Shri G. Bagchi 

by. Director of school ecucation 
west #engal 








Primary - 51,060 (approx...) 
Secon-ary~14,000 (approx. ) 


No. of Institutions 


No. of Students : 54 (fifty four) (approx.) 


No. of teachers : Primary : 1,73,000 (approx.) 
: Secondary: 1,26,000 (approx.) 
. All teachers at the primary level are somchow ongaged, as per 
requirement of Primary. School Syllabus in the statu, which include 
the following major curricular areas: 
(a) physical Education activities; 


(b) Content-based subjects (viz. mother lancuage, .rithmatic, 
History, Geography anc Natural Science); 


(c) Direct Experience activities; and 

(d) Productive and creative wurks-relitet te tar work expe= 
rience activities. 

At the Secondary Level cach of the Institution in the State 


has the teaching staff grouped as uncer: 
(a) Head of the Institution 
(b) Language Group 


any 
: rhe 2 


Cc) SciiacG “0% ar ster tics croup 
(a) Sucich s€-tic sr vp (a.c iistery & ssogranhy); and 


(e) ghysies. aut .dunco. wrk Scuesztion sroup, 


In = 6 unit cen. 1 teacctses Vea with only one unit in each 
class, ta. . ou ee wate a, tne of these 12 (twelve) teachers 
Weduy one Line, cubes bi Ciba. Craft teachers or te iwicas 
belonying to the vteennicil stream in the old H.S. stream in theo 
seconuary schucls are cl cc. in the ,ork Baucation Grour. The 
work education teachers mainly devote their timc mainly for the 
Werk cxpericnce -sctiviti.s ir the schouls. 

For any programme inclucing short term cerientation programme 
under the Director st. of School atucation, SCunT, PMosT /CB-PmO0ST 
the work ceucation T. achers naturally gct preferencc. «at the 
Teachers! Treining Level (Secerauy), two Institutions (one at 
nahara viz. dahara vost tarzeuite Basic Training Colleye anu the 
other at Benoy Bhawan, Inrtiniketan under Vishwa Bharati University) 
with much merc weightay. (40% uf the total assessment area) produce 
Trained leacners (In-service and Preservice - both with one year's 
course) wie con clirvetiyv he appointed as work Evucation Teachers in 
the schovls. woth universitics hag also revised the b.&d. syllabus 
recently yiving weightage t: .ourk buucetion asp.cts at the Training 
institutions (o.cu. Colleges) with orc full Paper (Content and 


method) in werk couc:tion, 
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Part=B 
a1 List of wi Activities 

ee Experience inclu.es meaningful procuctive manual works, 
gyward looking given in real prosuctive situstion. It signifies 
direct involvement in prublem-salving activities relateu to the 
msic needs of life, which result in concious perception of 


mality in torm of knowledjze, skill and attitude, 


Ad the primary level of School Education, the activities are 
grouped in 2 parts — one for the Pruductive works and Creative 
ywrks ~ both for the tracheretrainecs (in-service and pre-service 
following a cOmuon anu uniform Teachor education house for one year) 
in the 63 primary Teachers' Training Institutions in the State 
Neoductive and Creative works! arc compulsory. Examining subject 
at the axternal Primary Teachers! Training. Examination with 100 
mrks (for theory ani’ practice). «at the gchoollevel the students 
have such activities (mainly at the A,ARENEZSS LeVEL) from their 
teachers. There ig no fins} examination (cxternal) at the end 
of the Primary Stayc (at the enc of Class IV) anc stucents pass 
through continuvus and comprehensive evaluation systems, as pre- 


Vailing in the state. 


At the Seconcary Level of School EJucation also spucifical 
activities/item of work have been incorperitud in the kevised 
Syllabus (1982) which is aimed at closer invelvoment in the pro- 


grammes and changed/modifiec pattern of Evaluation (External) at the 


OF apt 


cnu of Ck 1g 38x x (with, -xtesnal -xanin.vicn marks cf 50 (performance 
before the’ external, exemin tion-20; viv? voce by the External 


Ex.mination-20 eon woal - Mention sirry Geoke10 Total-50), 


B.2 Involveinent Ff reach x 


iw 


AS PUT soverMiw at Or ex “ssued in 1974 (at the time sf 
introcucing revise. syllcvbus fer Sccuntary ecuccsticn in the Stat.) 
it was lais Gown that 11 terchers sould be invelve’ in wE pro» 
yranmes and for such invilvement two periods must be assigne! to a 
teacher with correspomliny adjustment in the tcetal work-load per 
week. While the work icducatis. Teacher woulu revain in full charge 
OF the prourtnme, other teache:s might take part in environmental 
netivitics prescribe.) in lowwnr classes (I-VIiI) or even in higher 
Classes (IA anu k). dow.ver, in actual practice, however, the inva 
ef invelving uf the subject terich xs in work ccucation .ctivities 


Git net matcrialis. in work schcels. 


B.3 Wo. of hours alluttss to .e activities 
1 hour (Jaily) fer cach vf the primiry classs 


1 heur weily (excepting saturuay) in seconcary schools for 


€acn .2 Lie Seon ry classes. 


as 


ructu 


ae 6, 77 aay crm skemm sia = Be 
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Initially, the schools woul ct lump-sum ymount fur imple- 
mentation of werk experience. (productive an! creative works at tne 
primery level enc’ werk o.ucttizn at the secondery level) in schools, 


but gra.ually such r.lers. of grants was not forthcoming. The 


heads of the institutions even if interests. covle handy make the 
programme s successfully implemented in their institutions mainly 
because of monetary’ .constraints and secondly due to Lack cf proper 


motivation. 


BS Instructional material Development 

Progress in the field of development of instructicnal materials, 
in West Bengal has not bcen with much significance, However, one 
teachers! guide book and Specific Instruction manual for Exami- 
nation (Assessment) of Work &ducation Activities in secondary 
schools have been published, Vocational Guice/Instruction Books 
have also been released. Teacher Training Colleges(secondary level) 
and Training Institutes (primary l¢ével) with work education actwi- 
ties aré guided by NCERT publications on the subject and also on 


State Syllabi for the project. 


B,6 Stuccnt Response 


¥sychologically, students want to do creative work, produce 


materials with their own hand. ‘But due to practical constraints and 
consijeration students responded rather feebly to the programnes of 


work Kducation, 


B.7 Achicvement/Success Stories in the ficld_of wE 


~ 





Nothing significant in recent “ays. 


B.8 Management Structure — 


West Bengal Board of Primary Evucation (alongwith district 


school Boards/Gouneils’ fox PEime ry Schools in districts) at the 


eramry Level; west Gonvcl wedarasy b.uertion Boar! (for siadarasa 
evucction), «ast Bon) cate of ceCen ary geucation, Stri.T, Dine- 
tanate of Cre a ude tien, ast coral (with branching it the 
vigteices, » b- ivisions an’ circles/blocks) etc. are the major 
functioniriis in dh oan + ant any improvesent/continuing programe 
for work gue sis must ombteee all such institut ions/agencics at 


tne notional level, state level or any cther lowr level. 


Howzver, th: Jirecusr.te of School cuucation must be allowed 
to roweinfact as tin soordinating/No:al agency for any such programme 


for proper impel wencation. 


Reseireh stucl.s, evelvemant cf cyaluntion tool, for measurement 
asstssment vi the c oy tencics of the studcnts anc the teachers, 
periouic on.) systcm tic ticheing/. rleatotion uf school supervision, 
stressing upen Teschore' acle di duplogenting the Fregrammé of work 
Experience/suuc iti: r: cal fir lly vericdical ana regul-r follow-up 
works are bein fecwu smu = tu ce taken up ay the apex bodies at 
the Watiunalyoutte level in crser that the scheme may pruduce 
expected fruits taruene mfuily trough out work stritegies, all 
ayencics cantion. in the les paragraph shorld be got invelvect in 


uny such pro remie, 
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TeUT a Ho qa caraartas Poe ar srafgya 


_—_ ee 


sre Prat seas 

REUTOTTTOS 
See SarT 

tse & He TeTTeaa actanrey sy agdt gs dear ar wrfast 
cra ara Be gatdy &, watts greed ve wa BAT yorated & at 
spasu Hoa sara & Panter Bares et wadt & | ya: yraramar 
gq ava oY agua oy ar vet & Pe sa yaretfan at ard at gtaar 
a ats ara arett bet Petar st comear at are faa ta a aT 

shanty THT at Hes TATG BT Paar we Ae | 


see gen Ho taast actor? ay sget dear : 


etme 


eraetTy & Ta sere ya A ava ersegea Fat oe aay aH BTat 
# deur ATT 18,08,@08 § 18 ATS § & xe gt 18 ATE HA Soy. 
pia 9 are oetarff ager et ara 2 1 xarts 9 are settee 
mera reat 4a jae 8 are sveratfsve Tea 4H aot ae 
mari! gu-utsca ete & ar ogrdé ets ae Ao ars | se yar 
ETHEG FATT HEMT 9 ATS eTseg agedreh + | ate |erdeg 
mmitet gT-aTIQH FT 10 ATE wT gtaeM ersega eae oe AetotTe 
a aT E | 


sett gate soouitteve Eat Oe WATT 4y.25 ATS BT HgediteT 
eter wT 4.25 HTS sector FH amp 2 nTS §F PUATET 6-25 are 
re Remsen wr Hao ata Bt 
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big eTdean Boochardy _ srirf era__ ever oeterray 


on 


18 ATg - ; ate 5 ae 


ai 


yattrd ety, ; aréean sear sre WSC 
, 2 ae | | Lave. | 


jof eta tees mtrari_ sect era yataatesy Trrar 
= ~-o Po TG pou arg 


~ ~ “sey 


EGE TT taesy eScar sedtef ae 


a: 


re 


Sa JSTI Siacgat wat Ge 9 ATE + | ATS qUECae EaTe 
= JO ATG MIT Eval eva EAT UT 4.25 ATE + 2.25 AT@ = €.50 ATS 
gta} aetanty 86 uri @, for? ean: thre bg satya PIT 
earaaTrus Ts Tar & CEN ep wreraaatT & | 


gertT 4 a7 a ar eve tay aT JTayTa 


eee eee ee 


ee 


ATHY UT Ruy) GAT HAT 10 B KAT IT geet % 6142 
Paqraat i ae) gts A, maar wr * arafgya og% aT graura 2, 
TSAST ATHATTS GFITS= Joo HHT A eTeT 2B 1 araaies geores bg 
: 2 'o 3 ger HeEUTOST oT BETUAT B 
STAT wy ypaTtar av rete) st, ¥ Moy cara aty ate at 
Se an. : rear SY F ata sey oy aT Tear 
TSG Roi. ry erat 2 ety car Be eta agar jo ay otter 
day o Tae ge acy ars arith | 


mirarapay 7 


aTargae #7 rit gery & afl elu Paataay B Ata — 
We Pea Va HATAGUNT Teqras ard ed sara dar } wr 8 wPaard 
wa opTe or rey 3, esd Patrtsc ur ¥ s¥ 1000 de xa ParTaar 


oe oe 


faa frTaT at ary PeaT sat 4 pads err deur ates # 3 in 
“1900 TarTaay AA af i9en-s9 4 200 ParTaat at 100-88 

git ParTAa B AGATE SuGeayT Vd Hey are F Hu eq agUTs tear aT 
get @, ¥Ao cts PagTaay & Tae xgerTa fear arar avaa & Pourereta 
& | 


SagTagt HY FeaT ye 


sao ataoTd wr A ga 8 Pe eT 642 Tarren 
PagTaat # ATT 2 | ail 
jay. Tatstec wr 8 gem} Tat - TaTAT loo TaaTaat FI 
| Pagtant 4 ary = | 


BTH-STATHT oY dear ¥ HGATTA §: 


w= mt te ee 


b Pagraat at dear mr - 9 3} oaT— Ie 


eee eee — o_o ee mete ee 


ouy arin PasTaat 48,800 $48, 800 
{ oun Pao x uaa x 

5° BTATe | . 

756 aTaatT 3 Party § 1,541,200 - 1,51, 200 
6.756 Tao x 4 aq | | 


fate Sos ip otis Sasa ved Sh dee a ae aaa eee ree 





neuTge? eq ge Steet oy eased : 


wEP fe geal OT GOT saa} coma; arate } Tag 
sre hast et iid Sst pThe ReNTey, Fis HeaTITG ed weg 


Tasty gearyah ey gseSmerr tocar } yea wearqe ard uarar ar 
weT 2: 

sty Set db gapia gets ef st ee xeuros ograr ® | 
aq gare & getty army A amp e euros ga Teter 1000 Tayraat 
Hx e.xeuros = eo0n reaTTS oEgTa z | 

st reaTay aT ae 1980-a9 § Taaarag atet dtgea ara, 
eraTat Hoofetiem avrar ar gar @ | 


BATT wt eugear : 


eee meee 


Geis wT H5 eratnt ay Parag cuaeyt 2 : 


et nen es a a ae PP ee PGS Ge ewes Sed 
GUTH Tas STAT T FATTT 
iyiSeeiiseh dase geek ee |. ene 
‘ro AT IT 9 | 
fo8 08 faethe ser ; 6 : 
Bg 0d Tare Aare ‘ 2 
a4] Ty ae Ta TA 6 
634 } utirhar Parra } 6 

363 water Pay i 6 . 2 

"473 ee 7 5 | 

iB ° gr ! Ny 4 


s 1973 


a 35 ST COTEIT : 


ee 


wTUrgMa oy Trrar o aia aratem_cer wala er & oTst 
areT 8& eray wt aerh are at Aaeoar & at anra } fae aoabtt ef 
mr serTawar 8 gs et | sty Tare oe 34 erat at aearatranh 
scaraa aray & ara & aff qeatron fear arar 2 | 


STo stodto greag tara}, gees, ersgta ardarey am ficas 3 
at degraat 3 xgere gTsaet, ga areufus aan areatas eaet ov 
oTSpA Vs wn Paya TAr sa Tar OTAT aTPEr | 


eas a aa ee ee aaa aaa ee ee se 


| 
gl rent f waT | 35 Fe i uOfarTa $16 STarta 
f24 ia qreaias jaar 6 & a f, lo stan flo gtarta 
£73 16 gfarta } 4 gParta 
saya attaar & ease O fe eTurgua at at way Fo oftge 
Pour aT await & Jif servaw ard, joj-argar?am ord | arar Fi 
a yTaras aarat Y argertus eruy qe an ates sar arfee car aga 
Be qd qreatua yte areutas sara? A argerfas srut oe sa an ate 
SeITEH STUY oe GAA sa efeH GAT TFET | 
weg a PrTer Apt j 1986 f HAY set gare & degra at aay 
| 
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BaoNTOsONTCOSTO ETUT FF To yHG By aareoa sacrat at 


uf 3 fae ws at at gare } aru at oes ay deg a7 eB : 


jl) argarfas ard — araard aTd & we ON gar 3 wy ets 


ws ATT De | 

jo} serrae ord — Sateos ard } wr Mo aA) suergare sro 
ST UA St GIT FBTH 4 aT ge A tas eter atd 
wey | 


ree gerT ¥ tt ararged 3 oraqupa at sat gary § argattas 


aToY er arey erargud fase ser 4 aree arafes WH eT araré 
IT ICUTSA HET GT avatiea ayargua Paes gar 8 x-ae auet AT 
THAT TAT € | FET STAT & sqTETETH STargua 3 $4 TET TIT 


ataies aTay § yrare oe es oTaapa dure Pear war @ at ary fear 
aT teT = | 


}5} 


)a, 


rarata soesy eateat cur det et af & ygare Pat 
eS (TTT ST TUT — est earaT, ateacet eaTaT, atetore, 
Coe, Eta, att sara, ga a} sats ar aa & garg, 
Pa aT ard, ahr are, an, deft, ude, gaaea, crus, Tacs, 
ersur, ded} urear warar, &fém, urtart aarar | 
aTEu wruryaa ; 
jl SSTRHU 74 eoegaT, Tastaa wT crecogta § raasar 
ua | 


j24 


13} 


}4} 


16} 
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Grape Parecnt, east, aia eter, ate, art ¥ 
Gst. deg ot PAGTMAT, am aTST, svey ETAT | 


ogeer aura, ayst a6 8 art aretoes oteadat a 


WT ATE | 

qh — TaPsaea gate. area eaTar, te aye ar vba 
UarTal PIT FawT Va-TaTa | 

WaeI-~ ac zt goat Fs Bata, uteéy-atey nee Bear, 
fraret #} avena | | 
Tex - as gare & seat ST wraerey, aeat ot anrd 
iTS, TITS, BUTS, Teme, mB eT ATH RB wgare STeAT 
TIT THATS BRAT | 


aTteatan To wT wa — Fa sea cat wir sa 


saat ce atesiae aTeyn wrtiad sear | aeqaay 
SaTaT, ataaat aT Gath, atenra, ate yea aT HEUTA | 
argartas are war ware ar - aTyfes waeTa, ar } 
Tra-osta Ho aaretocr va ast wy eearm 1 

WT BS GpRPae aToaraY A sara, PasaTat aT 
weTaaT | 

HICH gear eg Prete sTATH? 4? Beare aT 
gTrmerr, wea, *awaeh aT wre STAT | 


gore yart Hwa 9 WIT 10 BT VTHRA } STATA | 
35) WTHaT tS arate : 


earata graatguTe faeafatan Ue ats BTY STaT UTE 
Paqtaa &f gis afa ge gyrarfed wg agare woes 
ST MITaT ed avequr star | 

> 


: 2aM0: 


Jogo TastTea Soe £0 apa sore ATAT | 
R34 Tet Gy cre) ary. > attaraeer ote anTarT | 

Ba, me RS 8 OTe oe Be TAT, STR ITAT 
q0 9 TTT TTY 


363 Hr. cr ey 

373 5t, TE HTS 

183 yy YrTeq 

393 ay Ts Ter 

{i103 aTg FrTeT 

$112 BATE eH, aTear 
fl23 0 Cars ate warts 

3153 Taare 

§i4ug ara wT 

$153 weeu cra 

Jie} wear cmH 

4173 BY cTay 

$18) aTRaedy ar scores 
319) Ta Arar 

3203 3H AAT ae FT FTA 
Soko Seer oy ere 

320% mretamerr 

3233 @TPsuaT nee 

3243 EBT area 

2253 ure waIT atnacdt 
joeg  mTATS ead get ar Paar - 
}273) gat, cat aar afeaut }- ct Barr arar | 


dai 
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§2e3 mast, Pract arte 3 Saat ar csater 

§29) Savy abe aatagaey at are | 

aves aTafgua : 

Aigo ATATSU cureTe ay eTe CA igh oe ead, uta aaTe ed 
aTéataw FOTAT oe eer o faen | 

joj argertus Taare F ar’) fay Tia me vd wieae aT 
eqaT VG MATS | 

433 WAGTA OT wera vd wears { naa Noes faa Pages & 
Ted 4 qaaTt HAT j 

4) mT TITGE 

{5} aures fo aTsteo j 

g6$ 0 ANTASCT eG gps arfe Comat } ggurTa & xan aeTAT | 

{7300 Pasrag aT grey, argtes grist ed Aiaw ghoar a 
erat artez 1 

§ag 0 OTSaT eat oe acaTe Bat are gararard Tria? Paty 
arareat Va etal eter Afas meat et wera art at 
Taqe & gaas ccyh are | 

jo) Partaa 4 ana-aay oe ataau, ma, serst, ata, afar 

TTo, wecopey ate ay ghaattaarat, serge & aeataat 
TIT artsiatrag va wrseye gar wr yrutea Pear Ta | 

Siuj stat ot gtataa Paatten carara ef abiraa area & Tar 
fea TeuT ary | 

S11f 0 aTates arora vd St oT aTatas faar ara | 

{12g ware dor & ard & gavin Tomas garter ar arate, 


TayTag at aarTs, arena ed auTae aT GeaaTAa aor 
ay vaareas ard iff aeTe are] 


qc: 


we 
oO 
a] 
s 


reufor yy qae-corra geutes agaT ve Tarts! werd ETAT | 
aq fart aoc> osrutaer ae tagg A ary Tear war & | 


en ll ee pei, Sqeenray FAT te, gah fae eratgua war 


dary Tsao) at estat cf Bs are Tar ywarea cords et, sad 


Par faucet teat? eq fo aeutaa gipar ge rian & : 
eu aT W 
Sieh ct Sac yet ees yt ta en ee ia a ea 
4 . 
puta {are % arene larirgse | bag ataras aregtad§ tt 
gare Ce joven 7 (top 
I grt 5 5 5 5 5 5 30 
2-  wATET 5 5 5 5 5 5 36 
3- 6s TaNer 5 5 * 35. HB 5 5 30 
ye ERT aTLeriue daryyat fatacgte Tar 50 
5s RT 5 5 5 5 5 5 30 
6~ 3 5 5 5 5 5 5 30 
Si} 2003 


ee mmm mmm meee eee 


Tes eT YTATS Taraary Etat after : 
1) aT % Paatna soteata 
yeUTA BTY | weaTT IAT } 
sue Pee 


WN fo 
yoo KL on 


mat us rae me 


uf ard #t geacent, sttasar ed area cagere ed wTaeT 


A Santi 


ae tReet are 
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greats? $ aTaTe ge souda ay uta etst ot ep aeatsa 


yPara TeT err @ ate yToatar & agate Pasaeq Stoo gers a} 
aTett @ : . 


QTarTaar - 200 dat HY Tats Soy 
75yY UT He 30- 150 q 
~ 60%— Thy 120- 149 ay 
us 597 90- 119 ay 
337- kay 66— 89 st 
337-4 Ft 00-65 3 
TAT oF 


— eee 


gets eta st aratged, arse ed Shas Prrear 3 aregah § ofa 
Bq suMPSYy & Tae GaTeT oy Tay art | 


aearad graure’ : 


mete 


aapaq looo TaqTaat 4 8 gas aaran 20u *aytTaut st 1000-00 
8 ofa Taras & agate sceent vd scar ara avait Bq wea are 
ygera Teer var 2 | wea goo PagTmat ot sa ord gy agera Paar 
aTAT Wreaa & Pearereita ea 
‘eTat a arat ya a gta ard : 


"afar FaqTaay 4 oerat arr «ratyia srajat 8 eta ay ar 
ter 2 gata ve ara an oe tafe aeat @ a gurarara ga aTdpa F 
faut eto ewe ze | farts eR eriasr “eo raul Hoe. arden wey 
waTy aT ve = | 
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fear ear qe arsedh &y wear: 


a te ide ee oa ee. en ee ee ee ee Se 


wy ae Pane Wo até ferts guia ae’ 2) efowa Tauterat F 


cig aria, amqray Dawe et gee aes ae aTiga gary s oy - 


cree ot oe} aT sta, &e at ami Sada 8 ate sar faraway 
aut avaT, aheacty gaara, esas carat, deaetTen The, ATS eAarar 
HITS 


WoeRMAT HY SETPAUT : 


aqua aver atta, orate, gearage Bo erargaa aamcrygds ot rer 
@ ) ca Sasrag 3 geratardé, ary amera fee TeaTey carta @ oe: 
TEE OT TcuTE, Fate B iaenweca car ata, wach ar Panty, eaarsa 
atte @ Pugh Uy ete) 2 at weat ath get sev ae Te TI 

sogéa st atic ard sear soer ara , gererata ever Taa-Paare 
sost ay wmf, story Bo rrsaya acer oes & eTat aTeT Sn ta, ars 
atta RATy OT are TIT adbay eTea, ATR TMT etey treat eG 
atiacer ed ahetoray xiao atutya et w2 F 
Toa Tea Fae TE ESET s_ 

TasTas ene or serarard weet oat Padt aheo HOTS BTET 
@ cusedgr Bay aTat & | 


age waa fttostorsts aey et ator j "at garea ag a" § 


i eee eee 


cea ctoar 3 sarin gen Wate aragn aqey orar war @, ary 
cuban & eur rue attire Farrauy FB argtes er & fare Tat we ara 
BY Tagy at ary & . 

qu arapat 3 xanin atat Bo aket are aed grat oe otat st 
Tagt ars ab giey st aware ENegrPsr oT gera “sur mT @ | 
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9,12.91 
(monday ) 


10.12.92 
(Tuesday) 


11.12.91 


(wednesday ) 


Kegistration anc ;clcome 


Presentation of state reports 2n the status of 
implementat*on of work Experience proqram-e. 


Presentation of theme paper on 'Vocationalization 
for all - Background and Issues'. 


iresentrticn of sub theme paper I: Character 
Euilcing c..% incileation of Values through wk 
activitics. 


Tuaucura on of the scminar by H.E. Shri. B. 


Sati.diva. Gevesncuc of <erala. 


Pro. vtatior of sub tnerme paper II on 'Teaching 
rroceatres on! leather Training’. 


Visin to Jif’or nt Cepartments of mitraniketan. 


Late wiltt sassicy (8.30 p.m. to 10.00 pm.) to 
Giloues "..e or. sub theme II i.e. ‘Teaching 
Le eae 1icsching’ Training’. 


Pris’ « t' on «/ eyo theme paper II i.e. Work 
Ey oc .anc. and o sovrity Participation, 


Flac tizati a of the papers presented in various 
sossi2ons hy ctalting into consideration the comments 
of oi7.ic.patns in Group Work and preparation of 


Pecun wm ations. 
Freseniatiun .f Group Reports 
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